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Introduction
The last decade of the development of the European Union (EU) was marked by the
appearance of number of crises, the majority of them still not overcome or having the
potential to become even more severe. On the list, are such crisis as the global economic
and financial crises, the refugee crisis, the rise of the extreme nationalism in the EU
Member States, the decrease of the credibility of the EU institutions and structures, the
Brexit, etc.
Europe is experiencing one of the most significant influxes of migrants and refugees
in its history. Pushed by civil war and terror and pulled by the promise of a better life,
huge numbers of people have fled the Middle East and Africa, risking their lives along the
way. Migrants and refugees come from a diverse range and/or geographic, political,
educational, professional and economic backgrounds. This diversity has created a great
confusion and debate among scholars and European citizens alike, within the frames of
growing concerns about the cost of integrating so many foreigners. Depending on the
country of origin, a large number of them may be unskilled, while others are well
educated; Europe's ageing population, the rising need for qualified personnel and
seasonal workers, and other economic developments which go beyond the financial crisis
are all feeding into what is known as the 'pull factor' of migration.
In the context of analysis of the challenges facing their countries, related to the
migration flows, experienced since 2015, and in the search of design and approbation of
more efficient and productive tools for societal and communal integration of new comers
and migrants, consortium of representatives of five EU member states (Italy, Cyprus,
Greece, Bulgaria and Denmark) unite under the project “ Promoting migrants’ democratic
participation and integration” (PROM-PAR project). The initiative is taken under
Erasmus+ programme of the EU (contract No. 2019-1-IT02-KA204-063109).
Integration of migrants is recognised as vital for social cohesion and economic
development. Learning the language, receiving basic training in order to be employed,
knowing how to react in a community and practicing civil and human rights and duties,
4

are considered as a key factor of migrants' integration. There is a sharp need of
developing an inclusive education in the host communities and countries that lead to full
social inclusion.
Civic education is increasingly recognised as an essential response to the challenges
that our societies are facing, in combating intolerance and hostility and strengthening the
cohesion in European societies. It has a fundamental role to play in sharing and teaching
fundamental values and civic rights and obligations, in promoting social inclusion, in
exercising the democratic rights and learning the language of tolerance and cooperation,
in strengthening citizens’ sense of belonging. Contemporary societies are facing
challenges in integrating people with migrant background and combating social
inequalities as well as economic uncertainty. These new challenges require the education
in general to cover broader areas that go beyond the traditional concept of formal
education. Especially the civic education needs to create and encourage new forms of
democratic involvement in citizenship (both the citizens and the new comer migrants)
and various new forms of activism, to interconnect the learning experiences in a
community-driven process and to address the community needs, in order to be able to
tackle societal challenges as they arise. Civic education has an unequivocal role in forging
well-informed citizens and vibrant, cohesive and inclusive societies in which integration
of migrants is recognised as vital for social cohesion, economic development and societal
development. Civic education is set increasingly at the top of the European agenda. The
rising awareness of the EU as a large family of multiethnic and multicultural societies, and
also witnessing in each state a growing diversity due to the domestic multiculturalism and
recent flows of migrants and asylum seekers, all contributes to increasing expectations
from civic education.

5

1. THE STUDY
1.1.The background of the study
The efficacy of social inclusion process in EU member states for Asylum Seekers and
beneficiaries of International protection, is questioned because of the perceived decline
in civic engagement, and in their capacity to organize themselves and participate in the
social daily life (FRA, 2017)1. The European Commission Action Plan for integration of
third countries nationals2, the Decision of the Council of EU3, when discussing the
integration of migrants (2016), identifies education and training as one of the most
powerful tools for integration. It encourages member states to organize civic orientation
programmes for all migrants as a way to foster integration into the host society and
promote the understanding and respect of the EU values. Moreover, promoting equity,
social cohesion and active citizenship is one of the four educational objectives set out in
the European Union’s Education and Training 2020 strategic framework4.
The interest towards civic education as inclusive key factor for societies and
communities is not new in the policies of the international organizations.
European Union (EU) –at the very beginning of the new 21 c., in 2005, the European
Commission (EC) issued a proposal on key competences for life-long learning, within
Karakatsani D. “Education and Political education”, Metexmio editions, Athens 2004
https://fra.europa.eu/en/publication/2017/fundamental-rights-report-2017 Fundamental rights Report
2017, (visited on 16.03.2020)
2 https://ec.europa.eu/home-affairs/sites/homeaffairs/files/what-we-do/policies/european-agendamigration/proposal-implementationpackage/docs/20160607/communication_action_plan_integration_third-country_nationals_en.pdf,
7.06.2016, (visited on 16.03.2020)
3 http://data.consilium.europa.eu/doc/document/ST-15312-2016-INIT/en/pdf Conclusions of the
Council and the Representatives of the Governments of the Member States on the integration of thirdcountry nationals legally residing in the EU, 9.12.2016, (visited on 16.03.2020)
4 https://ec.europa.eu/education/policies/european-policy-cooperation/et2020-framework_en (visited
on 16.03.2020)
1
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which several lines are concerned with intercultural and civic competences. The
competences are defined as knowledge and skills that equip individuals to participate in
increasingly diverse societies, and to resolve conflict. The competence is based on
knowledge of the concepts of democracy, citizenship, and civil rights, including how they
are expressed in the Charter of Fundamental Rights of the EU and international
declarations. Moreover the EC listed the eight key competences, among which are
“intercultural and social competences and civic competence”5. In 2006 the European
Commission issued the White Paper on European Communication Policy6 , in which a
chapter is devoted to the issue of “improving civic education”. Since 2000, the EC DG
Education and culture has started the project EURYDICE (Citizenship Education at School
in Europe)7 which, since then, each year reports extensively on the results of a survey on
“responsible citizenship” in all member states.
Council of Europe (CoE) - Civic education or Education for Democratic Citizenship
(EDC) has been a priority for the Council of Europe since the middle of the 1990s. There
is a very rich a collection of papers (resolutions, charters, manuals, educational games and
projects, educational tools, etc) prepared under the auspices of the Council of Europe,
available on https://www.coe.int/en/web/edc/home?desktop=true
Consortium of researchers and practitioners from five EU member states (Italy,
Cyprus, Greece, Bulgaria and Denmark) work together in the implementation of a project
“Promoting migrants’ democratic participation and integration” (PROM_PAR report),
under the Erasmus + EU programme (contract No.2019-1-IT02-KA204-63109). Based on
analysis of the challenges , related to the migration flows, they search a design and
approbation of more efficient and productive tools for societal and communal integration
of new comers and migrants.

http://europa.eu.int/comm/education/policies/2010/doc/keyrec_en.pdf Main policy initiatives and
outputs in education and training since 2000, (visited on 16.03.2020)
6 https://europa.eu/documents/comm/white_papers/pdf/com2006_35_en.pdf, 01.02.2006, (visited
16.03.2020)
7 https://eacea.ec.europa.eu/national-policies/eurydice/index_en.php_en (visited 16.03.2020)
5
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1.2.The concept
Civic education is a changing concept as it develops through the years of time and
research and innovations. In many of the research, papers published and documents
issued there is not a sharp difference between the terms “citizenship education” and “civic
education”.
European Union don’t have an official definition of what civic education is, even in
some of the legal documents related to education, gives explanation what competences
civic education have to teach.
In the Union report “Citizenship in Schools in Europe – 2005”, published by Eurydice,
“citizenship education … will refer to school education for young people, which seeks to
ensure that they become active and responsible citizens capable of contributing to the
development and well-being of the society in which they live. While its aims and content
may be highly diversified, three key themes are of particular interest. Citizenship
education is normally meant to guide pupils towards (a) political literacy, (b) critical
thinking and the development of certain attitudes and values and (c) active participation”8
In the Union report “Civic Education at Schools in Europe – 2017”, published by
Eurydice, the civic education is defined as “… is an object that aims to foster harmonious
coexistence and to promote the mutually beneficial development of individuals and the
communities in which they live. In democratic societies, civic education helps students
become active, informed and responsible citizens who are ready and able to take
responsibility for themselves and their communities at national, European and
international levels”9.
In the same report, the conceptual framework is presented, specifying the main
competences to be reached in the field of civic education. “The conceptual framework
focuses on four areas of competency in civic education (i.e. areas of knowledge, skills and
attitudes).

8

http://www.indire.it/lucabas/lkmw_file/eurydice/Citizenship_schools_Europe_2005_EN.pdf pp.9-

10
https://eacea.ec.europa.eu/national-policies/eurydice/content/citizenship-education-schooleurope-%E2%80%93-2017_en pp.3
9
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Area 1: effective and constructive interaction with others, including personal
development (self-esteem, personal responsibility and empathy); communication and
listening; cooperation with other people.
Area 2: Critical Thinking, including Reflection and Analysis, Media Literacy,
Knowledge and Discoveries, and Use of Resources.
Area 3: act in a socially responsible manner, including respect for the principle of
justice and human rights; respect for other people, for other cultures and other religions;
developing a sense of belonging; and understanding of environmental and sustainability
issues.
Area 4: Acting democratically, including respecting democratic principles; knowledge
and understanding of political processes, institutions and organizations; knowledge and
understanding of basic social and political concepts “10.
The Council of Europe defines the civic education as education for democratic
citizenship (EDC). In the project “Education for democratic citizenship” is pointed out
that “Education for democratic citizenship” means education, training, dissemination,
information, practices and activities which aim, by equipping learners with knowledge,
skills and understanding and moulding their attitudes and behaviour, to empower them
to exercise and defend their democratic rights and responsibilities in society, to value
diversity and to play an active part in democratic life, with a view to the promotion and
protection of democracy and the rule of law” 11.
In the context of the PROM PAR project, the partners conducted their research from
a definition of Civic Education as a systematic education that gives the students:
Knowledge of:

-

their rights and responsibilities as a citizen;

-

institutions, history, constitution and legislation;

-

Local norms and values.

Skills and abilities to:

10

https://eacea.ec.europa.eu/national-policies/eurydice/content/citizenship-education-school-europe-

%E2%80%93-2017_en pp.6
11

https://www.coe.int/en/web/edc/what-is-edc/hre
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-

Deal with institutions and involve themselves in society/community

-

Be able to conduct themselves in a societal acceptable way

-

Promote and express their interests as citizens

Furthermore, civic education is aimed at promoting values and increasing cultural
self-esteem.

The project definition follows the one set out by the scholar Karakatsani. He argues
that “Civic and social education includes the following aspects: 1) an attempt to
understand the history, politics of (inter) government, management and political
processes; 2) empirical knowledge generally defined as a component of learning through
practice; 3) development of tools, skills competences, values, abilities in order to actively
participate, with sensitivity and responsibility in the local community”12.

1.3.The project – aim, objectives and steps undertaken
The main purpose of the PROM-PAR project is, by offering multi-faceted civic
education opportunities and introducing new tools of civic education, to support and
empower the social inclusion process of newly arrived and/or settled Asylum seekers and
beneficiaries of international protection into the host societies and communities into the
five above mentioned countries.
The general objective of the proposed action is to reflect on the strengths and
weaknesses of different approaches in civic education and training available to migrants
and refugees applied currently in the partner countries (Italy, Cyprus, Greece, Bulgaria
and Denmark) in an effort to develop alternative and accessible ways of learning towards
their active integration. The project is to introduce an effective civic education training
system which will equip the target group with tacit knowledge such as virtues, norms and
critical thinking so as to strengthen their autonomy, self-efficacy, to self-confidence and
enhance their cognitive skills. It perceives the notion that the integration process
adaptation of migrant to the culture, social and working practices, language, communal
12

Karakatsani D. “Education and Political education”, Metexmio editions, Athens 2004
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life and institutional rules and organizations of the host country. The integration is not
seen only a one way process, where only the migrant adapts, but as a two way process,
where the local community also engages with the migrant and accepts their culture. The
focus for this project is on the migrants’ process.
It also aims to provide explicit knowledge about the values, roles and operational
function of major public and semi-public institutions. Various stakeholders such as
national and local institutions and NGOs/service providers will be able to utilize the
platform and integrate it in their daily practice by providing citizenship relevant training
to Asylum Seekers and beneficiaries of International Protection.
Within the process of project implementation, in order to reach the project goals, the
partners will produce four main intellectual outputs (from here 1/0) – a/ Guidelines for
consultations with stakeholders; b/ Civic education e-modules for civic and intercultural
competences (curriculum/content); c/

E-Learning Platform Environment; d/ ECTS

format for Civic Education (online exams, ECTS credits, certificate awarded).

1.4.The study aims and objectives
The main goal of the study is to map the national content of civic education in five EU
member states (legislature, policies, methods, resources, best practices), to see the
process and necessity of civic education teaching through the eyes of the taught /migrants
and Asylum seekers/ and educational providers and to share the findings in a
transnational report

to support the courses content.

The study aims to gather,

summarize and provide rich evidence about the national content, methods used and
needs, which migrants face in five European countries, in the areas of civic education
knowledge that leads to their societal and communal integration.
The different steps of the study include: a qualitative data collection (interviews, focus
groups) to capture the current needs and obstacles Asylum Seekers and international
protection beneficiaries are facing in each participating country; a collection of nationa
good practices in civic education, developed at national and/or European level and
Country reports to find out the current situation in teaching civic education, the legal and
institutional frame, the current delivery methods, the available resources.
11

The result of the study is the current transnational report. Based on the analysis of the
national policies and practices, applied teaching delivery methods, available resources,
best practices, on the shared impressions and comments both of the migrants and Asylum
seekers and stakeholders, providing civic education, the transnational report will
consequently develop the courses content.
To do this, the research envisaged multi-level of analysis, combining country desk
research on civic education policies, legislative documents, methodologies and resources
available, best practice cases, focus group interviews with the target group and the
educational providers.

1.5.Research design and methodology
The methodology used met the I/O entailed three Steps: the first - desk research at
national level, the second - good practices and identification of existing programs on
national and European level and thirdly – focus groups interviews (migrants and asylum
seekers and stakeholders) to enrich the data.
The main research objective of the desk research was to identify the current
delivery methods of Civic Education training (e.g. policies, methodology, tools) in the
project participating countries. Other objectives of the desk research included
identification, description and classification of the needs of the target group in each of the
participating countries. An important objective was to identify and highlight possible
challenges and obstacles the target group faces during their social inclusion process.
Desk research methodology
The desk research was based on collecting secondary data from existing resources,
categorizing and summarizing it for a research objective. The partners used data from the
official governmental sites and governmental published data to identify the civic
education policies, the related legislature and legal documents, the existing curriculums
and methodological guidelines. Very reliable and very rich of information was the data
published by the EC on the national implementations of the civic education policies, the
12

standards required and legally binding the states, the compendium of best practices
available, methodology supporting documents, etc. Relevant information was used from
the sites of the other international organizations - United Nations (UN) and the Council of
Europe (CoE). Key data on education through public and private organizations in the
country and more specifically the educational institutions, the NGOs working in the field
were found as well as best cases and good practices.
All the data available online on internet, that the research teams, had found, was
analyzed and included in the desk research as long as it is from legit sources.
Focus Groups Interviews
The specific activities of the focus group methodology included a complex
combination of different set of actions taken by the consortium partners. The two
participating sides of the teaching process were included using the methodology of focus
group implementation – on one side – the providers of adult education to migrants and
Asylum seekers and on other – the migrants and Asylum seekers themselves. Focus group
method was used as a qualitative approach to gain an in‐depth understanding of social
issues from a purposely selected group of individuals to discuss a specific topic, aiming to
draw from the complex personal experiences, beliefs, perceptions and attitudes of the
participants through a moderated interaction.
The objectives of the focus group methodology were to elaborate description of the
needs of the target group in each of the participating countries; to draft a detailed list of
highlight possible challenges and obstacles the target group faces during their social
inclusion process and to contribute to the theoretic background permitting to design
appropriate and CE courses.
Total of 10 focus groups with 80 participants (two per country with the two target
groups conducted at national level of each participative country) were hold in the project
countries Italy, Cyprus, Greece, Bulgaria and Denmark. The focus group of the
Stakeholders included 41 professionals from the responsible authorities. The focus group
of Asylum seekers and Beneficiaries of international protection, included total of 39.
Good Practices Collection Methodology
The collection and identification of good practices was very important part of the
study done as it leads to the next milestone of the project - creation of an online civic
13

education course for migrants. As result of the research, 12 good practices were identified
in the five project countries.

1.6.Data Summary and Presentation of the funding
The process of data analysis began during the data collection, by selecting the
appropriate sources of information to be used in order to define all required elements for
the country.
Four annexes are integral part of this report
Annex 1 – Research protocols and methodology used
Annex 2 – Country reports
Annex 3 – Focus groups country reports
Annex 4 – Good practice country reports

2. THE FINDINGS
One of the unconditional characteristics of the contemporary Europe is and has
always been Europe as a continent of diversity – diversity that appears not only between
states, but also within the countries, the different European regions and cities and of
course, mostly among its population. Globalization and the recent global crisis only
continue to feed this diversity, to color the nuances of the difference and diversity, to
enrich the European map of ideas, traditions, attitudes and approaches. Europe always
has been on the crossroad of different cultures due to domestic multiculturalism,
especially in the European countries with immigration flows.
Civic education has been placed high in the European agenda. This interest has
been seen as a way for societies to tackle intergroup relations and potential conflicts and
to develop a reasonable citizenship culture and behavior.
Education is inextricably linked to the development and growth of individuals in a
given social context. All forms of responsible education are useful not only for the
individuals themselves, but also for the society as a whole. In democratic societies, by
14

definition, all members have a social and political role. This usually involves voting and
applying for elective office, observing public authorities and working for social change.
Young people must therefore acquire the necessary competences to fulfill these social and
political obligations. The education authorities in democratic countries are making
efforts, to a greater or lesser extent, to promote personal, interpersonal and social
competences, while also raising awareness of political institutions and practices.
All countries provide some forms of civic education which may differ depending
on the political environment, political culture and traditions in the member state, the
historic traditions of education and of the country specific policies.

2.1.

Background – The Historical outlines

In Italy, historically, the concept of “civic education” alternates with the concept of
“active citizenship”. So, over the years, terms, concepts and laws have adapted to a formal
approach based on content and knowledge -Civic Education- to another approach based
on process, values, participation and interaction of citizens -Citizen education. (figure 1)
Typology of approaches to civic and citizenship education
Minimal

Maximal

Civic education

Citizenship education

Thin

thick

Exclusive

inclusive

Elitist

activist

Formal

Participative

Content led

Process led

Knowledge based

Values based

Didactic transmission

Interactive interpretation

Easier to achieve and measure

More difficult to achieve

in practice

and measure in practice

15

Table 1: Citizenship Education at School in Europe, Eurydice Report 2017, pp. 24 13

The teaching of civic education was introduced in Italy in 1958. In 2010, the
teaching of civic education became "Citizenship and Constitution". Since 2015, a special
law 107 has encouraged a whole-school approach in order to promote a cohesive,
collective and collaborative school model in civic education.
The research in Cyprus didn’t show a clear policy on civic education. Some authors
argue (Cochiliou, Spaneas 2009) that “Citizenship represents a relationship between the
individual and the state, in which the two are bound together by reciprocal rights and
obligations. Although, it is generally agreed that schools prepare students for their role as
citizens as well as for their 'reciprocal' rights and obligations, there is no agreement on
either the content of civic education nor on the processes through which the balance of
rights and duties are internalized”. 14
After the accession of the Republic of Cyprus to EU in 2004, the educational reform
efforts were aimed to fit the educational system into compliance with EU principles and
standards. Since 2004, the citizenship education in Cyprus has been provided through an
interdisciplinary approach and has been infused into the secondary education subject
areas of History, Civics, Greek Literature and Philosophy.
Currently, the civic education is incorporated in the curriculum of the Cypriot
educational system but continues to use traditional content coverage and pedagogical
methods. That is, contemporary efforts to incorporate diversity, human rights and social
justice issues into the national curriculum as part of educating for citizenship have not
been apparent in the Cypriot school system15, as pointed out in a national NGO report.
It is a governmental obligation and duty (Curriculum Development Unit of the
Ministry of Education) to draft the textbooks, design the curriculum, propose the extra
material and reading. Anyway, civic education allows for some flexibility in choosing

https://eacea.ec.europa.eu/national-policies/eurydice/content/citizenship-education-school-europe%E2%80%93-2017_en
14 Cochliou, D. and Spaneas, S. (2009). Asylum System in Cyprus: A Field for Social Work Practice.
European Journal of Social Work, 12(4), pp.535-540.
15 NGO Network on Integration Focal Points, “Policy Briefing on the Civic and Political Participation of
Refugees and Migrants in EU’’
13
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topics according to the time available, which is limited. At the primary level, civic
education has no fixed teaching hours, and the textbooks 'Becoming a Good Citizen' (5 th
and 6th grades of the primary school) are taught only occasionally.16 Concerning asylum
seekers and beneficiaries of international protection, there isn’t any existing provision of
civic education training. Even though, the Refugee Law (2001) stipulates that all asylumseeking children have access to education, there are not any evidences of specific policies
regarding civic education training.
Greece, since its founding as a state in 1827, has shown an interest in civic
education for its citizens and the development of the state structured the education17.
Five historic periods might be detached in the history of teaching elements of civic
education.
The first period from 1827 to 1880, during which the Greek state displays elements
of civic education through reference to the learning of the duties of the good citizen textbooks were introduced and used by elementary school students.
The second period of shaping civic education in Greece, extends from 1880 to 1957
and characterizes with turmoil and political instability18. During the period, in the field of
education, the first syllabuses are written, pedagogical textbooks are published, the social
and civic education lesson is autonomous, proposals are formulated and circulars are
drawn up. In addition, efforts are being made to link civic education to the rights and
duties of constitutional citizens, which form part of “urban education”. Law
4397/24.08.192919 states that "The purpose of primary school is to provide pupils with
the basic necessities of life and to educate them to be good citizens”20.
The third period extends from 1957 to 1977, when Greece is experiencing an
attempt to reconstitute its forces until 1967 with the imposition of the dictatorship of the
Colonels. The period is characterized by a strong national and Christian ideology of the
Greek citizen, thus the curriculum aims at shaping the right Greek citizen, focusing on
Papamichael, E. and Zembylas, M. (2015). Code of conduct against racist and guide for management and
recording of racist incidents, Nicosia: Ministry of Education and Culture, Pedagogical Institute and
Programs Development Unit, The Living Conditions of Asylum-Seekers in Cyprus.
17 Karakatsani D. (2004) “Education and Political education”, Metexmio editions, Athens, pp. 114
18 Irakleous G. (2011) “Theoretical Approaches to Curricula”, 2011
19 Greece, Law 4397/1929 “About elementary education” (OG A 309 24-08-1929)
20 Karakatsani D. (2004) “Education and Political education”, Metexmio editions, Athens, pp.114
16
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history and patriotism. The subject of Social and Civic Education is included in the
curriculum the last years before the fall of dictatorship. 21 Civic education is focusing in
learning about rights and obligations in order for Greeks to be good citizens and
Christians.22
The fourth period after the dictatorship is of political transition and extends from
1974 to 1984. During the period, an attempt is made to push political education towards
a more democratic direction. The renewal and redefinition of the curricula and content of
the Social and Civic Education course not only focuses on the rights and obligations of the
citizens towards the state, but also highlights the principles of popular sovereignty,
voting, knowledge of the social and cultural environment and emphasis is placed on
educational methods of teaching23. In general, the dominant model of civic education after
the period of the civic war until 1982, is that of "citizen education". The main goal was
national proselytism, political education of pupils, strengthening of relations with the
nation, the homeland and the Greek Christian culture24. In the elementary school curricula
of this period, the Social and Civic Education lesson covers one to three hours per week
and includes a textbook. The course is provided in the last two classes of primary school
and in the third grade of the Gymnasium.
In the early 1990s a shift is observed in civic education. The emergence and
growth of various phenomena, such as globalization, migration, the collapse of the Soviet
Union, the rapid development of technology have put the citizen on the political agenda.
A citizen who still retains his national identity but also acquires a new status, that of a
citizen of the world, a citizen who acts and moves in a global community and is interested
in environmental, social, ethical and political issues. In other words, we are talking about
a "dual" citizen, who has two parallel, sometimes conflicting goals: the preservation and
perpetuation of national identity, and on the other, the establishment of a transnational
nature, without the national boundaries of the state. To achieve this, the citizen must
acquire and cultivate those values, abilities and skills that will enable him to participate

Kefallinou-Theiakou A. (2018) “Citizenship and education. Approaches and practices of primary school
teachers”, Korinthos
22 Karakatsani D. (2004) “Education and Political education”, Metexmio editions, Athens
23 Kelesidis E. (2014) “Educational policy in Greece in primary education in the 1980s”.
24 Ibid.
21
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in the global community. So in the 1990s there is a heated debate on the issues of
democracy, citizenship education and human rights education.25
Following this new model, education and civic education is changing direction and
moving towards the citizen, who, is not only informed or educated but is also active and
can play a responsible role in contributing to community life, to take initiatives in the local
and community context but also at the level of the country and the wider world.

26

To

achieve this, education must break away from traditional forms of learning and practices
and develop the appropriate skills and competences for students, tomorrow's citizens of
the world. This image is also reflected in the school through the reform of the curricula in
the direction of modern social reality.27
The democratic transition in Bulgaria (1989) lead to introducing a clear policy on
civic education in the country. With the support of the Council of Europe a number of
activities were implemented together with the Ministry of Education as an integral part
of the whole process of democratization and Europeanization. The civic education was
foreseen as education for democratic participation, for conflict resolution and history
teaching (specially the Balkan history) and education for citizenship (civil, political,
electoral rights). Thus within the period of Bulgarian accession to the Council of Europe
(1992) to the accession to EU (2007) , the grounds for civic education had been laid and
the main actors and institutions were developed and institutionalized. The start-up of the
democratic changes brought the need for education for democratic citizenship,
understood as the Council of Europe policy and approach. The country was host of
number of pilot projects related to education for democratic citizenship - Developing a
culture of co-operation when teaching history (2009), The European home:
representations of 20th century Europe in history textbooks (2000), etc.
The country put in the core of its educational policy the Council of Europe policy
and understanding of citizenship education with emphasis on the democratic values and
fostering cultural diversity, respect for human rights and responsibilities, mutual respect

Ibid.
Karakatsani D. (2004)“Education and Political education”, Metexmio editions, Athens
27 Kelesidis E. (2014) “Educational policy in Greece in primary education in the 1980s”.
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and open-mindedness, openness to dialogue and change, empathy, and critical thinking
and provided policy to teach the citizenship competences.
After the accession of Bulgaria to EU in 2007, the country follows the EU policy in
the field of civic education, introducing the concepts of fundamental values and European
citizenship. In the recent years, after the beginning of the migrant crisis in Europe, the
country didn’t make any changes or efforts to introduce any special curriculum or support
for developing civic education for migrants and asylum seekers. These tasks are left to the
educational courses, provided by different international and national organizations
working with the target group of migrants and Asylum seekers. Bulgaria don’t have a
governmental policy directly linked to migrants.
Denmark is having a long history in teaching democratic education, which in 1975
became an integral part of primary school curriculum. The schools should give the
students democratic skills and provide them with confidence to learn and independence.
Up to today, it has been a central part of the primary school to educate in self-reflection,
participation, co-responsibility, rights and duties in a community with freedom and
democracy. In the primary schools, they encourage students to relate critically to society.
They learn to take responsibility for their own rights and duties in society. Thereby, the
schools practice democracy in the process of teaching 28
Since 1980, the influx of immigrants from non-western countries has increased
significantly. Because of that, a lot has happened in terms of the integration. In 2007 the
government introduced the necessity to pass a test on Danish history and society for
obtaining a Danish citizenship29.
At the beginning of the 21th century, there was a greater focus on civic education
for the immigrants compared to today realities30, 31. Over time, political discourses have
https://www.uvm.dk/folkeskolen/folkeskolens-maal-love-og-regler/om-folkeskolen-og-folkeskolensformaal/folkeskolens-formaal - The Ministry of Children and Education, 10.01.2020
29 Christensen, S. L., & Brunbech, P. Y. (2012, Apr.). Historiekanon og indfødsret, efter 2005. Retrieved from
Danmarkshistorien.dk Aarhus Universitet: https://danmarkshistorien.dk/leksikon-ogkilder/vis/materiale/historiekanon-og-indfoedsret/
30 Ministry of Refugees, Immigrants and Integration. (2007a). Undervisning i kultur- og samfundsforhold kommenteret materialekatalog til domænt Medborgerskab. Ministry of Refugees, Immigrants and
Integration.
31 Ministry of Refugees, Immigrants and Integration. (2007b). Undervisning i kultur- og samfundsforhold Kommenteret materialekatalog til domænet Hverdagsliv. Ministry of Refugees, Immigrants and
Integration.
28
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changed in relation to which requirements the government sets for the immigrants.
Nowadays the focus is on getting the refugee ready for the labor marked as fast as
possible.
Ministry of Immigration and Integration and Danish School of Education
introduced a definition on civic education and citizenship in 2011, publishing teaching
materials on the topic32. The definition of citizenship is based on the two aspects of the
term in English - citizenship as the legal membership (‘statsborgerskab’) and citizenship
as the identity affinity (‘medborgerskab’). Thus, the aim of the civic education in Denmark
is to educate the citizens: to engage critically and constructively to the political
institutions at local, regional, national and global level; to be able to act politically in
dealing with other people in situations where a political way of acting is appropriate and
to experience an affiliation with the political community that he/she is part of, the country
you live in and the society in which you live in33
The historical review shows that all countries passing transformation from
authoritarian/totalitarian forms to democratic transition, are strongly influenced by
international organizations. There is a clear democratic flow, seen in the transition in the
educational policy in Cyprus, Bulgaria and to some extend – in Greece. The need for
education of the citizens in democratic responsibilities and duties, in the democratic
culture and behavior, made the countries on one hand – to follow and fully implement the
requirement in education for democratic citizenship, putting emphasis on the notion of
citizenship. On the other hand, the countries slowly accepted the new concepts and
educational philosophy, sometimes mostly due to EC monitoring than to governmental
policy and strategy in the educational field.
Civic education at the beginning of the transition period is offered under many
names and forms in different countries. Usually a civic competence course is added to the
primary and secondary school curriculum or it is taught as part of a mainstream course
such as history. In some of the countries, civic education is integrated into other
compulsory subjects without being in the curriculum as a subject in its own right. Since
mid-90s there is a clear intention to increase the role of the civic education as integral

32
33

Hansbøl, G. (2011). Demokrati og aktivt medborgerskab på sprogskoler. København: DPU.
Ibid. pp.11-12
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part of the whole learning process in all the participating in the research countries. In all
countries participating in the research, the new policy of EU on education for democratic
citizenship, civic education and competences is of importance and governmental
regulations since mid-90s.
In the 90s, irrespective of the title of the subject (education for democracy,
citizenship education or political education), whether it is expressed explicitly or
implicitly, Education for democratic citizenship is present in all educational policies in
Europe. It is a major educational aim, introduced especially in the ‘90s, together with
traditional aims such as personal development, equal opportunities, literacy, health
education or preparation for work. As a general orientation, the Education for democratic
citizenship determines the objectives of particular components of educational systems,
i.e. curriculum, teacher training, management, organizational settings, evaluation,
teaching and learning strategies, adult education, informal and non-formal activities. The
process was pushed also by the obligatory introduction of the European Charter on
Human Rights (Council of Europe) as a bonding element of the new Constitutions adopted
in the first years of the democratic changes (valid for the researched countries Greece,
Bulgaria). Even, a process facing the new challenges of migration within the Union has
started with the developing of the philosophy of the European citizenship, most of the EU
member states didn’t have relevant reaction on local and regional level. Some documents,
resolutions and recommendations were adopted by the Council of Europe on the topic
such as “Participation of immigrants and foreign nationals in the political life”2002;
Recommendation CM/Rec(2011)1 on interaction between migrants and receiving
societies,

Recommendation

CM/Rec(2015)1

on

intercultural

integration;

Recommendation CM/Rec(2008)10 on improving access of migrants and persons of
immigrant background to employment, PACE Resolution 2176 (2017) on integration of
refugees in times of critical pressure) due to the fact that they didn’t have binding force to
the member states, they didn’t contribute much to the change of the official governmental
policies in the field of civic education, including education for nationals of third countries.
All educational systems of the countries in the study, showed unprepared for the
new challenges of 21 century – globalization, migrants’ flow, social cohesion and inclusion
and related educational competences and teaching. Even countries with long democratic
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experience as Italy and Denmark (to some extent) don’t have a clear policy towards civic
education for migrants and new comers to their societies.

2.2. Legal Policy making framework of Civic Education teaching and
training
Special emphasis in the study was carried on the legal framework and legal norms
on civic education teaching in the participating countries. EU has complementary
competence in the field of education, which means the EU can only support, coordinate or
complement Member States' action. It does not have the power to adopt legislation and
cannot interfere with the competence of the Member States on this issue. For that reason,
the civic education policy of the national states is of ground importance. The national
policies of the member states differs from country to country. After Lisbon treaty (2007)
the trend for introducing common requirement of civic competences and educational
policies related, are marked.
In Italy the teaching of civic education was introduced in Italy in 1958 with the
idea of "opening the school to the structures of associative life" 34. The teacher of history
devoted 2 hours per month to pupils from 11 to 18 years - first and second cycle - without
compulsory evaluation, on the themes of the citizen rights and duties of the citizen, social
life, state organization, environment, road safety, health and hygiene education, principles
of international cooperation. The law gave particular importance to work organization
and protection. The law also introduced the "teamwork" method to stimulate pupils'
interest on civic education.
From the 2010, the teaching of civic education becomes "Citizenship and
Constitution". It includes five topics: environmental education, road education, health
education, food education and the Italian Constitution. The teaching is one weekly hour
within the subjects of history and geography.
The Law 107/2015 encouraged a whole-school approaches in order to promote a
cohesive, collective and collaborative school model. Under it, each school is free to
establish cooperation with families, local communities and different stakeholders,
34

Aldo Moro, D.P.R. 585/1958 www.gazzettaufficiale.it/eli/id/1958/06/17/058U0585/sg
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including public authorities, businesses, NGOs and communities in order better to target
educational provision and services to local needs and circumstances, and to foster the
active participation of students in society35.
With the D.P.R. 179/2011, foreigners, requiring a residence permit, must sign the
“integration agreement” at the prefectures and they are committed to: a/ acquire an
adequate level of knowledge of the spoken Italian language (equivalent at least to level
A2, European framework of reference); b/ a sufficient knowledge of the fundamental
principles of the Constitution of the Republic, civic culture and civil life in Italy (with
particular reference to the sectors of health, school, social services, work and tax
obligations). In order to facilitate this training path, the foreigner is given the opportunity
to attend a free civic training course lasting 10 hours at the Adult Education Centers, the
CPIA, Centri Permanenti di Istruzione degli Adulti.
In 2012, an important law introduced the CPIA - the permanent adult education
centers of the Ministry of Education36. They are also aimed at the education of minors and
adults migrants. Among the various educational and training activities, the CPIA entail
courses of literacy and learning of the Italian language, educational paths of first and
second level; sessions of 10 hours of Civic Education, related to various aspects of society
and Italian Institutions, connected with the achievement of a residence permit by foreign
citizens.
The recent law approved in August 92/201937 - but not yet in force - introduces 33
hours per year of Civic Education as a specific subject within first and second grade
schools, the training for teachers and includes the topics as:
-Constitution, institutions of the Italian State and international organizations;
-Environmental education, sustainable development and Agenda 2030;
-Digital citizenship education;
-Fundamental elements of law, with particular regard to labor law;
-Legality education and contrast to the mafias;
-Education to respect and enhance cultural heritage and common public goods;
https://eacea.ec.europa.eu/national-policies/eurydice/content/citizenship-education-school-europe%E2%80%93-2017_en pp. 90
36 www.miur.gov.it/web/guest/tematiche-e-servizi/istruzione-degli-adulti/apprendimento-permanente,
37 The approved law 92/2019 on civic Education will enter into force in 2020
www.miur.gov.it/web/guest/-/educazione-civica-scuole-di-ogni-ordine-e-grado35
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-Basic training on civil protection.
The law also stimulates the creation of extra-scholastic networks with the participation
of local and third sector actors.
The production of materials and experiences related to Civic Education in Italy
mainly concerns the training of trainers: teachers in schools at all levels, educators,
councillors and trainers in the public and private sectors have carried out structured
courses and trainings on the issues of civic education or citizenship.
The Civic Education topic remains secondary to the Italian language teaching and
certification. Furthermore, teaching is traditional and formal, with texts focused on the
State organization and constitutional principles and the rights and duties of citizens, while
little space is given to the daily problems of migrants, to the knowledge of the services of
the territory and to non-formal and informal methods of CE contents’ teaching. Despite
this, there are innovative examples of Civic Education teaching on the national territory
with attractive, useful, updated contents, and with multimedia and informal education, as
didactical visits, games, experiential learning, courseware, etc.38 But these good practices
are sporadic, short-term, linked to time-limited funding and specific projects.
However, there is a lack of structured interventions on Civic Education sector
aimed at migrants’ target group.
Cyprus don’t have any specific legislative framework for Civic Education teaching
and training in the country. Although it is generally agreed that schools prepare students
for their role as citizens as well as for their 'reciprocal' rights and obligations, a legislative
framework could not be identified. Civic education is officially embedded and delivered
across several subjects. The separate “civics” subject at upper secondary level was
replaced in 2017/2018 by a cross-subject approach applied mainly in history and Greek
lessons. Other subjects integrating citizenship education at both primary and secondary
level include social sciences, ethics/religious education, health education, physical
education and STEM (science-technology-engineering-mathematics). In addition, schools
can join in various programs that promote lifelong civic participation (e.g. UNESCO
38

http://italiano.rai.it/categorie/linee-guida-formazione-civica/1016/1/default.aspx Grande Portale

della lingua italiana

25

schools, Young Volunteers, MEDIMUN). The Cyprus Pedagogical Institute provides
tailored training to teachers in citizenship education, covering areas such as racism
prevention, stereotypes, empathy and practices for teaching controversial issues39.
Civic education is becoming a point of focus in Cyprus, specifically in digital
education. As part of the national digital strategy, each year 15-20 schools participate in
a number of programmes with a specific citizenship focus. For example: (i) the EU-funded
‘EduWeb-programme’ where children educate digitally illiterate adults on safe and
creative internet use; (ii) ‘eSafe Schools’ which helps schools develop strategies for safe
and creative internet use; and (iii) ‘Young Coaches for the Internet’ which trains students
to develop and apply an annual action plan and educate their peers on creative and safe
internet use40.
In Greece, there is no specific legal provision for civic education in the Greek
educational system neither for Greek citizens nor third country nationals. As far as third
country nationals or beneficiaries of international protection are concerned, the Greek
legal framework only provides laws for access to education and education of minors as
well as vocational training without making any specific reference to civic education.
Although civic education is a mandatory lesson in the compulsory education (in primary
school and gymnasium), it is not specifically mentioned in laws, concerning education
neither are third country nationals obliged to take any civic education lessons for their
inclusion in the Greek society.
According to article 16 of the Constitution41, the number of years of compulsory
education in Greece can be no less than 9.
Generally, immigrant children have had the right to attend Greek public schools along
with students of Greek nationality under the same terms and conditions. According to law
4636/2019 every minor who has been granted international protection status is obliged
to be part of the primary and secondary compulsory education units of the public

39

https://webgate.ec.europa.eu/fpfis/mwikis/eurydice/images/6/68/215_EN_Citizenship_2 017_N.pdf

European Commission Eurydice (2018), Citizenship Education at School in Europe 2017
https://ec.europa.eu/info/sites/info/files/2018-european-semester-national-reformprogrammecyprus-en.pdf Government of Cyprus (2018), National Reform Programme (NRP)
41 Greece, Constitution of Greece, (O.G. A’ 120/27-06-2008)
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education system under the conditions applicable to Greek citizens. In the event of a
breach of this obligation, adult offspring of the minor's family shall be subject to the
penalties provided for in the provisions in force, as well as to Greek citizens. More
specifically, the law implies that the enrollment in the educational system shall take place
no later than three months after the completion of the minor's identification.
Furthermore, adult beneficiaries of international protection are entitled to access to the
general education system and further training or vocational programs under the same
conditions as third-country nationals legally resident in Greece.42
The Ministry of Education Research and Religious Affairs launched a refugee
education program in October 2016 to respond to the needs of the school age
population43. The program consists of:
1. Zones of Educational Priority (ZEP): For urban accommodations in the mainland,

children aged 6 – 15 attend formal schools. In particular, children attend regular
classes, including some supported by morning reception classes. Children of the
target population aged 6 to 15 who are not fluent in Greek can attend reception
classes. Children aged 15 to 18 can either attend lyceums (upper-secondary
school) or “EPAL” (vocational upper-secondary school). Greek high schools host
reception classes for children aged 15 to 18. Reception classes are core-curriculum
classes designed for children who are learning Greek as a foreign language. 44
2. DYEP (afternoon reception classes for children accommodated in camps in the

mainland): Children aged 6-15 years who reside in camps can attend afternoon
classes in neighbouring schools identified by the Ministry. The offered classes
include the subjects of Greek, English, math, science, technology and physical
education. Afternoon reception classes are conducted daily between 14:00 to
18:00 and are separated from general classes. During the 2016-2017 school year,

Greece, Law 4636/2019 “On International Protection and other provisions” (OG A 169/1-11-2019)
Ministry of Education, Research and Religious Affairs, The educational system in Greece,
Frequently asked questions, available at:
https://www.minedu.gov.gr/publications/docs2016/education_guide_in_%CE%95%CE%9D.pdf.
44 Greece, Ministry of Education, Research and Religious Affairs, Information on access to education of
children age 15 to 18 (in Greek), available at:
https://www.minedu.gov.gr/publications/docs2018/171022_Y%CE%A0%CE%9F%CE%A5%CE%A1%C
E%93%CE%99%CE%9A%CE%97_%CE%96%CE%95%CE%A0_%CE%A0%CE%95%CE%A1%CE%99%C
E%A6%CE%95%CE%A1%CE%95%CE%99%CE%95%CE%A3_18-19_signed.pdf
42

43Greece,
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lessons were offered in special reception classes in the afternoon (14.00- 18.00) at
schools near the structures and hosting facilities. These lessons aimed at the
gradual integration of asylum seeking and refugee children in the Greek
educational system, after a preparation period. For the school year 2018-2019, the
Ministry of Education, Research and Religious Affairs continues to offer afternoon
school classes (DYEP) for children who do not speak Greek or just arrived. The
International Organization for Migration covers the cost of transportation from the
hosting facilities to nearby schools.
As regards vocational training, access is ensured on the same basis as Greek citizens
both for applicants for international protection and beneficiaries for international
protection and persons granted a residence permit on humanitarian grounds. With regard
to the former category according to Article 11 PD 220/200745 it is provided that
applicants of international protection can have access to vocational training programmes
implemented by public or private bodies, under the same conditions and requirements
provided for Greek citizens.46 However, enrolment “under the same conditions and
prerequisites as foreseen for Greek citizens” does not take into consideration the
significantly different position of asylum seekers, and in particular the fact that they may
not be in the position to provide the necessary documentation. With regard to the latter
category, according to Article 70 Law 4375/2016, beneficiaries of international
protection and persons granted a residence permit on humanitarian grounds, as well as
their family members, on condition that they hold a valid residence permit, can be
enrolled in employment-related educational programs for adults and in vocational
training, under the same terms and conditions as nationals. If they cannot provide the
required supporting documents because they are objectively unable to do so, they submit
a relevant solemn statement according to law 1599/1986 (O.G A’ 75).
A law regulates the issues of intercultural education in Greece, pursued inter alia
by the enrolment of immigrant children in schools with Greek children, by addressing
discrimination due to cultural difference, xenophobia and racism and by promoting
Greece, Presidential Decree 220/2007 “Adaptation of Greek Legislation to the provisions of Directive
2003/9 / EC on minimum standards for the reception of asylum seekers” (OG A 251/13.11.2007)
46 Greece, Presidential Decree 220/2007 on the transposition into the Greek legislation of Council Directive
2003/9/EC from January 27, 2003 laying down minimum standards for the reception of asylum seekers
(OG 251/A/13-11-2007)
45
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educational and social integration of immigrant children with respect to their cultural
identity47.
Also, “special” intercultural schools have been established and operated in the
country since the 1980s, and basically do not concern all pupils but only the pupils “with
educational, social and cultural particularities”. In these schools the curriculum of state
schools is applied and it can be adjusted to the needs of pupils. There was a reference for
the possibility of teaching the language, history and culture of foreign immigrant students,
but this has never been implemented.
By article 22 of law 4415/2016, intercultural schools are renamed as experimental
intercultural schools. 13 primary and 13 secondary education schools are operating as
intercultural in Greece, although in the majority of public schools around the country
(which are not officially called intercultural) the number of foreign students is high and
sometimes higher than this of students of Greek nationality.
Law 4415/2016 (Government Gazette A159) "Settings for Greek language
education, intercultural education and other provisions" regulates, amongst others, issues
concerning the institutional framework for education of refugees specifying that the
issues concerning the establishment of reception infrastructures, organization, operation,
coordination, training program, the recruitment process and funding are regulated by
decisions of the Ministry of Education, Research and Religious Affairs (Article 38)48.
According to Article 1 of Ref. Νο. 131024/D1/08.08.2016 Ministerial Decision, all
Regional Primary and Secondary Education Departments, including Primary Education
sections are Educational Priority Areas (ΕPAs) and may serve as Reception Class EPAs 49.
There is no provision about the attendance of refugee children in higher education.
There are no obligatory language courses in Greece for asylum seekers nor were
there any in the past. Language courses have no impact on legal situation/status.

47 Greece,

Art. 20-22 of Law 4415/2016 ‘Regulation for Greek language education, intercultural education
and other provisions’ (O.G.A159/06.09.2016).
48 Greece, Law 4415/2016, ‘Settings for Greek language education, intercultural education and other
provisions’ (O.G. A 159/6.9.2016)
49 Greece, Ministerial Decision 131024 ‘Settings for Educational Priority Areas (ΕPA) – Foundation of
Reception Classes in EPA, Assisting Support Courses EPA and Reception Structures for Education of
Refugees EPA in school unit’ (O.G. B 2687/29.08.2016)
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Sufficient knowledge of the Greek language however is one of the requirements for
obtaining long-term residence status (Art. 89, 90 of the Law No 4251 Immigration and
Social Integration Code and other provisions) as well as for the naturalization process. A
certificate of proficiency in Greek is issued by the Ministry of Education for successful
candidates.
In Bulgaria Civic education in schools is based on the mandatory requisites and
requirements, defined by the Law on Pre-school and School Education50 (in force August
1, 2016, promulgated in the State Gazette No. 79 of October 13, 2015). The law defines
clear goals for pre-school and school education, directly related to and derived from the
effective civic education at country's educational institutions. The goals are related to the
acquisition of knowledge about the structure and functioning of the democratic society,
principles of sustainable development, as well as the development of competences to
apply the acquired knowledge and skills for effective participation in civic life. The law
also provides for the opportunities for students to organize themselves in forms of
student self-government, as well as the right to get assistance from school and local
authorities when expressing opinions on issues that directly affect them or participating
in the students’ community life.
The study of civic education in Bulgaria is based on the state educational
standards set out in the above mentioned law, referred to in Chapter 3, Art. 22, para. 2,
item 8 and adopted in Ordinance No. 13 of September 21, 2016 on Civic, Health,
Environmental and Intercultural education51, State Journal issue 80/June 11, 2016 and
into force since October 11,2016. The Ordinance defines all basic elements for the
implementation of the education, including its goals, ways and forms of implementation,
results to be achieved and guidelines for institutional policies to support civic, health,
environmental and intercultural education. The

Ordinance

stipulates

that

civic

education is carried out in all educational institutions on the territory of the country. It is
part of an interdisciplinary group of subjects that include health, environmental and
intercultural education, which should provide students with social, civic and intercultural
competences, as well as such related to health and environmental sustainability. “Civic

50
51
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education is aimed at the creation of civic awareness and civic virtues and it is related to
the knowledge of the structure of a democratic society, rights and obligations of the citizen
and skills and readiness for responsible citizenship.” (Art. 3/Regulation No. 13/Sept 09,
2016). The Ordinance addresses the goals of an educational group of subjects that
includes civic education, in two main areas, namely goals related to the developing of an
autonomous and active person and those related to the functioning of the educational
institutions. An autonomous and active person is defined in the Ordinance as one
possessing a set of diverse knowledge, skills and values.
In 2018, the Ministry of Education and Science continued its efforts to keep the
civic, health, environmental and intercultural education curriculum up-to-date and
revised the existing Ordinance to ensure that students are educated on current national
and global public topics, including the introduction of the e-Government conceptual
framework, as well as raising media literacy and corruption, discrimination and
inequality awareness; and improving the quality of learners’ knowledge and skills related
to road safety.
Another important element of the civic education, namely the qualification and
professional development of the pedagogical staff responsible for it, is regulated by
Ordinance No. 12 of September 01, 2016 on the Status and Professional Development of
Teachers, Principals and Other Pedagogical Staff, promulgated in the State Gazette, issue.
75 of September 27, 2016. It defines the specific areas in which civic education teachers
are required to have a higher education diploma and teacher’s certificate in order to be
able to occupy the post and to teach the subject (called “Civic education” from the
academic year 2020/2021; and “World and Person” until the academic year 2021/2022
inclusive).
In Bulgaria there is no specific legal provision for civic education for third
country nationals, migrants or Asylum seekers.
In Denmark there are different legislations/regulations on refugees and asylum
seekers. Asylum seekers are hosted in centres. Upon their arrival, asylum seekers are given
an introductory course in basic Danish language and Danish culture and society, general
information about labour market, education and housing. While their case is being
processed, the asylum seekers may get some extra courses (appr. 10 hours per week)
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aimed at giving skills to aid integration, if they get permission to stay (or is sent back to
their country of origin)52.
Refugees are settled in municipalities, once they received their status. Each refugee
starts an “integration programme” at the municipality, individual programme aimed at
getting the refugee to become self-supported within 1 year, with a possibility the
programme to be extended up to 5 years max. The integration programme consists of
Danish education (max. 15 hours a week) and work related activities as internships, skills
development, etc. (min. 15 hours a week). The refugee receives an integration benefit
during this period, but is required to take part in the activities.
The Danish Education is structured in three levels, depending on the previous
educational level of the refugee – “Danish Education 1, 2 and 3” (max. 15 hours/week).
Each level has 6 modules. The refugees are required to take part in this activity. The
municipalities are obliged to offer enrolment the course within a month after the arrival
of the refugee. Each municipality choose a provider, some municipality run their own
language school, other municipalities give the task to private organisations.
The content of the Danish Education is learning Danish language, but also to gain
knowledge of culture and society in Denmark, including a basic introduction to the Danish
labour market, educational offers and democracy. Both public and private institutions
offer this course. Public discourse is currently aimed at getting refugees into the labor
market as quickly as possible53. Alongside this discourse, the amount of hours in class
have been reduces over the years, meaning that there is less time to tackle other topics,
than the ones that are deemed necessary to function in work and education.
As well as attending Danish Education, the refugee has to participate in joboriented activities by Job centre. This may be internships or job trainings and may include
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components of education/teaching. However this is highly aimed at integration into the
job market.
To become a Danish citizen, several requirements have to be fulfilled and to pass
an immigration exam. This exam is a test about several subjects about Denmark and on
society, democracy, citizenship and culture. The refugee should also document, that
he/she has shown active citizenship (1-year membership in an organisation or
committee). Also, it is needed, the refugee to have lived non-stop in Denmark for 9 years
and to have permission to stay.

2.3.

Bodies implementing the policy of Civic Education teaching and
training

The research shows that there is not a huge difference country to country in the process of the
implementation of civic education policy. The key actors correspond to the general European policy
related to the policy of education. All the competences EU has, are those who are conferred by
the Treaties. Under the Treaties, the EU may only act within the limits of the competences
conferred upon it by the EU countries in the Treaties to attain the objectives provided
therein. Competences not conferred upon the EU in the Treaties remain with the EU
countries. The Treaty of Lisbon (2007) clarified the division of competences between the
EU and EU countries. They are grouped in three categories - exclusive competences;
shared competences; and supporting competences. Under the supporting competences,
the EU can only intervene to support, coordinate or complement the action of EU
countries. Legally binding EU acts must not require the harmonization of EU countries’
laws or regulations. The policy of education is listed under the supporting competences.
This means each member states regulates the legislature, the policy regulations and
requirements, the tools and mechanisms of implementation, the expected results, etc.
Each country defines the hierarchy of the levels, implementing the certain policy and the
powers each policy actor has.
At the same time, the process of globalization and the pervasive penetration of EU
member states' actions and policies is irreversible. After Lisbon Treaty, Member States
are part of the Charter of Fundamental Rights. All Member States are part of the exercise
of the four fundamental freedoms, which implies and requires the compulsory
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implementation and compliance with common rules and requirements for policies
pursued, including training policies in the Member States.
These processes also lead to a relatively similar organogram of the relationship
between the different actors involved in the civic education process in the Member States.
The Ministries of Education are responsible for the implementation of educational
policies in all related areas, such as school curricula on civic education in all levels of
education, professional training and qualification of teachers in civic education,
professional requirements for teaching civics and the required degree, methodologies and
tools to be used in formal and informal education, the role of the universities in the
reaching process, relations between the schools and the non-governmental organizations,
etc. Civic education usually is integrated at both primary and secondary level in other
subjects including social sciences, ethics/religious education, health education, physical
education and STEM. Usually a separate subject on “Civics” is being taught for a certain
period of time in middle school and in high school54.
On territorial level all countries develop sub-structures to introduce the policies. Such
are provinces, regions (regione) in Italy; oblast (district) in Bulgaria, periferies
(περιφέρειες) in Greece; districts (Επαρχίες) in Cyprus and municipalities (kommuner)
in Denmark, since regions are not at all involved in this area. At the bottom of the
organogram is the local - municipality in all participating countries.
The different levels have different tasks, related to the process of settlement of the
migrants and their socialization process.
In Denmark, for example, most of the activities, related to the “integration
programme” of the refugees is a responsibility of the local municipalities. Each refugee,
once receive the status, is settle in a municipality and starts an “integration programme”
- individual programme aimed at getting the refugee to become self-supported within 1
year, with a possibility the programme to be extended up to 5 years max. The integration
programme consists of Danish education (max. 15 hours a week) and work related
activities as internships, skills development, etc. (min. 15 hours a week). The refugee

https://eacea.ec.europa.eu/national-policies/eurydice/content/eurydice-brief-citizenship-educationschool-europe-%E2%80%93-2017_en
54
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receives an integration benefit during this period, but is required to take part in the
activities.
In Italy, Greece, Bulgaria and Cyprus, the residence and granting of Asylum
seekers status is managed at the Police headquarters after which the migrants are settled
in different municipalities or in social housing at the capitals. In Denmark, after they seek
asylum (by going to the police or to the reception centre Sandholm), they are settled in
asylum centres – not in municipalities or social housing.
In Italy the Ministry of Education, University and Research (MIUR) (Ministero
dell'Istruzione, dell'Università e della Ricerca (MIUR) is responsible for the implementation
of the state policy in the field of education, including civic education. The MIUR operates
in the areas of university education, programming the intervention on the university
system; addressing and coordinating, supervising, financing and evaluating university
activities as far as teaching and research are concerned. These actions concern public
research agencies too. The ministry also coordinates the participation of national agents
to international research programmes. It supports research activities of private firms,
including through specific funds.
In Italy, the Prefecture manage the CAS, Centri Accoglienza Straordinari, all Emergencies
‐First Welcome, and all contacts with profit and non‐ profit organisations. National Association of
Italian Municipalities (Associazione Comuni Italiani) manage the SPRAR (Sistema di Protezione dei
Richiedenti Asilo e Rifugiati, now SIPROIMI) which is the Asylum Seekers and Refugees Protection
System‐ Second Welcome, as well as the contacts and work with the public organisations. Adult
Education centres (SPIA) provide the mandatory education at the first level of Italian language and
the professional instructions second level. At public schools Italian language and first and second
levels of education is taught for migrants and at the Job centres they receive job orientation and
vocational training courses.
In Cyprus Civic education is integrated at both primary and secondary level in
other subjects including social sciences, ethics/religious education, health education,
physical education and STEM. A separate subject on “Civics” is being taught for one school
year in middle school and for one year in high school. Citizenship education is a central
point in digital education strategy. Each year, 15-20 schools participate in different
programmes that aim to promote citizenship education. This includes projects such as
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“EduWeb-programme”, “eSafe Schools” and “Young Coaches for the Internet” 55.
Furthermore, schools can join lifelong learning programmes that promote civic education
such as UNESCO schools, Young Volunteers and MEDIMUN. In 2015, MOEC introduced
the programme DRASE (Actions for School and Social Integration) to schools at all levels.
The programme aims to ensure the welfare of the students that are coming from weaker
economical backgrounds (including migrants) and strengthen social cohesion by reducing
the risk of social marginalization and exclusion.In 2016, an action plan was developed to
coordinate individual actions by schools and create a single educational policy on
integrating migrant children, based on SIRIUS recommendations 56. The action plan
includes the five priorities areas as learning Greek language, reception of newly arrived
children with a migrant background; teacher education and continuing professional
development, collection and analysis of data on the needs of pupils with migrant
background and intercultural approach through the new curricula.
The Greek Ministry of Education and Religion has established the Second Chance
School57 which constitutes an innovative public adult education school of two academic
years’ duration. The Second Chance Schools target people above 18 years old, who have
not completed the compulsory secondary education. A certificate equivalent to secondary
school diploma is provided after successful attendance. The institution of Second Chance
Schools is a European programme within the framework of the fight against social
exclusion. These Schools aim to offer adults opportunities to enter again the education
and training system, form a positive attitude towards learning, acquire basic knowledge
and skills, enhance their personality and finally, facilitate the access to labour market.
Civic and social education is included among the basic courses that are taught providing
students a holistic approach of what being a citizen mean. The school’s curriculum differs
from that of the normal education since it is more flexible and it follows an adapted
teaching methodology and assessment of the trainees. Other basic courses which are
taught include the following: Greek language, mathematics, English language, information
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https://ec.europa.eu/info/sites/info/files/2018-european-semester-national-reformprogramme-cyprusen.pdf Government of Cyprus (2018), National Reform Programme (NRP)
56 https://ec.europa.eu/education/sites/education/files/document-library-docs/et-monitor-report2018-cyprus_en.pdf European Union (2018), Education and Training Monitor Cyprus.
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technology, social environmental education, physical science and cultural-aesthetic
education. Particular emphasis is placed upon the acquisition and development of basic
skills, competences and general knowledge, the use of new technologies, learning a
foreign language, counselling and vocational guidance, in order to significantly improve
the access to the labour market.58
An educational pogramme aiming at Education of Immigrants in the Greek Language,
the Greek History and the Greek Culture was implemented by the Greek Ministry of
Education and Religion. The programm “ODYSSEUS” aimed at providing language skills,
as well as social and intercultural competences required for the social inclusion of the
participants and their families. The programme was targeted at EU citizens and thirdcountry nationals irrespective of origin, aged 16 and above, who were legally resident in
Greece. The learners developed their linguistic skills but also useful social skills, in order
to deal with communication situations of everyday life and familiarise with the social
environment, history and culture of the country. After successful completion of each level
of the programm, the trainees could participate in the respective Greek language
exams (which are conducted twice a year under the General Secretariat for Lifelong
Learning, of the Ministry of Education, Research and Religious Affairs).59
The main governmental institution that is responsible for the education of all levels in
Bulgaria is the Ministry of Education and Science, that is responsible for the school
curricula on civic education in all levels of education. Civic education is integrated at all
stages of education in Bulgaria – pre-school, primary, secondary and high level education
in other subjects including social sciences, ethics/religious education, health education,
physical education. A separate subject on “Civic education” is taught for three school year
in middle school and for one year in high universities. It includes citizenship, morality and
philosophy, logics, communal development and behavior. Citizenship education is a
central point in the ministry education strategy.

Greece, Ministry of Education and Religion, Youth and Lifelong Learning foundation,
https://www.inedivim.gr/en/programmes-actions/second-chance-schools
59 Greece, Ministry of Education and Religion, Youth and Lifelong Learning foundation,
https://www.inedivim.gr/en/programmes-actions/%E2%80%9Codysseus-education-immigrants-greeklanguage-greek-history-and-greek-culture
58
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On regional levels, the educational policies are implemented and monitors by the
Regional Inspectorate of Education. It’s a governmental body, active in each 28 territorial
districts in Bulgaria, responsible for the implementation and monitoring of the
curriculum, for the training and increase of knowledge of the teachers and educators and
of the monitoring of the on-going qualifications, projects, school specific policies and
activities. All NGOs have to agree their school interventions in order to be allowed to work
with kids.
School’s masters are responsible for the implementation and monitoring of the
curriculum, of the class content, the activities implemented, the qualification of the
teachers for the school concerned. The school’s masters are appointed after passing a
competition exams at the Ministry of Education. The school’s masters may take decisions
on project applications and involvement of the classes and students, on out-of-school
activities, on the whole school life. The school masters are monitoring the process of
socialization of children at school (including migrant children), collection and analysis of
data on the needs of pupils with migrant background , intercultural approach through the
new curricula and related school and out of school activities.
In Denmark the Ministry of Immigration and Integration facilitates the process of
integration of migrants and Asylum seekers. In the hierarchy in the top-bottom
descriptions, comes the municipalities and the Job centers that they run. They are obliged
to provide education of integration to the new settled migrants in a community beginning
within a month upon their arrival in the municipality after being granted protection
status. In parallel are the Danish language centers that provide teaching of Danish to all
adult aged groups and the CSV - Center for Special Education for young people and adults.
There are a number of active NGOs in the field of civic education of migrants and
asylum seekers in the participating countries. However, the majority of these activities
are fragmented, depending on their funding sources, are small scale and are project-based
and project cycle-limited, depend on the financial priority of the funding organizations
and bodies and is fully dependent on funding of the international community.
The non-governmental sector has an important role in the development of free
and democratic citizens with a fully developed personality. The contemporary citizen,
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who contribute to the social, scientific, economic and cultural progress of the country and
to the promotion of cooperation, mutual understanding, respect and love among
individuals and people, for the prevalence of freedom, justice and peace, the acceptance
of difference, tolerance, the respect for other cultures. The NGOs have enormous
contribution to the process of preparation of tomorrow’s citizens for living in a
multicultural environment, in order to enable them to participate effectively in society.
Civil society, by working collaboratively through broad coalitions and networking
with governmental and private actors, plays a key role in ensuring a high quality of civic
education. The society is active in the consultation and collaboration process of defining
policies, including civic education and integration of migrants and asylum seekers. The
activities of the non-governmental sector in a democratic society are based on
“educational ability” and equal chance and access. It is an environment in which social
capital is instrumental to human capital that, in turn, is a prerequisite for economic
prosperity. It is the society in which learning is at the same time an activity and a major
value and the civic knowledge is incorporated in any kind of social action. The
contemporary European societies ensure an interplay between citizenship activity (active
participation, role playing, confidence building, conflict resolution, democratic mediation)
and civic learning, each reinforcing one another and so creating a development cycle; it’s
a society which consider learning a community affair, not only an individual choice and
responsibility. The practical measure behind is establishing and deepening cooperation
between the private and non-profit sectors. There are number of examples of cooperation
between NGOs and the private sector that have shown more positive results. Such links
should be encouraged and deepened, especially in the field of vocational training, in
organization of out-of-school activities for migrants as small labor exchanges for refugees,
job fairs, company’ profiles visits, etc.
Among the key actors in the participating in the research countries may be
mentioned the following, that have presence in all of the researched member states,
except Denmark:
Caritas (https://www.caritas.org/) with main mission to build humane and just
society in which all people, especially the very poor and the oppressed, may lead a fulfilled
life. In pursuit of this goal, Caritas supports its member organizations which carry out
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social activities via their local structures in various regions providing social, health and
educational care and services; response to emergency situations; advocacy activities, etc.
For refugees, migrants and asylum seekers the Caritas Centers for Integration of Refugees
and Migrants provides number of services – educational seminars to third country
nationals and beneficiaries of international protection, focused on citizenship and rights
by educators (social workers, lawyers or economists) in Greece. The classes use a
tailored presentation as a material on housing, social economy, residence permit and
labor rights. In Bulgaria - psychological assistance, educational services, social
consultations, humanitarian assistance, and practical assistance for housing and work. In
Italy - First and second Welcome, accommodation, rights legislation, job guidance, socialization,
language courses.
UNHCR – UN Refugee Agency ( https://www.unhcr.org/) – implement the
UNHCR policy to the country concerned. Support and implement number of projects,
monitor the process of socialization, training and teaching of refugees and migrants and
develop teaching materials to assist the learning process. There are very good educational
materials developed by UNHCR and available on the website of the organization.
https://www.unhcr.org/bg/%d1%83%d1%87%d0%b5%d0%b1%d0%bd%d0%b8%d0%bc%d0%b0%d1%82%d0%b5%d1%80%d0%b8%d0%b0%d0%bb%d0%b8
In Cyprus the Cyprian Refugee Council aims to safeguard, support and advocate
for the rights of asylum seekers and refugees and promote their effective integration into
the society.
Number of projects, international, European and national might be highlighted in
the field. In Greece, the most remarkable initiative, implemented by IOM Greece,
government and EU, is the HELIOS project60. The project aims to support beneficiaries of
international protection (refugees and beneficiaries of subsidiary protection) to integrate
in Greek society, by offering services promoting independent living, rental subsidies,
integration courses, employability support and integration monitoring. The integration
courses were based on few modules: Basic Greek Language with a total of 280 hours,
based on the literacy rate of the beneficiaries; Soft Skills with total of 80 hours, consisting
Greece, IOM https://greece.iom.int/en/hellenic-integration-support-beneficiaries-internationalprotection-helios
60
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of Cultural Orientation, Life Skills and Job Readiness. Within the modules, many outdoor
activities are carried out (e.g. visits to museums) in order beneficiaries to be able to
practice their newly acquired skills. The elements of the modules are notions concerning
Greek culture, history, tradition and contemporary customs; and for Life Skills communication and collaboration with others; personal and social responsibility;
practical matters from everyday life (e.g. how to use public transport, open a bank
account, orientation in public services). There is a special training on Job Readiness with:
Information on job search in different resources, preparing for a job application (e.g.
drafting a resume, attending a job interview); soft skills on oral communication, problem
solving, teamwork and interpersonal skills.61
There are plenty of organizations on the spot that contribute to the process of
integration. The Red Cross is active in all reported countries – Denmark, Italy, Bulgaria,
Cyprus, Greece. Cyprus Red Cross Society provides humanitarian assistance and support
as well as medical, psychosocial and other services to migrants, asylum-seekers and
refugees. OASIS is a voluntary community group in Larnaca that supports refugees and
asylum-seekers in Cyprus, offering free Greek and English Language courses and running
a Social Café meetings. The Dignity Center is a placed developed by the Refugee Support,
that provides migrants with a shared space for entertainment, sport and time sharing;
free language courses in English and Greek for adults and Arabic to kids. It also
implements number of activities on skills development, learning, resources, knowledge
on labor market. The Migrant Information Centre has developed services to help migrants
in Cyprus to feel protected, safe and adequately informed. The local NGO CARDET together
with INNOVADE have developed a guide with information about Cyprus that is specifically
targeting asylum seekers and refugees through the project “Information Guide for TNCs
with General Information about Cyprus”, co-funded by AMIF (90%) and the Republic of
Cyprus (10%). The Cyprus Youth Board, semi-governmental organization implements
three year research project “EUth”, that aims to get more young people involved in
political decision-making and increase youth trust in political institutions. The project

61

Ibid.
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partners have developed an open and easy-to-use online participation platform which
could also be used through smartphones and tablets 62 (ONEK, Website).
In Italy very important roles are playing the Migrants association that provides
legal assistance and contributes to the process of socialization. Religious communities of
migrants are active in the process of socialization and inclusion orientation in solidarity
networks; The Italian association of volunteers offers legal assistance, activities for
socialization, health, sport, Italian language courses. In Italy the Social cooperatives are in
a much support providing first and second welcome activities, accommodation, legal
assistance, job orientation, socialization skills and language courses.
In Bulgaria the Bulgarian Council on Refugees and Migrants (BSBM)63 is an
association of civil society working in the field of asylum and migration in Bulgaria, that
provides a platform for advocacy, lobbying and fundraising for the protection, reception
and integration of refugees and migrants in Bulgaria. The organization works to
strengthen cooperation between state institutions and non-governmental organizations
on national refugee and migration policy and practice. The organization accepts as its task
the further development of relations between non-governmental organizations on the
basis of common principles and values, allocation of functions and responsibilities. The
main objective of the BCRM is to strengthen the role of civil society in shaping an equal
and fair national and European asylum, migration and integration policy and practice.
Association of Refugees and Migrants – Sofia (ARM-BG)64, is a registered Charity,
partnering over the years many organizations, and was established in the year of 2000 as
a social innovation and inter-cultural forum, research institute and legal instrument for
exploring, communicating and protecting the rights and life space of Bulgarian and EU old
(ethnic minorities)and new minorities (refugees & migrants).

62

https://onek.org.cy/en/home-page/programs-and-service/volunteerism-participation/e-

participation/
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In Denmark the educational institutions Lærdansk (Learning Danish)65, CLAVIS66
and A2B67, VIA University College68, AOF69 and Danske HF&VUC70 contribute to the whole
process of integration and socialization of migrants and asylum seekers in the country.
The organizations, being educational proiders, offer free language courses, develop
training and teaching materials. The Red Cross and the Danish Refugee Council, who are
the two largest national organisations in the field, provide activities. The Danish Refugee
Council offers volunteer advisering, network families, home work cafes, network families,
etc71.

2.4.

Teaching tools and methods used in civic education

In reference with the teaching tools and methods all countries in the research
reported existence of didactic materials and resources. But they are insufficient and oldfashioned, as most of them are class-based material of traditional lecturing, there is lack
of usage of new technologies, new approaches and open education materials.
Methodological approaches aimed at learning about and recognizing the dynamics
of social inclusion and developing social belonging skills rely on updating the meaning of
values in individual action and individual change and have as their ultimate goal the
creation of a society that respects the rights of individuals and the person. In the long run,
the methodology used for civic education aims to presuppose the creation of a behavioral
culture based on the understanding, protection and enjoyment of human rights,
regardless of their social, ethnic, age, gender and educational background.
Methodologically, educational activities should be tailored to the specificities of the
trainees - their needs, preferences, opportunities and desires, regardless of the presence
or absence of the above differences, cultural traditions and knowledge, community
culture and behavior.

https://laerdansk.dk/
https://www.clavis.org/
67 https://www.a2b.dk/
68 https://www.via.dk/uddannelser/forberedelseskurser/uddannelser-til-flygtninge-og-indvandrere
69 https://aof.dk/aktiviteter/danskuddannelse
70 https://vuc.dk/
65
66

71

www.flygtning.dk
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The methodological approaches are to generate and nurture the understanding of
men and women to make informed choices; to resolve conflict in a non-violent manner;
and to participate responsibly in their communities and society at large. They support
critical thinking and offer solutions to problems that are consistent with societal
principles. To effectively perform this role of a citizen, civic education need to be relevant
to the daily lives and experience of the learners. Through usage of methodological
techniques people must be engaged, through participatory learning methods, in a
dialogue about how human rights norms can be translated into social, economic, cultural
and political reality. And they must take place everywhere, at all levels of education and
training and in the context of any learning opportunity – whether in a public or private,
formal, informal or non-formal setting. Also, they must contribute to inclusiveness and
ensure in this regard that they are relevant and applicable to all members of a given
society, regardless of their status.
The research reported number of good practices and methods used in the project
partners’ countries (please, see the Annex IV) The Cyprus Pedagogical Institute provides
tailored training session in citizenship education to teachers at all levels, which covers
areas such as racism prevention, stereotypes, empathy and practices for teaching
controversial issues.
There is no specific teaching methodology for Civic Education in Greece. Lessons
of civic education are taught in school classes in the same way other ordinary lessons are
taught. The main methodological approaches that can be used in the courses are: a)
Student-centered and personalized teaching with the aim of activating and engaging the
learner, b) The interdisciplinary / approach aiming at a comprehensive understanding of
the subject and reality, c) Role-playing and dramatizing, that is, the experiential approach
to a better understanding of reality. NGOs which provide lessons to third country
nationals and beneficiaries of international protection offer mainly lesson in person and
rarely through on-line platforms. They use tailored presentations and educational
material which is comprehensive and simple.
In Denmark the efforts of formal and informal education are centered in order to
get the refugees into the labor marked, so the formal and official educational offers are
focused on the social- and cultural practice at work. Some of the methods used include
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Language classes/Danish Education and Classroom trainings. The specifics of the trainings
is that they are combination of group and individual work, blackboard teaching and verbal
and written work, with usage of online media, movies, etc. Innovative methods of teaching
are used by the Center for Special Education for young people and adults (CSV), offering
a class-based teaching, that often takes place in the communal environment (tour in the
city, a gym etc.) They try to organize the course to each class. The teachings is thereby
dynamic and seeks to create insight, ideas and self-development for every individual (CSV
Vejle, n.d.).
Online courses might be online individual course, independently of time and place.
The teaching material is theme-oriented through news, music, video, texts and pictures.
The teachers are present online, ready to give feedback on the assignments, to host web
conferences, to train the oral skills and pronunciation (Netdansk - Learn Danish Online,
u.d.). There is a possibility for blended courses, which mixes the class- and online trainings,
where class training is focused on the verbal part of language education and the online
teaching is focused on written/grammatical language (Blended, u.d.). Many educators use
the job-related activities during the Integration Basic Education (IGU) and combine
internship and teaching, uniting class training and practice learning. The main focus is to
enroll the refugees to the labor marked (The Ministry of Children and Education, u.d.). The
Job center offers clarifications of competences and guides the immigrant to a relevant
business/industry. The center presents the different businesses/industries in a pamphlet.
This gives the immigrant an idea of the Danish labor marked and what it takes to be a part
of a workplace (Labor Market and Recruitment Board, n.d.). Internships are used as a
method to teach the immigrants about the culture on Danish workplaces.
Informal/non-format education is a combination of different educational activities
such as

Counselling/advisory offers for example. The integration counsellors is an

initiative from Vejle/Denmark. Every refugee family arriving to Vejle with children under
18, will be given a counsellor, which can help with an introduction to being a
family/having children in Denmark. The counsellors work as mediators between the
families and the everyday life in Denmark. There is a focus on developing competences in
parenthood and give the children a good start, e.g.: Helping to get a structure for their
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everyday life, introducing the Danish school and healthcare system, talk to the family
about culture, integration and raising children.
The principle is help to self-help and the counsellor meets the families though an
acknowledging approach with respect and equality. It is always an individual effort based
on the family

72.

Another method used is Volunteer offers such as mentoring - a Dane

becomes a friend for the refugee and/or the family of the refugee and mentor them (ex.
Danish Refugee Counsil or Danish Red Cross).
Number of existing training, teaching didactic materials were reported. They are
mainly in the language of the host country. Some of the explored examples are in Cyprus
- “Guide with general information about Cyprus”, designed by INNOVADE LTD
(www.cyprus-guide.org/en/), Greece - “Social and Civic Education" (for elementary and
gymnasium compulsory lessons) (http://ebooks.edu.gr/new/allcourses.php).
There is plenty of on-line resources, as project Lingua+ aims to support the
linguistic integration of migrants by providing tools to language teachers through
different methodologies and practices embedded into socio-cultural interplay
(http://linguaplusproject.eu/). Project IEUME that aims to support the integration
process of people with a migrant background through innovative educational tools. The
educational resources cover topics such as EU Institutions, Access to Rights, Political
Culture

and

Civic

Participation,

Employability

and

Cultural

Heritage.

(https://www.ieume.com/). Programme “ODYSSEUS” - developed didactic materials for
the trainees
(https://www.inedivim.gr/en/programmes-actions/%E2%80%9Codysseus-educationimmigrants-greek-language-greek-history-and-greek-culture )
An online interactive game stands as additional educational material for the
curriculum Social and Civic Education" which is taught in the last classes of elementary
school can be found in the link https://blogs.sch.gr/9dimlarislar/archives/4691.
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46

3.

FOCUS GROUPS ANALYSIS RESULTS

The efficacy of social inclusion process in EU member states for Asylum Seekers and
beneficiaries of International protection, is questioned because of the perceived decline
in civic engagement, and in their capacity to organize themselves and participate in the
social daily life (FRA, 2017). The European Commission Action Plan, when discussing the
integration of migrants (2016), identifies education and training as one of the most
powerful tools for integration. It encourages member states to organize civic orientation
programmes for all migrants as a way to foster integration into the host society and
promote the understanding and respect of the EU values'. Moreover, promoting equity,
social cohesion and active citizenship is one of the four educational objectives set out in
the European Union’s Education and Training 2020 strategic framework.
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Civic education is essential to empowering women and men with the values, attitudes
and skills they need to withstand the pressures of the change and make the most of its
opportunities, to build more just, inclusive and peaceful societies. Education, both formal
and non formal, in a lifelong learning perspective, is crucial to the development of active
citizenship, the quality of participation in a democratic society and in fostering democratic
culture and building democratic societies.
The main purpose of the proposed action is to reflect on the strengths and weaknesses
of different approaches in education and training available to migrants and refugees
applied in the partner countries (Italy, Cyprus, Greece, Bulgaria and Denmark) in an effort
to develop alternative and accessible ways of learning towards their active integration.
The project aims to create a training curriculum and subsequently modules on civic
education for both newly arrived and/or settled Asylum Seekers and beneficiaries of
International Protection through a unified online platform. The overall scope is to offer
multi-faceted CE opportunities to the aforementioned target group by utilizing ICT
technology to empower and support their social inclusion process into the host societies.
The project is going to introduce an effective civic education training system which will
equipped the target group with tacit knowledge such as virtues, norms and critical
thinking so as to strengthen their autonomy, self-efficacy, to self-confidence and enhance
their cognitive skills. It will also provide explicit knowledge about the values, roles and
operational function of major public and semi-public institutions. Various stakeholders
such as national and local institutions and NGOs/service providers will be able to utilize
the platform and integrate it in their daily practice by providing citizenship relevant
training to Asylum Seekers and beneficiaries of International Protection.
The outcome and results of the project will produce long lasting effects at local,
regional, national and European level. The online platform will be fully equipped and have
the capacity to support the provision of Civic education training to any vulnerable group
within a society apart from Asylum Seekers and beneficiaries of International Protection;
such as other migrant groups. Furthermore, PROM-PAR will encourage relevant
stakeholders to exploit and intensively use the platform in different training and teaching
activities that will multiply the long lasting effect of the project and will sustain its results.
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Appreciating the difficulties to integrate the massive influx of migrants in the last few
years, it is suggested a training curriculum and subsequently modules on civic education
for Asylum Seekers and beneficiaries of International Protection through a unified online
platform.
The civic education training system that will be introduced within the project, will
equipped the target group with tacit knowledge such as virtues, norms and critical
thinking so as to strengthen their autonomy, self-efficacy, to self-confidence and enhance
their cognitive skills and will cover their needs for more effective inclusion and
integration.

The civic educational system to be developed within the project will

aggregate useful and updated information in multilingual, multimedia and easily
accessible ways that can be used by all migrants regardless of their legal situation.
The training system will introduce new teaching methods and will stimulate nonformal and informal education with new teaching tools such as visual teaching materials
as multimedia, gamification, cinema and theatre, computer labs with computers, videos,
podcasts, mobile, watching films, arts, community rules and values. Traditional teaching
methods (lecturing, speech deliver) are very distant to the normal way of learning of
adults, especially if coming from extra-EU countries. The intensive interactive activities,
such as the use of new technologies, videos, creating groups, organizing contests and
study visits, will result in a quicker socialization and lead to empowerment of the new
citizens. The method of Using success stories and Story telling will allow showing and
finding already integrated refugees to share their good stories and that success is possible
in life.
Civic education must be based on an active and experiential pedagogy. The
educational information provided must be more based on life-skills and more job–
oriented in order migrants to improve life skills and social competences. The activities
should be experiential and case studies should be used which will facilitate the interaction
of beneficiaries but will also allow a comprehensive understanding of the issues
discussed.
As a new method for meeting the learning deficits of migrants and asylum seekers
is foreseen development of Online Platform. It will be an online forum for new-comers to
assist, information and knowledge of how to overcome obstacles and facilitate
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integration.

The platform may be used as a tool to assist prospective users in

comprehending the procedures and regulations on at a local level. This platform can also
be used to cover and explain other fields as well, such as access to other public services
and what documents are needed for each one of them. Thus this platform will somehow
resolve the barrier of language. Furthermore, this platform could serve as a tool of
exchanging knowledge and information about important procedures such as expressing
and filing complains about problematic situations. Education providers should be also
keen on the culture and norms of various communities and should be trained in
intercultural mediation in order to be able to build a trustworthy relationship with the
beneficiaries. The use of technology will definitely assist the beneficiaries and will make
the material more attractive so the use of platforms or even applications was stated as
helpful and convenient. On the other hand, the digitalization might be a challenge for
many of the migrants and might lead to barriers for their successful integration. The host
countries are highly digitalized and most of the public services are on-line. The lack of
know-how to do, to apply on-line might make life difficult.
The main deficits, identified during the research, might be listed as follows:
Language Barriers (Education)
Communication is identified as a major need and a barrier at the same time, as
knowledge of the host country language is a very important element of social inclusion.
The lack of the spoken language hinders migrants’ interaction with the local society and
their direct involvement to the community. The lack of mutual understanding between
the migrants and the local communities has a direct effect on the level of trust and
mistrust in a community.
Language is considered also a matter of concern since it is a barrier in migrants’
interaction with the local society, consequently in their direct involvement to the
community. Knowing and understanding the language, will save many difficulties in
communicating with the locals. Sometimes locals of the host country do not want to speak
English or they do not feel confident enough to speak the language. Yet the lack of
understanding has a direct effect on migrants’ interaction with the public services as some
of the officers that have to work with, cannot assist them in any other language except the
host country language.
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Integration with local community - Understanding the local culture
Understanding the local culture and environment is considered as an important
element of integration. It is argued that there is a lack of information when it comes to
local customs and habits. While the target group are eager to learn the local culture,
norms, habits and behavioral patterns, there are not any available opportunities.
Therefore, there is a need for better information in regard to where to asylum seekers can
participate in local events, thus interact somehow with the local community. Also a need
for knowledge on the differences of communal specifics within the country that might
cause problems in easy settlement was found out in the research. This issue can be
addressed through a civic education training.
Addressing and focusing on the acceptance of difference, tolerance, the respect for
other cultures as well as on the preparation of tomorrow’s citizens for living in a
multicultural environment, in order to enable them to participate effectively in society.
That both sided approach may influence the communal culture and help communities to
stay organized and mobilized. The process of integration of local community is a
community affair. It is not only individual choice and responsibility and is directly tight
with the culture. In this process, the survey shows, that emphases have to be put on
communication and free flow of information within the community, usage of all (visual
and written) forms of information in order to overcome the language deficit and to make
the information available. The educational process need to support asylum seekers and
beneficiaries of international protection, as local citizens with a knowledge how to do,
how to be, how to live together and how to become a member, how to participate and the
limits and inner cultural barriers of communication, participation and behavior.
Access to Information – Legislation – Fundamental rights and how the
system works (how and where to express complains and reaction in
problematic situations)
The design of the civic education training should take in consideration the
provision of valid and useful information towards the target group. The lack of
participation in educational, recreational and social activities, according to the findings, is
also a result of the inadequate provision of information. The lack of proper information
imposes further obstacles during their social inclusion process. The civic educational
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training course should educate service users about their rights and obligations as well as
about the restrictions in relation to their legal status, they need basic information about
“do’s and don’ts” and services available. Very important element is practical information
on everyday life and activities such as obtaining residence permits for example. There is
a need for a better access to information about education and recreational activities (such
as religious and trade union formations, sports associations, festivals, events and so
forth), in order to increase their participation in the community life and promote the
interaction with the local population.
The research shows that the asylum seekers and beneficiaries of international
protection need a specialized information on the basic rights they may explore that are
guaranteed by international binding documents and their implementation logistics in the
host state. The knowledge of the institutions the group may contact in case of need of
express complains, the role and the existence of the human rights protection offices are
of required information and knowledge. Moreover, it is argued that limited assistance in
terms of informational services is provided by formal networks. The lack of proper
information imposes obstacles during their social inclusion process too. Closely related
with that issue is the host country logistics and reaction in problematic situations in a
communal life, knowledge on the rights and obligations of the host country institution or
protection of public order (police, communal police, etc.). It is very important the learners
to get information on the territorial and municipal administration and how it works, how
to get informed on municipal decisions and policies and to raise a request and join a
voluntary action.
Labour Market -Skills and Abilities
A key factor for integration is employment. In order to get employed and to have
an access to the labor market, certain combination of factors for asylum seekers and
beneficiaries of international protection need to be taught and implemented. Such
approach will allow to integrate and to contribute to the host country's economy and
social system easily. The learning and education linked to employment need to put
emphases on the necessity of early integration and employment and the knowledge of the
labor market orientation, labor discipline and rules for the host countries and companies.
The asylum seekers and beneficiaries of international protection shared that the
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knowledge have to be also closely related with integration that responds to educational
and work opportunities and to be directly linked to the work available opportunities. The
need for improving awareness of skills and qualifications and learning of new practical
ones also was emphasized. Increasing the participation of refugees in the labor market is
a key of success for easier integration in all other spheres of social-economic life. The need
for getting to know the logistics of the employment process, the flows of information on
the possibilities to find work, information on the labor market fairs, job platforms and online training and information were also shared within the research. Information on the
specific roles of the different institutions and actors dealing with employment as a
necessity was discussed – the specific roles of actors and the interaction between them like the state, municipalities, companies, NGOs, support networks. Specialized
information directly linked to labor rights and the rights and duties under selfemployment would be of support and help. It is of great importance basic knowledge of
economics and finance to be offered in order to secure migrants to be independent in
money management. Structured training courses and knowledge on the steps for
entrepreneurship is an inclusive decisive importance. Generally information about the
host country tax system, banking, savings, budgets, advertising etc. of only part of the
steps for successful entrepreneurship.
Directly linked with the labor market skills and abilities is the identified need for
specific training to communicate and integrate and accept professional mentoring
in the workplace. Aware of their responsibility for effective integration and inclusion in
the labor market, companies are also responsible for creating a motivating work
environment and making sure their employees are integrated. Due to the relative lack of
knowledge of the host country, migrants and refugees need special attention in the
workplace, especially female migrants. Professional mentors allow newly appointed
refugees to integrate into the workplace much faster: mentors who are their counterparts
serve as "coaches", explaining job requirements, giving advice, support and broader care
their mentors. Mentoring has the added benefit of contributing to closer relationships
with locals in the workplace, a safer work environment and greater confidence for
migrants, including women.
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Asylum seekers and beneficiaries of international protection need to be familiar
with the possibilities for including and accepting such professional mentoring in the
workplace, by presenting in advance the goals and nature of the professional mentoring,
as well as being familiar with the specifics of the process and the mechanisms and
channels for communication. In such pre-service training should be given particular
attention to migrant and refugee women.
Social welfare system knowledge
A detailed knowledge on social welfare system is a key factor for inclusiveness and
integration. The lack of proper information imposes obstacles during their social
inclusion process. The asylum seekers and beneficiaries of international protection as
well as their families need to be well informed and have the knowledge on how to enter
the social welfare system at each phase of their integration process – at their arrival, at
their camp settlement, at their socialization, etc. The group of asylum seekers and
beneficiaries of international protection may be considered as a vulnerable group facing
imminent danger of marginalization and social exclusion from mainstream society. In
particular, during their social inclusion process they may face a number of social
problems, challenges and obstacles. In order to overcome such danger and to integrate
easily and to have an independent life, the migrants and asylum seekers need certain
training on the host country's economy and social system, information and access to
information about social assistance and support networks and questions. During the
research, the need for provision of social housing information and administration
procedures in order to overcome experiencing limitations in the living conditions, was
reported. Detailed knowledge on the usage of social services, as child welfare services are
of great importance for the secured and calm easy integration of migrants and asylum
seekers. Information on kindergarden policies, education and parental services, logistic
steps of the host country educational system are only few of the topics that are reported
as lacking during the research. The need on the legal steps for gathering the divided
families was raised in some of the host countries during the research. Last, but not least,
need for information and education on health care services, on the functioning of the
health and social care system, was reported.
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A general understanding of the system (social security and help offers for being with
fewer means), and an understanding of, when the person is actually ‘in need’ of help and
general introduction to mentality.
Cultural orientation
The protocols of the focus groups discussions reported the need, shared by asylum
seekers and beneficiaries of international protection, to understand the culture of the host
country. They argue that cultural orientation can provide practical information on the
labor market, job opportunities and services available to support women, children,
families. Cultural orientation can provide practical information on the basic elements of
historical development, relations within communities and ethnic groups in the country,
foundations of religion and religious traditions and holidays, family environment and
tradition, basic elements of national culture, folklore traditions, cultural life and habits. In
order to achieve rapid adaptation in socio-economic, cultural, educational, labor
integration, the presence of desire and motivation for communication, for sharing, for
communicating and presenting personal, but also for understanding difference, is of
particular importance. Lack of motivation can be combated with training and information,
with shared sharing of experience and practice, with involvement in informal interest
groups to help overcome the motivational deficit.
The citizenship and active democratic participation
The asylum seekers and beneficiaries of international protection have to get
knowledge and experience of various aspects of democracy, politics and society and being
a citizen in local, national and international contexts. Education, both formal and non
formal, in a lifelong learning perspective, is crucial to the development of active
citizenship, the quality of participation in a democratic society and in fostering democratic
culture. The citizenship education need to be relevant to the daily lives and experience of
the learners and to give them clear understanding of the democratic development, to give
them clear knowledge on their rights and duties. The learners must be engaged, through
participatory learning methods, in a dialogue about how civic norms can be translated
into social, economic, cultural and political reality. The relation between the citizenship
activity (active participation, role playing, confidencebuilding, conflict resolution,
democratic mediation) and learning have to be taught, each reinforcing one another and
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so creating a development cycle. In the process of civic education core skills for
democratic participation must be emphasize, especially social, communication,
participation and life skills. The asylum seekers and beneficiaries of international
protection have to have defined skills in terms of knowing how to do, how to be, how to
live together and how to become a citizen.
Improving soft-skills of migrants and refugees
Many asylum seekers and beneficiaries of international protection have little or no
professional experience, often lacking the necessary social and communication ("soft")
skills, was shared within the focus group discussions of stakeholders. Even if they have,
it's an experience in a fundamentally different work environment and way of working.
This is especially true for women asylum seekers and beneficiaries of international
protection. Before starting a job, they should go through an educational orientation that
clearly outlines the roles and responsibilities in their new workplace and explains the
behaviors they will be expected to demonstrate, such as arriving on time, showing a
certain level of commitment and dedication and others. Obtaining knowledge related to
work will support the process of easy and fast integration in the workplace, prevent
conflicts in the workforce, allow for quick and painless adaptation and integration in the
new working conditions.
Discussion of gender roles
The research raised the need for discussion on gender roles in host societies and
communities. A field for such discussions may be guidance sessions that can provide a
safe space for discussing gender roles. This is an opportunity to explain that in Europe it
is common for women and men to work and contribute to family income; that both sexes
treat each other with respect, relying on mutual trust and mutual assistance. It is
important to present to migrants and refugees, especially those who are family members,
the family model in Europe and shared responsibilities for homework, childcare, the idea
of equality and nonviolence. It is necessary to introduce elements of gender-related sociocultural differences with a way of communicating between men and women in Europe
based on mutual respect. Cultural Orientation for Men: The presentation of the
economic participation and contribution of the wife and the wife in family budget
subsidies, her participation in associations and charities, her involvement in community
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events should be part of the specific cultural orientation of men. This is not only necessary
because the spouses are able to encourage their spouses to actively socialize and look for
work. Such knowledge of the cultural orientation of men will put them in an informed
position about the role of women in European society and make them aware of the moral
aspects of respect for women.

Conclusion
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Europe's current migration flows are linked to economic, cultural, social and other
causes and pose numerous challenges for the regions and the member states. Important
demographic changes are occurring in Europe with degrees of diversity determined by
migration movements. Existing approaches to the integration and management of cultural
diversity are on the agenda of communities and elites. The decisions that are made and
the policies that are being implemented, directly determine the future of Europe. The tools
used, determine the efficiency and the speed of the process.
Integration is not just about learning the language, finding a house or getting a job.
It is also about playing an active role in one’s local, regional and national community and
developing and sustaining personal contacts through social and cultural activities and
political engagement. It is important to involve migrants and asylum seekers in all daily
challenges that our societies face, to make them active participants in their integration
process, which is essential to improving their social participation and integration
outcomes.
Civic education (CE) has an active role to play in the process of integration and
building strong democratic communities. The integration is not only a one way process,
where only the migrant adapts, but also a two way process, where the local community
also engages with the migrant and accepts their culture etc. A community where all
members respect human rights and cultural diversity standards. Civic education allows
for maximum tolerance for the individual choice of each member of the community and a
minimum tolerance for ideas that can undermine the very foundations of a democratic
society. This tool includes rich variety of dimensions, based on values, identity, virtues,
cognitive skills and knowledge and societal culture.
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1. Project Resume and Main Pillars
The efficacy of social inclusion process in EU member states for Asylum Seekers and
beneficiaries of International Protection, is questioned because of the perceived decline
in civic engagement, and in their capacity to organize themselves and participate in the
social daily life (FRA, 2017). The European Commission Action Plan, when discussing the
integration of migrants (2016), identifies education and training as one of the most
powerful tools for integration. It encourages member states to 'organise civic orientation
programmes for all migrants as a way to foster integration into the host society and
promote the understanding and respect of the EU values'. Moreover, promoting equity,
social cohesion and active citizenship is one of the four educational objectives set out in
the European Union’s Education and Training 2020 strategic framework.
The general objective of the proposed action is to create a training curriculum and
subsequently modules on civic education for both newly arrived and/or settled Asylum
Seekers and beneficiaries of International Protection through a unified online platform.
The overall scope is to offer multi-faceted CE opportunities to the aforementioned target
group by utilizing ICT technology to empower and support their social inclusion process
into the host societies.
The project is going to introduce an effective civic education training system which will
equipped the target group with tacit knowledge such as virtues, norms and critical
thinking so as to strengthen their autonomy, self-efficacy, to self-confidence and enhance
their cognitive skills. It will also provide explicit knowledge about the values, roles and
operational function of major public and semi-public institutions. Various stakeholders
such as national and local institutions and NGOs/service providers will be able to utilize
the platform and integrate it in their daily practice by providing citizenship relevant
training to Asylum Seekers and beneficiaries of International Protection.
To achieve these aims, the consortium of the project through a decision making process
agreed to design and recommend the construction of the following intellectual outputs.
IO1– Guidelines for consultation with stakeholders: This I/O entails the design and
implementation of the consultations will all interested parties in order to reflect on the
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current delivery methods of Civic Education, collect evidence based practices and
consequently develop the courses content.
IO2 – CE Modules: It envisages the creation of CE modules (design and development of the
curriculum/content). The aim is to improve civic and intercultural competences and to
enhance critical thinking for Asylum Seekers and beneficiaries of International Protection.
The e-courses content development will be elaborated and constructed, based on the
extracted results from the previous I/O –identification of needs. The e-courses content
material will have a uniform set of learning standards.
IO3 – E-Learning Platform Environment: This output comprises of the design,
implementation and test of ICT components that create the PROM-PAR e-Learning
Environment. It entails a multilingual Responsive web design to accommodate OER for
autonomous learners. It will also act as a promotional media to create European
awareness about the innovativeness of the PROM-PAR’s project and its outputs in order
to ensure maximum outreach, longer impact and sustainability.
IO4 – ECTS format for Civic Education: By adopting the notion that a growing number of
learners would like to certify the gained knowledge from the courses, the project will offer
them the ability to attend to online exams to be accredited with relevant ECTS credits.
Those who will pass the exams, they will be awarded with 3 ECTS credits and a certificate,
valid for all EU Member States.
The project directly targets a number of different participants to get involved and
participate into the different planned activities. In particular, over 500 Asylum Seekers
and beneficiaries of International Protection potentially will be involved in the project
stages - development, implementation, dissemination and exploitation. More than 5000
various stakeholders, additionally, primarily professionals will be reached through the
dissemination of products. Each partner in the consortium has solid grounding networks
in the field of adult education, migration and non-formal education provision both young
and adult and everyone developed strong and trustworthy ties in their local networks.
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The outcome and results of the project will produce long lasting effects at local, regional,
national and European level. The online platform will be fully equipped and have the
capacity to support the provision of Civic education training to any vulnerable group
within a society apart from Asylum Seekers and beneficiaries of International Protection;
such as other migrant groups. Furthermore, PROM-PAR will encourage relevant
stakeholders to exploit and intensively use the platform in different training and teaching
activities that will multiply the long lasting effect of the project and will sustain its results.
2. Desk research specifics
2.1. Aims and objectives
In alignment with the objectives of the project, the main research objective of the desk
research to be conducted is to identify the current delivery methods of Civic Education
(CE) training (e.g policies, methodology, tools).
Other objectives of the desk research include:
➢ To identify, describe and classify the needs of the target group in each of the
participating countries.
➢ To attempt to identify and highlight possible challenges and obstacles the target
group faces during their social inclusion process.

2.2. Scope of the desk research
The desk research will be conducted at national level of each participative country
thus it will include the following countries:
-

Bulgaria

-

Cyprus

-

Denmark

-

Greece

-

Italy
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2.3. Expected outcomes of the desk research
➢ An elaborate description of the needs of the target group in each of the
participating countries.
➢ A detailed list of highlight possible challenges and obstacles the target group faces
during their social inclusion process.
➢ A theoretic background permitting to design appropriate and CE courses.
1.1.
3. Methodology for conducting the desk research
3.1. Introduction
Desk Research is the research methodology based on collecting secondary data
from existing resources, categorizing and summarizing it for a research objective. Desk
research is very effective to be used as a starting phase of a general research and for
planning future actions, as it is the case in the project.
The main types of desk research that exist and can be applied are:
- Internal - Internal desk research collects data already generated with the
organizations doing the research. It is a logical starting point of research for any
organization as information could be generated internally within the organization with
ease and at a low cost of time and resources.
- External - External Desk Research involves research done outside the
organizational boundaries and collecting relevant information. These outside resources
are described below.

3.2. Sources of information
The main sources of information that should be included for each of the partner
countries are:
-

Internal data of the organization – As stated before each organization should
profit of the already existing resources within itself and utilize any data
available on the subject.
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-

Government published data – All governments publish a great amount of data
online that can be used in the research process. This data is related to social,
financial and economic aspects of the citizens, as well as the existing
educational structure and policies concerning the civic education in the
country. The government websites are mostly free to access and contain
most prominent information.

-

Data published by the European Union for each of the countries. – As do the
national government publish data on a variety of aspects concerning the
population and the education so does the European Union through its
structures and institutes. Such data is free to access and available in the
official languages of the EU.

-

Data published by Eurostat - Eurostat is the statistical office of the European
Union situated in Luxembourg. Its mission is to provide high quality
statistics for Europe. Providing the European Union with statistics at
European level that enable comparisons between countries and regions is
its key task. International statistics are a way of getting to know the Member
States and countries outside the EU. Many of the statistics are with free
access available through the website of Eurostat.

-

Data published by other international organizations – Two other major
publishers are the United Nations (UN) and the Organisation for Economic
Cooperation and Development (OECD). On education and human rights
research and migrants situation, the Council of Europe has a data that is on
the official organization site.

-

Data from other research entities conducted in the country published by state
or private entities – It is possible to find key data on education through public
and private organizations in the country and more specifically through NGOs
working in the field.

-

Data from educational institutions – In many countries the educational
institutions provide quality data on their work in different area and thus
might be considered a possible source of information. Such useful data for
the concrete desk research are the civic education curriculum for example.
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-

Online sources – All the data available online on internet can be analysed and
included in the desk research as long as it is from legit sources. The basic
approaches for searching for the relevant information from the Internet are
on one hand directly browsing the specific information from industrial,
marketing or business sites and extracting the information out of these sites
or on the other hand using the various search engines like www.google.com,
www.yahoo.com, etc, for modulated searching. The important aspect here is
to refine the searches in such a way that the results are relevant.

3.3. Data Summary and Presentation
3.3.1. Data summary
The process of data analysis will begin during the data collection, by selecting the
appropriate sources of information to be used in order to define all required elements
for the country. In order to prepare the summary an analysis should be done. There are
two main types of analysis that are recommended to be used: content and thematic.
Content analysis enables researchers to pass through large volumes of data with
relative ease in a systematic way. It is useful for examining trends and patterns in
documents.
Thematic analysis should be conducted as well in order to define any key themes
or challenges emerging from the data collected. Thematic analysis permits to identify,
analyse and report patterns (themes) within the data.

3.3.2. Presentation of the data
All collected data should be analysed and presented in the template provided in
Annex 1. The data should be presented in English.
All tables/figures should be numbered with Arabic numerals. Headings should be
placed above tables/figures, in the centre. Leave one line space between the heading and
the table. All tables/figures must be numbered consecutively, all figures, and all tables
respectively. Source of the data from the tables should be mentioned between each table.
References cited in tables or figure legends should be included in the reference list.
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3.3.3. References
The references in the text should be placed according to the following rules:
•

Sources are cited in the text, usually in parentheses, by the author's surname,
the publication date of the work cited, and a page number if necessary

•

References should be cited as follows: the name of the author, year of the
publication and page, all in parentheses (Smith, 2000: 93)

•

If the author’s name appears in the text, it is not necessary to repeat it, but the date
should follow immediately: ... Smith (2003, p. 93).

•

Separate the references with semicolons. (Smith, 2010, 2012; Kohn, 2012)

•

At a first citation containing more than 3 authors, all names are mentioned,
afterwards, it is used [the first author] "et al."

•

If more than one paper by the same author, from the same year is cited, the letters
a, b, c etc. should be included after the year of publication.

•

The citation of a paper available online should be performed following the
same rules as for a book or a magazine specifying the electronic address where it
was consulted.

At the end of the protocol a references list should be provided according to the
following rules:
•

The full list of the references cited in the text must be presented at the end
of the paper, alphabetically by last name of author.

•

If the reference list contains two or more items by the same author in the same
year, add a, b, etc. and list them alphabetically by title of the work: Smith, Anthony.
2000a. Book Title. - Smith, Anthony. 2000b. Book Title.

•

For books with one author: Smith, A. 2018. Book Title. Sofia: PUF.

•

For books with two authors: Smith, Albert, and Jane Jones. 2012. Book Title:
The Subtitle. Abingdon: Routledge.

•

For books with more than 3 authors: List the first three authors followed by ”et al.”

•

Organization as author: EU. 2012. Key data in education, Brussels: EU Publishing

•

Chapter in a single-author book: Smith, Albert. 2012. “Chapter Title.” in Education.
Brussels: PUF.

•

Edited book: Smith, John, ed. 2012. Collected Style Manuals. Abingdon: Routledge
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•

Article in a journal: Smith, John. 2012. “Article Title: The Subtitle.” Journal Title in
Full 10 (1): 30–40.

1.2 Ethical and Safety Issues
Each researcher is responsible for the ethical conduct of the research through the
selection of sources of secondary data and the respect of legal norms of the country where
stationed and the EU.
All research should be conducted in respect to the General Data Protection Regulation
of the EU. In case personal data is used, the request for consent must be given in an
intelligible and easily accessible form, with the purpose for data processing attached to
that consent. Consent must be clear and distinguishable from other matters and provided
in an intelligible and easily accessible form, using clear and plain language. It must be as
easy to withdraw consent as it is to give it. Under the GDPR, consent is defined as: ‘any
freely given, specific, informed and unambiguous indication of the data subject’s wishes
by which he or she by statement or by a clear affirmative action, signifies agreement to
the processing of personal data relating to him or her.’ The research should be aware that
special category personal data can be processed for research purposes, but only if
processing such data is necessary for archiving purposes, scientific or historical research
purposes or statistical purposes, subject to appropriate safeguards; and in the public
interest. ‘Special category’ personal data are data which reveal racial or ethnic origin,
political opinions, religious or philosophical beliefs, trade union membership; data
concerning health (the physical or mental health of a person, including the provision of
healthcare services); data concerning sex life or sexual orientation; or genetic or
biometric data processed to uniquely identify a natural person.

4. Protocol for conducting the desk research
The desk research in each country should include a presentation of the following
elements:
•

Historical outlines – As an introduction in the protocol every partner should
include a short resume of the historical development and implementation of the
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civic education training in their country in terms of legal policies and educational
practices. The main point of the paragraph is to permit the reader to understand
the country traditions in the field and to see if any tendencies exist in the field.
•

Legal framework of Civic Education teaching and training in the country – In this
section each partner should present the legal framework of their country
concerning the teaching of civic education as well as any existing strategies, policy
documents and working plans in the field.

•

Key actors – The section Key actors in the protocol is dedicated to identifying who
are the Government institutions involved in the civic education training in each
country, as well as the main private organizations working in the field. The main
objective of this section is to map the key actors in the country working on civic
education training in order to build a contact list with organizations and
institutions for future promotions of the resources to be created in the frames of
the project. So each partner should include websites and emails of the cited
institutions and organizations. Another important element to be included in this
section are the Authors/publishers of didactic materials on civic education training
in the country with the objective to understand the scale of material generation and
proposition in the country.

•

Teaching methodology for Civic Education (CE) training used in the country: The
section is dedicated to the approaches and methods used in civics teaching in each
of the countries. It is in this section that each partner should present how the civic
education is integrated within the educational system, what qualifications are the
civic education trainers required to have, what are the learning objectives set by
the government for the country etc.

•

Existing national tools for Civic Education (CE) training - The objective of this
section is to identify and classify the existing local tools for Civic Education training
in each country. The text should include Books/manuals, Online resources, Games if
such exist. In no such resources exist this should also be underlined in this section.

•

Identified needs for Civic Education (CE) training of the target group in the countryThis section should describe the different data collected available for carrying out
needs assessment presented in a categorized manner. For the needs assessment,
it’s important to keep in mind the project target group (beneficiaries of
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international protection (Asylum seekers, Subsidiary protection, Recognized
refugees)).
•

Other challenges and obstacles the target group faces during their social inclusion
process in the country – Each partner should evaluate and identify what are the
challenges and obstacles the target group faces during their social inclusion
process in the country and describe them is details in this section of the desk
research protocol.

•

Other comments/remarks – This is a section where the researchers can mark any
other interesting finding they consider useful for the future activities of the project
that do not fit in any other of the above-mentioned sections.

The form to be completed can be found in Annex 1.

5. Further methodological readings
Corti, L., & Thompson, P. (2006). Secondary analysis of archived data. Qualitative Research
Practice: Concise Paperback Edition, SAGE Publications Ltd, London, 297-313.
Heaton, J. (2008). Secondary analysis of qualitative data: An overview. Historical Social
Research/Historische Sozialforschung, 33-45.
Hox, J. J., & Boeije, H. R. (2005). Data collection, primary versus secondary.
Irwin, S. (2013). Qualitative secondary data analysis: Ethics, epistemology and
context. Progress in Development Studies, 13(4), 295-306.
Johnston, M. P. (2017). Secondary data analysis: A method of which the time has
come. Qualitative and quantitative methods in libraries, 3(3), 619-626.
Swart, E., Gothe, H., Geyer, S., Jaunzeme, J., Maier, B., Grobe, T. G., & Ihle, P. (2015). Good
practice
of
secondary
data
analysis
(GPS):
guidelines
and
recommendations. Gesundheitswesen (Bundesverband der Arzte des Offentlichen
Gesundheitsdienstes (Germany)), 77(2), 120-126.
Szabo, V., & Strang, V. R. (1997). Secondary analysis of qualitative data. Advances in
nursing science, 20(2), 66-74.
Tripathy, J. P. (2013). Secondary data analysis: Ethical issues and challenges. Iranian
journal of public health, 42(12), 1478.
Vartanian, T. P. (2010). Secondary data analysis. Oxford University Press.
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Annex 1

DESK RESEARCH PROTOCOL
Country:
Partner conducting the research:
Author/s of the research:

FINDINGS:
Historical outlines:

Legal framework of Civic Education teaching and training in the country:

Key actors:
•

Government institutions involved, policies implemented:

•

Main private organizations working in the field:

•

Authors/publishers of didactic materials in the country:

Teaching methodology for Civic Education (CE) training used in the country:
Existing national tools for Civic Education (CE) training:
•

Books/manuals

•

Online resources

•

Games
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Identified needs for Civic Education (CE) training of the target group in the
country:

Other challenges and obstacles the target group faces during their social inclusion
process in the country:

Other comments/remarks:

LIST OF REFERENCES:
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6. 1. Project Resume and Main Pillars
The efficacy of social inclusion process in EU member states for Asylum Seekers and
beneficiaries of International Protection, is questioned because of the perceived decline
in civic engagement, and in their capacity to organize themselves and participate in the
social daily life (FRA, 2017). The European Commission Action Plan, when discussing the
integration of migrants (2016), identifies education and training as one of the most
powerful tools for integration. It encourages member states to 'organise civic orientation
programmes for all migrants as a way to foster integration into the host society and
promote the understanding and respect of the EU values'. Moreover, promoting equity,
social cohesion and active citizenship is one of the four educational objectives set out in
the European Union’s Education and Training 2020 strategic framework.
The general objective of the proposed action is to create a training curriculum and
subsequently modules on civic education for both newly arrived and/or settled Asylum
Seekers and beneficiaries of International Protection through a unified online platform.
The overall scope is to offer multi-faceted CE opportunities to the aforementioned target
group by utilizing ICT technology to empower and support their social inclusion process
into the host societies.
The project is going to introduce an effective civic education training system which will
equipped the target group with tacit knowledge such as virtues, norms and critical
thinking so as to strengthen their autonomy, self-efficacy, to self-confidence and enhance
their cognitive skills. It will also provide explicit knowledge about the values, roles and
operational function of major public and semi-public institutions. Various stakeholders
such as national and local institutions and NGOs/service providers will be able to utilize
the platform and integrate it in their daily practice by providing citizenship relevant
training to Asylum Seekers and beneficiaries of International Protection.
To achieve these aims, the consortium of the project through a decision making process
agreed to design and recommend the construction of the following intellectual outputs.
IO1– Guidelines for consultation with stakeholders: This I/O entails the design and
implementation of the consultations will all interested parties in order to reflect on the
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current delivery methods of Civic Education, collect evidence based practices and
consequently develop the courses content.
IO2 – CE Modules: It envisages the creation of CE modules (design and development of the
curriculum/content). The aim is to improve civic and intercultural competences and to
enhance critical thinking for Asylum Seekers and beneficiaries of International Protection.
The e-courses content development will be elaborated and constructed, based on the
extracted results from the previous I/O –identification of needs. The e-courses content
material will have a uniform set of learning standards.
IO3 – E-Learning Platform Environment: This output comprises of the design,
implementation and test of ICT components that create the PROM-PAR e-Learning
Environment. It entails a multilingual Responsive web design to accommodate OER for
autonomous learners. It will also act as a promotional media to create European
awareness about the innovativeness of the PROM-PAR’s project and its outputs in order
to ensure maximum outreach, longer impact and sustainability.
IO4 – ECTS format for Civic Education: By adopting the notion that a growing number of
learners would like to certify the gained knowledge from the courses, the project will offer
them the ability to attend to online exams to be accredited with relevant ECTS credits.
Those who will pass the exams, they will be awarded with 3 ECTS credits and a certificate,
valid for all EU Member States.
The project directly targets a number of different participants to get involved and
participate into the different planned activities. In particular, over 500 Asylum Seekers
and beneficiaries of International Protection potentially will be involved in the project
stages - development, implementation, dissemination and exploitation. More than 5000
various stakeholders, additionally, primarily professionals will be reached through the
dissemination of products. Each partner in the consortium has solid grounding networks
in the field of adult education, migration and non-formal education provision both young
and adult and everyone developed strong and trustworthy ties in their local networks.
The outcome and results of the project will produce long lasting effects at local, regional,
national and European level. The online platform will be fully equipped and have the
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capacity to support the provision of Civic education training to any vulnerable group
within a society apart from Asylum Seekers and beneficiaries of International Protection;
such as other migrant groups. Furthermore, PROM-PAR will encourage relevant
stakeholders to exploit and intensively use the platform in different training and teaching
activities that will multiply the long lasting effect of the project and will sustain its results.
1.2.

Objectives of the action – general and specifics

The general objective of the proposed action is to create a training curriculum and
subsequently modules on civic education for both newly arrived asylum seekers and
settled migrants (beneficiaries of International Protection) through a unified online
platform. The overall scope is to offer multi-faceted CE opportunities to the target group
by utilizing ICT technology to empower and support their social inclusion process into the
host societies. The project is planning to introduce an effective civic education training
system which will equipped the target group with tacit knowledge such as virtues, critical
thinking so as to strengthen their autonomy, self-efficacy, to self-confidence and enhance
their cognitive skills. It will also provide explicit knowledge about the values, roles and
operational function of major public and semi-public institutions.
The target group will be comprised by beneficiaries of international protection (Asylum
seekers, Subsidiary protection, Recognized refugees).
The specific objectives of the action are to :
• Support new arrived or settled migrants to be actively integrated in the host
societies;
• Strengthen current civic education training systems through the use of the cuttingedge ICT tools;
• Introduce new elements in the civic education that will facilitate an efficient and
comprehensive integration process;
• Encourage service providers, stakeholders, national organisations to integrate and
promote CE through their service provision;
• create a unified “Culture of Civic Learning” among participating countries;
• Facilitate and accelerate the development of curricula tailored to the specific labour
needs of each country by strengthening migrants’ opportunities for active citizenship
through autonomous, flexible and innovative learning tools;
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• Develop pioneering work through a set of online tools on civil education, applicable
and valuable to tens of thousands of migrants all over Europe.
1.3.

Aims of the package

This output entails the design and implementation of a consultation will all interested
parties (professionals and migrants) to reflect on the current delivery methods of Civic
Education, collect evidence based practices and consequently develop the courses
content.
This I/O will entail three Steps:
The first step will refer to the design and implementation of desk research protocol at
national level of each participative country. The aim is to identify the current delivery
methods of Civic Education (CE) training (e.g policies, methodology, tools) and at the same
time it will attempt to identify the needs of the target group and highlight possible
obstacles they face during their social inclusion process in order to design appropriate
and CE courses.
The second step will look at the development of good practices template, which will
identify any existed programmes of civic education at a European and international level.
A list of programmes will be created in a format of a database. This database will lead to
the collection of valuable data and evidence-based practice that will lead to the efficient
development of appropriate content analysis for the e-courses.
The Third step will be the formation of focus groups (two in each in each partner)
comprised by professionals as well as Asylum seeker and beneficiaries of international
protection respectively. The aim of the focus groups will be to enrich the data and
complement the desk research by capturing experiences, thoughts, recommendations,
beliefs and ideas about the existing CE delivery method and how to ameliorate this
process.
The results will be then used to select the different modules that will be developed. All
partners during the preparation phase will discuss and agree on the development of
common template that will be used to create the different modules.
• STAKEHOLDERS - FOCUS GROUP will include professionals from 10 responsible
authorities
such as:
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o Asylum service
o Civil registry and Migration Departments
o NGOs
o Voluntary organizations
o Local Authorities
o Educational services
o Labour office workers
• Asylum seekers and Beneficiaries of international protection - FOCUS GROUP will
include 10 individuals:
o Beneficiaries of international protection
o Asylum Seekers
1.4.

Specific aims of the focus group methodology

The specific activities of the focus group methodology include a complex combination of
different set of actions to be taken by the consortium partners. The two sides of the
teaching process are fully included using the methodology of focus group implementation.
From one side – the providers of adult education to migrants and Asylum seekers. From
other side – the migrants and Asylum seekers themselves. Thus the following steps are
foreseen: a) conducting of focus group discussions with migrants and refugees, Asylum
seekers, b) conducting of focus group discussions with providers of Adult Education, c)
conducting of consultation sessions with both groups during the development of
handbook and training module for assuring its content appropriateness and
completeness; d) pilot testing of the developed st of online tools on civil education,
applicable to the migrants all over Europe. Therefore, the ultimate general aim is to
develop appropriate training online tools to be used for the capacity-building of migrants
in order to promote a unified European civic education (CE) training system for Third
Country Nationals (TCNs) to strengthen a sense of belonging to the EU and facilitate their
social inclusion in our societies.
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1.5.

Scope of the focus groups methodology

The focus groups (two per country with the two target groups will be conducted at
national level of each participative country thus it will include the following countries:
-

Bulgaria

-

Cyprus

-

Denmark

-

Greece

-

Italy

Two focus groups are foreseen per country
A. STAKEHOLDERS - FOCUS GROUP will include professionals from 10 responsible
authorities such as:
o Asylum service
o Civil registry and Migration Departments
o NGOs
o Voluntary organizations
o Local Authorities
o Educational services
o Labour office workers
B. Asylum seekers and Beneficiaries of international protection - FOCUS GROUP will
include 10 individuals:
o Beneficiaries of international protection
o Asylum Seekers
1.6.

Expected outcomes

➢ An elaborate description of the needs of the target group in each of the
participating countries.
➢ A detailed list of highlight possible challenges and obstacles the target group faces
during their social inclusion process.
➢ A theoretic background permitting to design appropriate and CE courses.
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➢ Tested and approbated online training tools on European CE.
2. Methodology for conducting focus group methodology
2.1.

Introduction

Focus group method is widely used by the researchers since early 40th of the 20th century.
Focus group discussion is frequently used as a qualitative approach to gain an in‐depth
understanding of social issues. The method aims to obtain data from a purposely selected
group of individuals rather than from a statistically representative sample of a broader
population.
Focus group discussion is a technique where a researcher assembles a group of
individuals to discuss a specific topic, aiming to draw from the complex personal
experiences, beliefs, perceptions and attitudes of the participants through a moderated
interaction.
2.2.

Focus group discussion major steps

Focus group discussion consists of four major steps. These include (1) research design,
(2) data collection, (3) analysis and (4) reporting of results (Morgan et al., 1998). This
paper follows prof. Richard Krueger’s methodology on organizing a focus group method,
presented in 2002, “Designing and Conducting Focus Group Interviews”.
2.2.1. Research Design
The process begins with identifying the main aim and defining the key research objectives
of the study. Based upon the research objectives, a list of questions (schedule or script) is
prepared as guidance for each focus group discussion session. This is followed by seeking
ethics clearance. Thereafter, participant identification is perhaps the most critical step
since the technique is largely based on group dynamics and synergistic relationships
among participants to generate data
The composition of the group will depend on the main aim of the research. Consequently,
Krueger (2002) suggests that participants should share similar characteristics such as
gender, age range, ethnic and social class background.
Participant recruitment follows participant identification. Recruitment can be expensive,
difficult, and continues to be a source of contentious debate. Although approaches to
participant recruitment are contested, the underlying consideration should be the impact
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on the discussion. Researchers can use different methods to recruit suitable participants,
including recruitment questionnaires and telephone, or door to door canvassing.
Furthermore, participants can be recruited by offering incentives or through local
networks and contacts, suggests Krueger. However, the use of local contacts has been
criticised for its dependence on the availability, willingness and accessibility of the local
contact and the loss of control and direction of the researcher in the recruitment process.
This can lead to convenience sampling by selecting participants based on their
accessibility easily leading to “volunteer bias”. Purposive sampling is widely
recommended since focus group discussion relies on the ability and capacity of
participants to provide relevant information.
Another important consideration is the number of respondents to be invited for
discussion. Although it is generally accepted that between six and eight participants are
sufficient, some studies have reported as few as four and as many as fifteen participants.
Ten participants are therefore considered large enough to gain a variety of perspectives
and small enough not to become disorderly or fragmented (Krueger, 2002). With more
than 10 members, the group becomes difficult to manage and may disintegrate into two
or even three small groups, each having their own independent discussion. With less than
10 people the group may face lack of involvement and silent non-participation.
Given the small number of participants in a focus group discussion and the general design
as a one‐off encounter, one cannot exhaustively discuss a topic just by conducting a single
group discussion.
The next step is to identify a convenient venue for the discussion. Researchers must take
into consideration participants’ comfort, access to the venue, and levels of distraction
(Smith, 1972). In addition, they should be in a normal and familiar setting with sufficient
space for different activities within the focus group discussion, such as examination of
samples, ranking activities, and exercises. There must also be enough seating that enables
participants with a clear view of each other and the facilitator(s).
2.2.2. Data collection
Focus group discussion requires a team consisting of a skilled facilitator and an assistant
(Krueger, 2002). The facilitator is central to the discussion not only by managing existing
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relationships but also by creating a relaxed and comfortable environment for unfamiliar
participants. Similarly, the assistant's role includes observing non‐verbal interactions and
the impact of the group dynamics, and documenting the general content of the discussion,
thereby supplementing the data. Non‐verbal data rely on the behaviour and actions of
respondent's pre‐focus group discussion, during and post‐focus group discussion. Non‐
verbal data provide “thicker” descriptions and interpretations compared to the sole use
of verbal data (Fonteyn, Vettese, Lancaster, & Bauer‐Wu, 2008). For example, Gorden
(1980) outlines four non‐verbal communication data sources based on participants’
behavior reflected by body displacements and postures (kinesics); use of interpersonal
space to communicate attitudes (proxemics); temporal speech markers such as gaps,
silences, and hesitations (chronemics); and variations in volume, pitch and quality of
voice (paralinguistic). The main methods of data collection during a focus group
discussion include audio and tape recording, note‐taking and participant observation.
However, each of these methods presents different advantages and disadvantages and
researchers should consider context‐specific issues in selecting a method of data
collection (Krueger 2002). Also it is very important, before the start of the group
discussion, the participants to know and see the way of data collection, to be informed
about the chosen way and to be assured that their anonymity is guaranteed.
Regardless of the number of focus group discussion meetings, it is important to consider
the duration of the meetings. Participants are likely to suffer from fatigue when
discussions are longer. The rule of thumb is c. 1–2 hr, based on the complexity of the topic
under investigation, number of questions and the number of participants. This might
differ when the group consists of younger participants.
2.2.3. Data Analysis
Focus group discussion usually yields both qualitative and observational data where
analyses can be demanding.
Data coding is accomplished in two stages. The first step is the initial coding which
involves the generation of numerous category codes without limiting the number of codes
(Charmaz, 2006). At this stage, the researcher lists emerging ideas, draws relationship
diagrams and identifies keywords used by respondents frequently as indicators of
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important themes. The second stage involves focused coding where the researcher
eliminates, combines or subdivides the coding categories identified in the first step.
Attention should be drawn to recurring ideas and wider themes connecting the codes
(Charmaz, 2006; Krueger, 1994; Ritchie & Spencer, 1994). This process can yield
quantitative results to draw comparisons across focus groups, group dynamics, individual
participants or the participants’ statements.
Content analysis enables a systematic coding of data by organising the information into
categories to discover patterns undetectable by merely listening to the tapes or reading
the transcripts. Thematic analysis, on the other hand, is strictly qualitative, drawing
primarily on direct quotes from the group discussion. Consequently, the process is not
systematic and relies on the researcher's ability to label the material into “themes,”
“discourse” or “illustrative quotations” while maintaining the integrity and accounting for
the context of the focus group. However, ethnographic analysis does permit a detailed
interpretative account of the everyday social processes of communication, talk and action
occurring within the focus group, which can be useful in some instances. This approach is
often useful when there are no preconceptions about what the findings will be, so finding
out what people have to say is the purpose of the analysis.
This project will adopt Krueger’s (2002) framework analysis, incorporation of some key
stages of framework analysis described by Ritchie & Spencer (1994). Framework analysis’
is used for both individual and focus-group interviews. Unlike quantitative analysis,
qualitative analysis, particularly focus-group analysis, occurs concurrently with data
collection. Krueger (2002) suggests that a supportive way of thinking about this role is to
consider a continuum of analysis ranging from the mere accumulation of raw data to the
interpretation of data that is the analysis continuum: raw data; descriptive statements;
interpretation. By adopting this model of analysis, it provides a clear series of steps, which
could help researchers to manage the large amount and complex nature of qualitative data
much more easily (Krueger, 2004).
The process of data analysis will begin during the data collection, by skillfully facilitating
the discussion and generating rich data from the focus group interview, complementing
them with the observational notes and typing the recorded information. This stage is
followed by familiarisation with the data, which will be achieved by listening to tapes,
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reading the transcripts in their entirety several times and reading the observational notes
taken during interview and summary notes written immediately after the focus group
session.
The next stage will involve the identification of thematic framework, by writing memos in
the margin of the text in the form of short phrases, ideas or concepts arising from the texts
and beginning to develop categories. At this stage descriptive statements will be formed
and an analysis will be carried out on the data under the questioning route. The third
stage, indexing, will comprise of shifting the data, highlighting and sorting out quotes and
making comparisons both within and between cases. The fourth stage, charting, will
involve lifting the quotes from their original context and re-arranging them under the
newly-developed.
This analytical phase includes consideration of all the materials developed through the
research activity of data collection. The purpose will be to ensure that all the substantive
themes and issues have been included and also to avoid the researchers’ personal
perceptions or experiences to emerge. Additional personal notes worked over after the
focus groups will complete. This will facilitate the construction of a comprehensive
picture of what occurred and provide a greater opportunity to justify findings.
2.2.4. Results and reporting
Once all the data is analyzed, the researcher needs to consolidate the results into a
coherent report for dissemination. Key decisions regarding the audience must be made to
tailor the report to meet the needs of the target audience. The report can be presented in
a narrative or pointwise format. The report should capture participant information such
as gender, age and education level in addition to key quotes from participants to
emphasize points. The findings should be shared with the participants of the study
through a process called member checking, respondent validation, or participant
validation to validate the results thereby increasing the credibility of the report or study.
In the case of our project implementation, this step will be seen during the pilot testing of
the online tools produced.
2.2.5. RECOMMENDATIONS FOR BEST PRACTICE IN FOCUS GROUP DISCUSSION
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Provide a clear rationale for the choice of focus group discussion: two groups are
identified for the project implementation. Clear do the balance in the group identification.
Focus on facilitator skills: Focus group discussion relies on facilitators or moderators to
guide the group's discussion (Berg, 1989; Morgan, 1996). The facilitator must have a set
of skills and techniques to ensure that the issues under discussion are addressed
comprehensively, such as:
a Ability to build rapport by creating a warm, supportive and comfortable
environment to foster open and honest dialogue among diverse groups and individuals.
b Have good and active listening skills to help engage with the respondent by
paraphrasing or summarising their responses and using gestures to encourage
conversation.
c Have good observation skills, pay attention to participants’ body language or
demeanour and recognise group dynamics.
d Have good speaking, communication skills and knowledge of the topic of discussion
including some basic information on the subject to help in probing different answers for
more in‐depth discussion but should demonstrate some degree of “naïveté” to encourage
participants’ responses.
e Flexibility to adapt to the flow of the discussion, remain open to changes in the
discussion guide, adjust to participants’ requests during the group and adjust physical
behaviours and activity around the room.
f Ability to remain impartial by getting involved while maintaining verbal and non‐
verbal objectivity.
g Should have a sense of humour to keep the discussion relaxed, encourage sharing of
information and maintain a human connection.
Select a quiet, comfortable room with enough place for all participants and cosy
environment
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3. Ethical and Safety Issues
Each researcher is responsible for the ethical conduct of the interviews and the respect
of legal norms of the country where stationed and the EU.
All interviews should be conducted in respect to the General Data Protection Regulation
of the EU. In the case, personal data is to be used, the request for consent must be given in
an intelligible and easily accessible form, with the purpose for data processing attached
to that consent. Consent must be clear and distinguishable from other matters and
provided in an intelligible and easily accessible form, using clear and plain language. It
must be as easy to withdraw consent as it is to give it. Under the GDPR, consent is defined
as: ‘any freely given, specific, informed and unambiguous indication of the data subject’s
wishes by which he or she by statement or by a clear affirmative action, signifies
agreement to the processing of personal data relating to him or her.’ The research should
be aware that special category personal data can be processed for research purposes, but
only if processing such data is necessary for archiving purposes, scientific or historical
research purposes or statistical purposes, subject to appropriate safeguards; and in the
public interest. ‘Special category’ personal data are data which reveal racial or ethnic
origin, political opinions, religious or philosophical beliefs, trade union membership; data
concerning health (the physical or mental health of a person, including the provision of
healthcare services); data concerning sex life or sexual orientation; or genetic or
biometric data processed to uniquely identify a natural person.
A sample of a consent is attached to this protocol, provided by the Greek partner.
The confidentiality and anonymity must be ensured. The access to the participants’ data
will be strictly limited to the researchers directly involved. All reports resulting within the
context of this study will contain no identifying information. The limits to confidentiality
that are inherent to this study are clearly mentioned in the consent forms for adults
respectively and will be explained orally as well. A free expression of opinion have to be
guaranteed. As already mentioned, informed consent forms for all participants are of
critical importance in order to protect the participants’ right to dissent or withdraw at
any point. The facilitator must have a clear respect of the dignity and welfare of all
participants. A clear protocol will be followed in order to anticipate and minimize the
possibility of problems arising during implementation of the present study. The
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participants in the focus groups interviews will be informed about the progress that has
been made in the project based on their input and some might wish to participate into the
online testing of the online tools.
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Annex 1

FOCUS GROUP QUESTIONNARIES
Country:
Partner conducting the protocol:

FOCUS GROUP STAKEHOLDERS

Introductory question
I am just going to give you a couple of minutes to think about your experience of teaching
Asylum seekers and beneficiaries of international protection. Is anyone happy to share
his or her experience?
Guiding questions
What are the main issues around the socialization and integration of these groups
at risk in the country?
What is your impression – is education well structured for migrants and Asylum
seekers in terms of time, classes, information included, etc.?
Did you feel comfortable with using the materials available on civic education with
migrants and Asylum seekers? Do you think there is a need for extra training for the
professionals? (if yes, explore who would need training, how and where?)
Do you think that a specific teaching material is likely to improve the civic skills of
migrants? If not, why not?
What are your thoughts on the format of such a teaching material? (explore
different options i.e. separate sheets, information on the backside, posters etc.)
What are your thoughts on the content that should be included? Is there anything
that needs to come off? Is there anything you feel should be on and is not in the other
teaching materials?
How would it be easier to use/implement according to your opinion?
What you believe should be the civic education for migrants in order to facilitate
and encourage their social inclusion?
Concluding question
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Of all the things we’ve discussed today, what would you say are the most important
issues you would like to express on the subject?
FOCUS GROUP ASYLUM SEEKERS AND BENEFICIARIES OF INTERNATIONAL
PROTECTION
Do you feel like you have full access to information, services, local communal life
and services? Or you feel isolated??
Do you believe language classes are well designed and you yourself make a
progress (time, material, curriculum, etc.) ?
Apart to the knowledge of language, what other fields and knowledge you believe
you need in order to facilitate your inclusion in the local communal life?
What classes you believe should be taught, related to your personal willingness to
integrate in local community?
Do you believe you know your rights and obligations, the legislature and needed
steps to be undertaken in local and European context in order to feel comfortable?
Do you believe you are aware of the customs, traditions, local habits, way of
communication in the host country and the community you are settle in? Do you
need training in that field? What might be done better, if you already have some
basic information and what are the ways you would prefer to get the knowledge
on that?
Do you have friends in your local community? Was it an easy process? What
information made you to succeed in this?
Share your personal feeling on integration and participation in the local
community life (employment environment, cultural life, community events,
environmental actions, children fairs and fests, etc.). How you feel?
Are people in your friendly circle/environment involved in civic and communal
participation?
What is your impression are migrants involved in communal life? What are the
different ways that the refugees are currently involved in civic life in your
community (city or county)? Why they do and why they do not participate? May a
specific knowledge make the process of participation smoother and easier?
Do you see any barriers or obstacles migrants not to be fully involved in local life
actions? What knowledge would encourage better integration?
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Annex 2 – Consent Form for interview

CONSENT FORM

I agree to participate in the focus group carried out by ………………………………………………..(Name of
organisation) for the purpose of conducting research in the framework of the ERASMUS+ project
“Promoting migrants’ democratic participation and integration (Project number 2019-1IT02-KA204-063109)”. The project is implemented by Glocal Factory in cooperation with
Synthesis, University of Nicosia, the Centre for European Constitutional Law, the European
Information Centre and the Videnscenter for Integration and is co funded by the Erasmus+
Programme of the European Union.

I understand that statements from this focus group may be used, referencing my general
characteristics, occupation and country, but not my name or any other personal information
(including my specific title), in publications of this research project. I also understand that I have
the right to refuse to participate in this focus group, that I have the right to access, rectify and to
request the deletion of any of my personal data that I have provided during this focus group at any
time.

I understand that the information I provide will only be used by the partnership for the above
purpose,
and
is
being
collected
today
by
…………………………………………………………………………….…………………………………………
[NAME OF
INTERVIEWER/RESEARCHER and responsible organisation]. I also understand that
……………………………………………………… [NAME OF INTERVIEWER and responsible organisation]
and its partners will transmit this information to the EU confidentially and will not copy, store or
transmit it for any other purpose than this.

I agree to audio record the focus group. The recording is only made for the purpose of data
collection presented above. The information, as below and the (audio recorded) information you
will provide through your participation in this research project, will be kept by the responsible
organisation for a maximum of 48 months from this date. The information will be kept in a secure
environment according to national and Community legislation in force. After this period, the
information will be destroyed.

My signature ___________________________________

My printed name and last name: ____________________
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Date __________________________________________

PROM-PAR Project
Promoting migrants’ democratic participation and integration
Project No. 2019-1-IT02-KA204-063109

Intellectual Output:

TEMPLATE
FOR GOOD PRACTICES
FOR CIVIC EDUCATION COURSES

Prepared by: European Information Centre, Bulgaria

The European Commission support for the production of this publication does not constitute
an endorsement of the contents which reflects the views only of the authors,
and the Commission cannot be held responsible for any use
which may be made of the information contained therein.
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1. PROJECT RESUME
The efficacy of social inclusion process in EU member states for Asylum Seekers and
beneficiaries of International Protection, is questioned because of the perceived decline in
civic engagement, and in their capacity to organize themselves and participate in the social
daily life (FRA, 2017). The European Commission Action Plan, when discussing the integration
of migrants (2016), identifies education and training as one of the most powerful tools for
integration. It encourages member states to 'organise civic orientation programmes for all
migrants as a way to foster integration into the host society and promote the understanding
and respect of the EU values'. Moreover, promoting equity, social cohesion and active
citizenship is one of the four educational objectives set out in the European Union’s Education
and Training 2020 strategic framework.
The general objective of the proposed action is to create a training curriculum and
subsequently modules on civic education for both newly arrived and/or settled Asylum
Seekers and beneficiaries of International Protection through a unified online platform. The
overall scope is to offer multi-faceted CE opportunities to the aforementioned target group
by utilizing ICT technology to empower and support their social inclusion process into the host
societies.
The project is going to introduce an effective civic education training system which will
equip the target group with tacit knowledge such as virtues, norms and critical thinking so as
to strengthen their autonomy, self-efficacy, to self-confidence and enhance their cognitive
skills. It will also provide explicit knowledge about the values, roles and operational function
of major public and semi-public institutions. Various stakeholders such as national and local
institutions and NGOs/service providers will be able to utilize the platform and integrate it in
their daily practice by providing citizenship relevant training to Asylum Seekers and
beneficiaries of International Protection.
To achieve these aims, the consortium of the project through a decision making process
agreed to design and recommend the construction of the following intellectual outputs.
IO1– Guidelines for consultation with stakeholders: This I/O entails the design and
implementation of the consultations will all interested parties in order to reflect on the current
delivery methods of Civic Education, collect evidence based practices and consequently
develop the courses content.
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IO2 – CE Modules: It envisages the creation of CE modules (design and development of
the curriculum/content). The aim is to improve civic and intercultural competences and to
enhance critical thinking for Asylum Seekers and beneficiaries of International Protection. The
e-courses content development will be elaborated and constructed, based on the extracted
results from the previous I/O – identification of needs. The e-courses content material will
have a uniform set of learning standards.
IO3 – E-Learning Platform Environment: This output comprises of the design,
implementation and test of ICT components that create the PROM-PAR e-Learning
Environment. It entails a multilingual Responsive web design to accommodate OER for
autonomous learners. It will also act as a promotional media to create European awareness
about the innovativeness of the PROM-PAR’s project and its outputs in order to ensure
maximum outreach, longer impact and sustainability.
IO4 – ECTS format for Civic Education: By adopting the notion that a growing number of
learners would like to certify the gained knowledge from the courses, the project will offer
them the ability to attend to online exams to be accredited with relevant ECTS credits. Those
who will pass the exams, they will be awarded with 3 ECTS credits and a certificate, valid for
all EU Member States.
The project directly targets a number of different participants to get involved and
participate into the different planned activities. In particular, over 500 Asylum Seekers and
beneficiaries of International Protection potentially will be involved in the project stages development, implementation, dissemination and exploitation. More than 5000 various
stakeholders, additionally, primarily professionals will be reached through the dissemination
of products. Each partner in the consortium has solid grounding networks in the field of adult
education, migration and non-formal education provision both young and adult and everyone
developed strong and trustworthy ties in their local networks.
The outcome and results of the project will produce long lasting effects at local, regional,
national and European level. The online platform will be fully equipped and have the capacity
to support the provision of Civic education training to any vulnerable group within a society
apart from Asylum Seekers and beneficiaries of International Protection; such as other
migrant groups. Furthermore, PROM-PAR will encourage relevant stakeholders to exploit and
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intensively use the platform in different training and teaching activities that will multiply the
long lasting effect of the project and will sustain its results.

2. BACKGROUND

2.1. Aim and objectives
The aim is to define, construct and develop the template which will be utilized to collect
the data of current evidence-based Civic education practices in a specific format to be
uploaded in the online platform and create a digital database.
The collection and identification of these good practices is very important since it will lead
to the next milestone of the project which is a creation of an online civic education course for
migrants.
•

The EIC is responsible for the development of the template.

•

All partners – coordinated by the EIC – are responsible to gather a number of good
practices, at national, European and international level.

•

VIFIN is responsible of presenting to the rest of the partners a draft of the digital format
of the Online Digital Database and a final version will be validated for all partners.

2.2. Scope of the collection
This template contains a collection of good practices for civic education courses that
have been developed and/or delivered at national and/or European levels that have been
successful in achieving their identified goals. It presents a broad range of courses with the
belief that these can be adapted and used for the development of the Online Digital Database
of Civic education practices.

2.3. Expected outcomes of the collection
The collected evidence-based Civic education practices in a specific format will be
uploaded in the online platform and a digital database will be created. Project partners will
use it to reflect on the current delivery methods of Civic Education, existing evidence based
practices and consequently develop the Civic education courses content.
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3. CONCEPTUAL FRAMEWORK

3.1.

Introduction

Nearly every industry and profession uses good practices. The main rationale for
documenting and sharing “good practices” is to enable people and organizations to avoid
reinventing the wheelq to improve performance and avoid the mistakes of others .
Determining good practices to address a particular problem is a commonly used but little
understood tool of analysis because the concept is vague. Vagueness stems from the term
"good" which is subjective. Other often used terms are “best”, “evidence-based”, “promising”.
Evidence-based practices are methods or techniques that have documented outcomes and
ability to replicate as key factors.
There is also an existing controversy about the lack of culturally appropriate evidencebased good practices and the need to utilize a research-based approach to validate them.
Despite these challenges, in recent years, public agencies and non-governmental
organizations have been exploring and adopting good practices in education and delivering
human services.
The nonprofit/voluntary sector is generally lacking tools for sharing and accessing best
practices. Steps are being taken in the European Union, where the Europe 2020 Strategy has
as a top priority the exchange of good practices and networking (including the nonprofit
sector).

3.2.

Definition of Good Practices

A good practice is a technique or methodology that, through experience and research,
has proven to to produce optimal results and that is established or proposed as a standard
suitable for widespread adoption. The term is used frequently in the fields of health care,
government administration, the education system, project management, and elsewhere.
A good practice may be a particular method, or it may be a whole program. “Good
practice” status is sometimes conferred either officially – by a government body, professional
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association, or other authoritative entity – or by published research results. In general, a
method or program gains such status by being:
•

Measurable. That means that its goals are clear and that progress toward them can

be measured.
•

Notably successful. The method or program not only gains good results, but makes

more progress toward achieving its goals than most others with similar aims.
•

Replicable. The method or program is structured and documented clearly enough

so that it can be replicated elsewhere.

3.3.
•

References

Best Practices in Civic Education: Changes in Students’ Civic Outcomes, Amy K.
Syvertsen*, Constance A. Flanagan, & Michael D. Stout The Pennsylvania State
University, August 2007 https://civicyouth.org/PopUps/WorkingPapers/WP57Flanagan.pdf

•

Social Sector Service Delivery. Good Practices Resource Book, 2017 https://niti.gov.in/sites/default/files/201901/Resource_Book_on_Good_Practices.pdf

•

Template for describing good practice in Literacy Policies for Struggling Children,
Adolescents and Adults - http://www.elinet.eu/fileadmin/ELINET/Redaktion/user_upload/ELINET_Template_Good_Practice_
Examples__English_.pdf

•

Community Tool Box - https://ctb.ku.edu/en/table-of-contents/analyze/choose-andadapt-community-interventions/using-best-practices/main

•

Bardach, Eugene (2011). A Practical Guide for Policy Analysis: The Eightfold Path to
More Effective Problem Solving. Thousand Oaks, CA: Sage.
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4. ORGANISATION OF THE TEMPLATE
This template is intended to provide a common format for collecting and analysing
examples of good practice for any courses that could be included in the theme of civic
education. As this template has to cover a wide variety of different practices, some sections
might not be suitable or necessary for the description of specific examples. In this case they
will be left blank.
The good practices are presented in a simplified format for easy reference and
understanding. The sections describing the various features of the good practice are as
follows:
•

Name / Project title

•

Lead organisation

•

Country / Countries

•

Website

•

Language(s)

•

Abstract - An abstract of a maximum of 200 words is useful to provide a summary
description of the practice and an overview of the innovative aspects of the course and
its impact, highlighting the key factors that make it a ‘good practice’.

•

Objectives – aims and objectives of the course

•

Target group(s) – migrants, youth, vulnerable groups, etc.

•

Professionals involved – list of professionals involved - teachers, social workers,
volunteers, etc. – and their roles and responsibilities

•

Civic skills – civic skills developed through the course –

•

Main activities - described briefly, referring to time lines or sequences if applicable

•

Resources and materials – description of the main resources used in the course and
links for accessing them, if applicable.

•

Evaluation - Is there currently an evaluation of the course? Who is conducting it? Which
methodology is being used?

•

Potential for development/multiplication – Can the course or part of it adapted and
used for the creation of the Civic education courses content?

•

Additional information
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ANEX – Template

Name / Project title
Lead organisation
Country / Countries
Website
Language(s)
Abstract
Objectives
Target group(s)
Professionals involved
Civic skills
Main activities
Resources and materials
Evaluation
Potential for development/multiplication
Additional information
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DESK RESEARCH PROTOCOL
Country: Italy
Partner conducting the research: Glocal Factory
Author/s of the research: C. Demartis, A. Orecchio, A. Carbone

The main objective of the document is to analyze the Italian general situation referring to Civic
Education for asylum seekers and refuges, in order to know needs and obstacles for migrants
integration in our country.
For these reasons, each PROM-PAR partner realized the following actions:
IO1.1 a national Report focusing on legal and general aspects on Civic Education;
IO1.2 a selection of the best national practices on Civic Education;
IO1.3 two Focus Groups addressed both to asylum seekers/refugees and to Stakeholders
working on migrants’ inclusion.
Historical outlines
Historically, in Italy the concept of civic education alternates with the concept of active
citizenship. So, over the years, terms, concepts and laws have adapted to a formal approach
based on content and knowledge -Civic Education- to another approach based on process,
values, participation and interaction of citizens -Citizen education- (see figure 1)

Typology of approaches to civic and citizenship education
Minimal
Maximal
Civic education
Citizenship education
Thin
thick
Exclusive
inclusive
Elitist
activist
Formal
Participative
Content led
Process led
Knowledge based
Values based
Didactic transmission
Interactive interpretation
Easier to achieve and measure in practice
More difficult to achieve and measure in
practice
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Figure 1: Citizenship Education at School in Europe, Eurydice Report 2017, pp24 73
Legal framework of Civic Education teaching and training in the country
The teaching of civic education was introduced in Italy in 1958 74 with the idea of "opening the
school to the structures of associative life".
The teacher of history devoted 2 hours per month to pupils from 11 to 18 years - first and
second cycle - without compulsory evaluation, on the themes of the citizen rights and duties
of the citizen, social life, state organization, environment, road safety, health and hygiene
education, principles of international cooperation. The law gave particular importance to work
organization and protection. The law also introduced the "teamwork" method to stimulate
pupils' interest on civic education.
From the 2010, the teaching of civic education becomes "Citizenship and Constitution". It
includes five topics: environmental education, road education, health education, food
education and the Italian Constitution. The teaching is one weekly hour within the subjects of
history and geography.
The Law 107/2015 encouraged a whole-school approaches in order to promote a cohesive,
collective and collaborative school model. Each school is free to establish cooperation with
families, local communities and different stakeholders, including public authorities, businesses,
NGOs and communities. The intention is to better target educational provision and services to
local needs and circumstances, and to foster the active participation of students in society 75pag.
90.
With the D.P.R. 179/2011, foreigners requiring a residence permit must sign the “integration
agreement” at the prefectures where they are committed to:
- acquire an adequate level of knowledge of the spoken Italian language (equivalent at least to
level A2 referred to in the common European framework of reference);
- a sufficient knowledge of the fundamental principles of the Constitution of the Republic, civic
culture and civil life in Italy (with particular reference to the sectors of health, school, social
services, work and tax obligations)
In order to facilitate this training path, the foreigner is given the opportunity to attend a free
civic training course lasting 10 hours at the Adult Education Centers, the CPIA, Centri
Permanenti di Istruzione degli Adulti.
An important law introduced in 2012 the CPIA, the permanent adult education centers of the
Ministry of Education76. They are also aimed at the education of minors and adults migrants.
Among the various educational and training activities, the CPIA entail:
1) courses of literacy and learning of the Italian language
2) educational paths of first and second level
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3) sessions of 10 hours of Civic Education, related to various aspects of society and Italian
Institutions, connected with the achievement of a residence permit by foreign citizens.

The recent law approved in August 92/201977 - but not yet in force - introduces 33 hours per
year of Civic Education as a specific subject within first and second grade schools, the training
for teachers and the following topics:
-Constitution, institutions of the Italian State and international organizations;
-Environmental education, sustainable development and Agenda 2030;
-Digital citizenship education;
-Fundamental elements of law, with particular regard to labor law;
-Legality education and contrast to the mafias;
-Education to respect and enhance cultural heritage and common public goods;
-Basic training on civil protection.
The law also stimulates the creation of extra-scholastic networks with the participation of local
and third sector actors.
The production of materials and experiences related to Civic Education in Italy mainly concerns
the training of trainers: teachers in schools at all levels, educators, counselors and trainers in
the public and private sectors have carried out structured courses and trainings on the issues
of civic education or citizenship.
However, there is a lack of structured interventions on Civic Education sector aimed at migrants
target.
The Civic Education topic remains secondary to the Italian language teaching and certification.
Furthermore, teaching is traditional and formal, with texts focused on the State organization
and constitutional principles and the rights and duties of citizens, while little space is given to
the daily problems of migrants, to the knowledge of the services of the territory and to nonformal and informal methods of CE contents’ teaching.
Despite this, there are innovative examples of Civic Education teaching on the national territory
(see 3 Italian good practices below) with attractive, useful, updated contents, and with
multimedia and informal education, as didactical visits, games, experiential learning,
courseware, etc. But these good practices are sporadic, short-term, linked to time-limited
funding and specific projects.
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The approved law 92/2019 on civic Education will enter into force in 2020 www.miur.gov.it/web/guest//educazione-civica-scuole-di-ogni-ordine-e-grado-
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DATA
In the last 5 years Italy has received numerous migrants asylum seekers coming from African
and Asian continents.
With a population of 60 million inhabitants, in 2018 there are 190,000 refugees in Italy, a low
percentage compared to Turkey which has 3,600,000 or Germany with more than 1 million (see
Figure 2)

Figure 2: The Number of Refugees in the World, UNHCR 2018

Among the migrants living in Italy, in 2019 there are 112.000 refugees living in the first and
second welcome public structures, CAS and SPRAR/SINOIPRI:
CAS, Centri Accoglienza Straordinari, the Emergency-First Welcome, they are managed by the Prefecture
and Minister of Interior with profit and no profit Organisations
SPRAR, Sistema di Protezione dei Richiedenti Asilo e Rifugiati, now SIPROIMI, the Asylum Seekers and
Refugees Protection System- Second Welcome, they are managed by the local public administrations with
public Organisations (see Figure 3)
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Figure 3: Migrants living in Italian public structures, Minister of Interior 2019

These reception structures, managed by both for profit and non-profit organisations, are
responsible for the refugees first and second welcome, education, vocational training, civic
inclusion, job orientation, together with the public administration and the third sector
organisations.
The political and legislative discontinuity, the lack of a Ministry of Immigration, the presence of
numerous public and private actors involved in the field, the recent cut in funding for the
integration of migrants has hampered the inclusion process started in previous years.
The actors involved in the migrants’ reception, education and training are numerous and different in each
region, as well as the offices and online services, all elements that do not help the integration of migrants
in the hosting communities, in particular their civic education and social inclusion.
Key Actors
Governemental Institutions Involved
Name
Role
Ministry of foreign affairs and International treaties
international cooperation
Ministry of Interior
Migration Legislation
Police headquarters
Residence Permit, Asylum seekers status
Municipal immigration offices
Info national legislations on fisrt welcome, housing, residence, cultural
mediation, languages courses, public servises
Prefecture
Public Security. They menage the CAS, Centri Accoglienza Straordinari, the
Emergency-First Welcome, with profit and no profit Organisations
ANCI
Associazione Comuni Italiani, National Association of italian Municipalities
They menage the SPRAR, Sistema di Protezione dei Richiedenti Asilo e
Rifugiati, now SIPROIMI, the Asylum Seekers and Refugees Protection
System- Second Welcome, with public organisations
CPIA
Adult Education centers, mandatory education first level, Italian language,
Professional Instruction second level
Public Schools
1st and 2nd level of education
Job Centers
Job orientation, vocational training courses
Main Third Sector Organisations working in the field
Migrants association
Italian association of volutneers
Religious communities of migrants
Social cooperatives

Rights legislation, socialisation
Rights legislation, socialisation, health, sport, italian langage courses
Socialisation, solidarity networks
First and second Welcome, accommodation, rights legislation, job
guidance, socialization, language courses
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Caritas
ARCI
ACLI
Waldesians
NGO’s
Private job Agencies

First and second Welcome, accommodation, rights legislation,
guidance, socialization, language courses
First and second Welcome, accommodation, rights legislation,
guidance, socialization, language courses
Rights legislation, job guidance, socialization, language courses
First and second Welcome, accommodation, rights legislation,
guidance, socialization, language courses
First and second Welcome, accommodation, rights legislation,
guidance, socialization, language courses
Job Recruitment, internship, temporary employment

Challenges for improving Civil Adult Education
The main obstacles the target group faces during their social inclusion process are usually: lots of
fragmented information; lots of actors with different roles; low knowledge of labour market and local
services; lack of information tailored of local regulations, Associations system and bureaucratic rules;
discontinuity of education pathways, all topics that could be covered by a structured Civic Education
Programme, at local and national level.
The Civic Education main challenges could be to provide migrants aggregated information and tailored
contents using new methodologies, for example:
-enhancing non-formal and informal methods such as multimedia, art, site visits, sports in order
to know and learn community rules and values
-enhancing interactive activities, such as the use of new technologies, videos, creating groups,
organizing contests and study visits in order to empower new citizens
-connecting local associations and institutions with migrants to break the gap between new
citizens and institutions
-aggregating useful and updated information in multilingual, multimedia and easily accessible
ways that can be used by all migrants regardless of their legal situation.
Short conclusions
In general, Civic and Citizenship Education have been integrated with other teachings such as
history, social sciences, geography, languages, rather than specific subject. Not being a
compulsory subject, it was held in low consideration within school curriculum.
The production of materials and experiences related to civic education in Italy mainly concerns
the target schools and the training of trainers: teachers in schools at all levels, educators,
counsellors and trainers in the public and private sectors have carried out structured courses
and trainings on the issues of civic education or citizenship .
Mostly, Italy lacks a framework law on immigration, with policies and actions tailored to the
target group of migrants, with planned funding and activities.
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Indeed, there is a lack of structured interventions and educational materials aimed at migrants
target: the Civic Education experiences are short, fragmented and unstructured.
Only recently, as a result of new forms of intolerance and xenophobia, there is the need to
introduce Civic education as a compulsory subject within all kind of schools, using new teaching
methods, involving also the actors of the territory, broadening the themes to international
environmental and migration issues, adapting the topics to the new migrants needs.
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Country: Cyprus
Author/s of the research: Agamemnon Zachariades, Maria Georgiou

Historical outlines:
There is not a clear policy in Cyprus about civic education. It has been stated that 'Citizenship
represents a relationship between the individual and the state, in which the two are bound
together by reciprocal rights and obligations. Although, it is generally agreed that schools
prepare students for their role as citizens as well as for their 'reciprocal' rights and obligations,
there is no agreement on either the content of civic education nor on the processes through
which the balance of rights and duties are internalised. 78
As the Republic of Cyprus moved to EU accession, its educational reform efforts were aimed
at bringing its educational system into compliance with European Union principles and
standards. Up to this point, citizenship education in Cyprus has been provided through an
interdisciplinary approach and is infused into the secondary education subject areas of
History, Civics, Greek Literature and Philosophy. In the Cypriot educational system, civic
education is currently incorporated in the curriculum but has for the most part remained
traditional in its content coverage and pedagogical methods. That is, contemporary efforts to
incorporate diversity, human rights and social justice issues into the national curriculum as
part of educating for citizenship have not been apparent in the Cypriot school system. 79
The material and subsequently the textbooks for civic education are drafted the Curriculum

Development Unit of the Ministry of Education, and teachers are obliged to teach the entire
curriculum prescribed by the Ministry of Education. Civic education allows for some flexibility
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Cochliou, D. and Spaneas, S. (2009). Asylum System in Cyprus: A Field for Social Work Practice. European
Journal of Social Work, 12(4), pp.535-540.
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NGO Network on Integration Focal Points, “Policy Briefing on the Civic and Political Participation of Refugees
and Migrants in EU’’
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in choosing topics according to the time available, which is limited. At the primary level, civic
education has no fixed teaching hours, and the textbooks 'Becoming a Good Citizen' (for the
fifth and sixth grades of the primary school) are taught only occasionally.80
Furthermore, in relation to the target group (asylum seekers and beneficiaries of international
protection) there is not any existing provision of civic education training. Even though, the
Refugee Law (2001) stipulates that all asylum-seeking children have access to education, there
are not any evidences of specific policies regarding civic education training.

Legal framework of Civic Education teaching and training in the
country:
As it was mentioned earlier there is not a specific legislative framework for Civic Education
teaching and training in the country. Although it is generally agreed that schools prepare
students for their role as citizens as well as for their 'reciprocal' rights and obligations, a
legislative framework could not be identified. Civic education is officially embedded and
delivered across several subjects. To be more precise, the separate ‘civics’ subject at upper
secondary level was replaced in 2017/2018 by a cross-subject approach applied mainly in
history and Greek lessons. Other subjects integrating citizenship education at both primary
and secondary level include social sciences, ethics/religious education, health education,
physical education and STEM (European Commission, 2018a). In addition, schools can join in
various programmes programs that promote lifelong civic participation (e.g. UNESCO schools,
Young Volunteers, MEDIMUN). The Cyprus Pedagogical Institute provides tailored training to
teachers in citizenship education, covering areas such as racism prevention, stereotypes,
empathy and practices for teaching controversial issues (European Commission, 2018b).
Civic education is becoming a point of focus in Cyprus, specifically in digital education. As part
of the national digital strategy, each year 15-20 schools participate in a number of
programmes with a specific citizenship focus. For example: (i) the EU-funded ‘EduWebprogramme’ where children educate digitally illiterate adults on safe and creative internet
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Papamichael, E. and Zembylas, M. (2015). Code of conduct against racist and guide for management and
recording of racist incidents, Nicosia: Ministry of Education and Culture, Pedagogical Institute and Programs
Development Unit, available online at: The Living Conditions of Asylum-Seekers in Cyprus.
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use; (ii) ‘eSafe Schools’ which helps schools develop strategies for safe and creative internet
use; and (iii) ‘Young Coaches for the Internet’ which trains students to develop and apply an
annual action plan and educate their peers on creative and safe internet use (NRP, 2018).

Key actors:
Government institutions involved, policies implemented:
The Ministry of Education and Culture is responsible for the school curricula on civic education
in all levels of education. Civic education is integrated at both primary and secondary level in
other subjects including social sciences, ethics/religious education, health education, physical
education and STEM (European Commission Eurydice, 2018). A separate subject on “Civics”
was being taught for one school year in middle school and for one year in high school.
However, in 2017/2018 the “Civics” course, was replaced in high school by a cross-subject
approach applied in history and Greek lessons.
Citizenship education is a central point in digital education strategy. Each year, 15-20 schools
participate in different programmes that aim to promote citizenship education. This includes
projects such as ‘EduWeb-programme’, ‘eSafe Schools’ and ‘Young Coaches for the Internet’
(NRP, 2018).
Furthermore, schools can join lifelong learning programmes that promote civic education such
as UNESCO schools, Young Volunteers and MEDIMUN (European Union 2018).
Moreover, in 2015, MOEC introduced the programme DRASE (Actions for School and Social
Integration) to schools at all levels. The programme aims to ensure the welfare of the students
that are coming from weaker economical backgrounds (including migrants) and strengthen
social cohesion by reducing the risk of social marginalization and exclusion.
The Cyprus Youth Board is a semi-governmental organization which takes part in a Europeanwide programme, the “EUth” which is a three-year research project funded by the European
Commission. The project aims to get more young people involved in political decision-making
and increase youth trust in political institutions. The project partners have developed an open
and easy-to-use online participation platform which could also be used through smartphones
and tablets (ONEK, Website).
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In 2016, an action plan was developed to coordinate individual actions by schools and create
a single educational policy on integrating migrant children. This was based on
recommendations by the EU’s SIRIUS network (European Union, 2018). The action plan
includes the following five priorities in this area:
1. Learning the Greek language
2. Reception of newly arrived children with a migrant background
3. Teacher education and continuing professional development
4. Collection and analysis of data on the needs of pupils with migrant background
5. Intercultural approach through the new curricula.
Main private organizations working in the field:
Cyprus Red Cross Society provides humanitarian assistance and support as well as medical,
psychosocial and other services to migrants, asylum-seekers and refugees.
OASIS is a voluntary community group in Larnaca that supports refugees and asylum-seekers
in Cyprus. They offer Greek and English Language courses for free and they run a Social Café
meeting every Wednesday morning.
The Cyprus Refugee Council is a non-for-profit organisation that aims to safeguard, support
and advocate for the rights of asylum seekers and refugees and promote their effective
integration into the society.
The Dignity Center is a placed developed by the Refugee Support. It provides migrants with
entertainment and a place to spend and share time and get support. It also implements
activities on skills development, learning and resources to help migrants enter the labour
market. They also provide weekly language courses English and Greek for adults and in Arabic
to children.
Local NGOs and other organisations are implementing projects that are focused on the social
integration of asylum-seekers and refugees. Some of these organisations have been providing
courses such as Greek language courses, ICT education, course for the development of soft
skills.
Between 2018-2019, SYNTHESIS Center for Research and Education was providing Greek
Language courses (Survival Greek) to asylum seekers and refugees through the AMIF-funded
project PandPAS.
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The Migrant Information Centre has developed services to help migrants in Cyprus to feel
protected, safe and adequately informed to move forward with their lives. CARDET (local
NGO) together with INNOVADE have developed a guide with information about Cyprus that is
specifically targeting asylum seekers and refugees through the project “Information Guide for
TNCs with General Information about Cyprus” and it is co-funded by the Asylum, Migration
and Integration Fund (90%) and the Republic of Cyprus (10%).

Teaching methodology for Civic Education (CE) training used in the
country:
The Cyprus Pedagogical Institute provides tailored training session in citizenship education to
teachers at all levels. The training covers areas such as racism prevention, stereotypes,
empathy and practices for teaching controversial issues (European Commission, 2018b).

Existing national tools for Civic Education (CE) training:
Books/manuals
INNOVADE LTD, CARDET LTD. 2019. Guide with general information about Cyprus. Available
here: www.cyprus-guide.org/en/
Online resources
The project Lingua+ aims to support the linguistic integration of migrants by providing tools
to language teachers through different methodologies and practices embedded into sociocultural interplay
Website: http://linguaplusproject.eu/
IEUME is a 2-year Erasmus+ KA2 Project that aims to support the integration process of people
with a migrant background through innovative educational tools. The educational resources
that will be developed will cover topics such as EU Institutions, Access to Rights, Political
Culture and Civic Participation, Employability and Cultural Heritage.
Website: https://www.ieume.com/
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Identified needs for Civic Education (CE) training of the target group in
the country:
The main identified needs for civic education, in relation to the target group (asylum seekers
and beneficiaries of international protection, will be analyzed in the following theme areas:
•

Language Barriers (Education)

•

Integration with local community -Understanding the local culture

•

Access to Information – Legislation – Labour Market -Skills and Abilities, for prompting
participation in civic daily basis (festival, sports, Events-Recreational activities), about
how and where to express complains and problematic situations

Language Barriers (Education)
Communication is identified as a major need and a barrier at the same time. Even though it is
not an obligation for the target group to be registered in Greek classes, Greek language is
considered as important element in order to achieve social inclusion. Moreover, lack of Greek
language training hinders their interaction with the local society and their direct involvement
to the community. Sometimes locals do not want to speak English or they do not feel confident
enough to speak the language. Yet the lack of understanding has a direct effect on their
interaction with the public services as some of the officers that have to work with, cannot
assist them in any other language except Greek. Moreover, proper information about
organized Greek courses should be available, because language is an essential aspect of
integration.
Integration with local community- Understanding the local culture
Understanding the local culture and environment is considered as an important element of
integration. It is argued that there is a lack of information when it comes to local customs and
habits. While the target group are eager to learn the local culture, norms, habits and
behavioral patterns, there are not any available opportunities. Therefore, there is a need for
better information in regard to where to asylum seekers can participate in local events, thus
interact somehow with the local community. This issue can be addressed through a civic
education training that will assist TCNs to acquire better understanding about their
surrounding environment. As a result, will assist, support and enable the creation of local
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informal networks which will increase their self-autonomy in the long term and at the same
time minimize marginalization and social exclusion in the society.
Access to Information – Legislation – Labour Market -Skills and Abilities, for prompting
participation in civic daily basis (festival, sports, Events-Recreational activities), about how
and where to express complains and problematic situations
The design of a potential civic education training should take in consideration the provision of
valid and useful information towards the target group. The lack of participation in educational,
recreational, and social activities, according to the findings, is also a result of the inadequate
provision of information. The lack of proper information imposes further obstacles during
their social inclusion process. Moreover, a civic educational training course should educate
service users about their rights and obligations as well as about the restrictions in relation to
their legal status. Moreover, the it is argued that limited assistance in terms of informational
services is provided by formal networks. It is widely accepted that asylum seekers and
beneficiaries of international protection have better access to information by Informal
networks such as NGOs and voluntary organizations. In addition, it has been identified that
there is a need for a better access to information about education and recreational activities
(such as religious and trade union formations, sports associations, festivals, events and so
forth), in order to increase their participation in the community life and promote the
interaction with the local population.

Other challenges and obstacles the target group faces during their
social inclusion process in the country:
The target group (asylum seekers and beneficiaries of international protection) may be
considered as a vulnerable group facing imminent danger of marginalization and social
exclusion from mainstream society. In particular, during their social inclusion process they
may face a number of social problems, challenges and obstacles.
For instance, one of the major obstacles is the provision of material and financial assistance
by the Social Welfare Services (SWS). This occurs after being referred to a job by the labour
office, which the person afterwards rejects, regardless of the reason. Such reasons may
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include not being able to immediately take up work because of having to relocate or due to
the lack of available, accessible and affordable means of transportation. Furthermore, a
number of additional obstacles are mostly related to the restrictions of their legal status. For
example, language barriers, discrimination, unfair access to employment, housing, social
services and mismatching jobs.

Other comments/remarks:
In a nutshell it is evident that civic education in Cyprus is not very well developed. Civic
education, is considered an important element which can support and strengthen the social
inclusion process of the target group.
For instance, when newcomers arrive in a host country, they need basic information about
‘do’s and don’ts’ and services available. Moreover, information about attending language
training is essential in order to be able to function independently. Although Cyprus is
harmonized with the relevant EU directives for asylum and reception conditions, the target
group is experiencing limitations in their living conditions because several obstacles have not
been effectively tackled. The lack of information, is a contributing factor and needs to be
addressed in civic training course.
Furthermore, there is a need of better understanding of the host country’s cultural aspects,
traits, habits, customs, laws and patterns of behavior since in the long-term will assist them
to overcome various obstacles. Moreover, by creating an online forum for new-comers, it will
assist and promote the exchange of experiences, information as well as knowledge of how to
overcome obstacles and facilitate integration. Migrants and asylum seekers, are keen to be
taught, learn and work as they want a prosperous future in their new country of residence.
Therefore, it is of great concern to provide civic education tools and mediums to succeed, to
be able to integrate in the local labour market and become active members of the society in
full sense.
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1. Historical outlines
Civic and social education includes the following aspects: 1) an attempt to understand the history,
politics of (inter) government, management and political processes; 2) empirical knowledge generally
defined as a component of learning through practice; 3) development of tools, skills competences,
values, abilities in order to actively participate, with sensitivity and responsibility in the local
community.81
The Greek state, since its founding in 1827, has shown an interest in civic education for its citizens. The
conditions under which education was structured followed the development of the state itself. Greece
was a state which from its outset was based on its national identity, trying to keep up with the broader
European environment of that era, which was influenced by the ideas of Enlightenment, the rise of the
bourgeoisie and constitutional government.82 Despite efforts to merge with bourgeois ideology, the
preservation of old elements and practices such as the role of the king, the interventionist and staterelated role of the church, customer relations, elements inherently contrary to the bourgeois ideology
of the time, have also influenced the civic education of the Greeks.83
The period from 1827 to 1880 is the first period during which the Greek state displays elements of civic
education through reference to the learning of the duties of the good citizen. During this period,
textbooks were first introduced and used by elementary school students. Throughout the first period
a number of circulars emphasize that the purpose of the elementary school is "to shape the character
of all citizens and to impart teaching, ... the transmission of elementary ... knowledge, so that the new
citizen can be educated." … ”. 84
The second period of shaping civic education in Greece, extends from 1880 to 1957. This is a long
period of turmoil and political instability that includes the First and Second Balkan Wars, the Asia Minor
Disaster, World War I and World War II, and the Civil War. In Greece and internationally, the 1920s1930s were a period of reformation as the building of socialism and the October Revolution brought
the political world to a standstill. On the one hand, the bourgeois conservative class is coalescing and
leading to a more introspective and counter-revolutionary action with the rise of fascist ideologies,
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and on the other we have the development and impact of socialism where citizens are calling for a free
education of all citizens.85
Regarding education, the first syllabuses are written, pedagogical textbooks are published, the social
and civic education lesson is autonomous, proposals are formulated and circulars are drawn up. In
addition, efforts are being made to link civic education to the rights and duties of constitutional
citizens, which form part of 'urban education'. Law 4397/24.08.192986 states that "The purpose of
primary school is to provide pupils with the basic necessities of life and to educate them to be good
citiezens”.87
The third period extends from 1957 to 1977. During this period, Greece is experiencing an attempt to
reconstitute its forces until 1967 with the imposition of the dictatorship of the Colonels. It is a period
characterized by a strong national and Christian ideology of the Greek citizen. Also, the curriculum
aims at shaping the right Greek citizen, focusing on history and patriotism. In addition, the subject of
Social and Civic Education is not included in the curriculum until the last years before the fall of
dictatorship.88 Civic education is focusing in learning about rights and obligations in order for Greeks
to be good citizens and Christians.89
The period after the dictatorship is a period of political transition and extends from 1974 to 1984.
During this period there is an attempt to push political education towards a more democratic direction.
The renewal and redefinition of the curricula and content of the Social and Civic Education course not
only focuses on the rights and obligations of the citizens towards the state, but also highlights the
principles of popular sovereignty, voting, knowledge of the social and cultural environment and
emphasis is placed on educational methods of teaching. 90
In general, the dominant model of civic education after the period of the civic war until 1982, is that
of "citizen education". The main goal was national proselytism, political education of pupils,
strengthening of relations with the nation, the homeland and the Greek Christian culture.91
In the elementary school curricula of this period, the Social and Civic Education lesson covers one to
three hours per week and includes a textbook. The course is provided in the last two classes of primary
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school and in the third grade of the Gymnasium. In the early 1990s a shift is observed in civic education.
The emergence and growth of various phenomena, such as globalization, migration, the collapse of
the Soviet Union, the rapid development of technology have put the citizen on the political agenda. A
citizen who still retains his national identity but also acquires a new status, that of a citizen of the
world, a citizen who acts and moves in a global community and is interested in environmental, social,
ethical and political issues. In other words, we are talking about a "dual" citizen, who has two parallel,
sometimes conflicting goals: the preservation and perpetuation of national identity, and on the other,
the establishment of a transnational nature, without the national boundaries of the state. To achieve
this, the citizen must acquire and cultivate those values, abilities and skills that will enable him to
participate in the global community. So in the 1990s there is a heated debate on the issues of
democracy, citizenship education and human rights education.92
Following this new model, education and civic education is changing direction and moving towards the
citizen, who, is not only informed or educated but is also active and can play a responsible role in
contributing to community life, to take initiatives in the local and community context but also at the
level of the country and the wider world. 93 To achieve this, education must break away from traditional
forms of learning and practices and develop the appropriate skills and competences for students,
tomorrow's citizens of the world. This image is also reflected in the school through the reform of the
curricula in the direction of modern social reality.94

2. Legal framework of Civic Education teaching and training in the
country
There is no specific legal provision for civic education in the Greek educational system neither for Greek
citizens or third country nationals. As far as third country nationals or beneficiaries of international
protection are concerned, the Greek legal framework only provides laws for access to education and
education of minors as well as vocational training without making any specific reference to civic
education. Although civic education is a mandatory lesson in the compulsory education (in primary
school and gymnasium), it is not specifically mentioned in laws concerning education neither are third
country nationals obliged to take any civic education lessons for their inclusion in the Greek society.
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According to article 16 of the Constitution 95, the number of years of compulsory education in Greece
can be no less than 9. According to article 2 of law 1566/1985 96 primary education is offered in
nurseries and primary schools. Secondary education is provided in two cycles: the gymnasium and the
lyceum. Enrolment is compulsory in primary school and the gymnasium, provided that student is below
the age of 16 years. Enrolment at nursery school has a two year duration and concerns children who
complete 4 years on the 31st of December of the age of enrolment. The enrolment of those who
complete on December 31st the age of 5 years is compulsory. Age is proven by the Birth registration
Act.97 In practice, this means that all children born within one calendar year are considered to have the
same age. Enrolment at primary school has a six-year duration. According to article 4 para.2 of law
1566/1985, a child can enrol in the first class of primary school if he/she completes the age of 6 years
until the end of the year of enrolment. Enrolment at gymnasium has a three year duration and is
possible for graduates of primary education without any examinations (article 5 of law 1566/1985). No
age related criteria are explicitly mentioned for participation in gymnasium.
Generally, immigrant children have had the right to attend Greek public schools along with students
of Greek nationality under the same terms and conditions. According to law 4636/2019 every minor
who has been granted international protection status is obliged to be part of the primary and
secondary compulsory education units of the public education system under the conditions applicable
to Greek citizens. In the event of a breach of this obligation, adult offspring of the minor's family shall
be subject to the penalties provided for in the provisions in force, as well as to Greek citizens. More
specifically, the law implies that the enrollment in the educational system shall take place no later than
three months after the completion of the minor's identification. Furthermore, adult beneficiaries of
international protection are entitled to access to the general education system and further training or
vocational programs under the same conditions as third-country nationals legally resident in Greece.98
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The Ministry of Education Research and Religious Affairs launched a refugee education program in
October 2016 to respond to the needs of the school age population.99The program consists of:
4. Zones of Educational Priority (ZEP): For urban accommodations in the mainland,

children aged 6 – 15 attend formal schools. In particular, children attend regular
classes, including some supported by morning reception classes. Children of the target
population aged 6 to 15 who are not fluent in Greek can attend reception classes.
Children aged 15 to 18 can either attend lyceums (the Greek term for upper-secondary
school) or “EPAL” (the Greek name for a vocational upper-secondary school). Greek
high schools host reception classes for children aged 15 to 18. Reception classes are
core-curriculum classes designed for children who are learning Greek as a foreign
language.100
5. DYEP (afternoon reception classes for children accommodated in camps in the

mainland): Children aged 6-15 years who reside in camps can attend afternoon classes
in neighbouring schools identified by the Ministry. The classes offered include the
subjects of Greek, English, math, science, technology and physical education.
Afternoon reception classes are conducted daily between 14:00 to 18:00 and are
separated from general classes. During the 2016-2017 school year, lessons were
offered in special reception classes in the afternoon (14.00- 18.00) at schools near the
structures and hosting facilities. These lessons aimed at the gradual integration of
asylum seeking and refugee children in the Greek educational system, after a
preparation period. For the school year 2018-2019, the Ministry of Education,
Research and Religious Affairs continues to offer afternoon school classes (DYEP) for
children who do not speak Greek or just arrived. The International Organization for
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Migration covers the cost of transportation from the hosting facilities to nearby
schools.
As regards vocational training, access is ensured on the same basis as Greek citizens both for applicants
for international protection and beneficiaries for international protection and persons granted a
residence permit on humanitarian grounds. With regard to the former category according to Article 11
PD 220/2007101 it is provided that applicants of international protection can have access to vocational
training programmes implemented by public or private bodies, under the same conditions and
requirements provided for Greek citizens.102 However, enrolment “under the same conditions and
prerequisites as foreseen for Greek citizens” does not take into consideration the significantly different
position of asylum seekers, and in particular the fact that they may not be in the position to provide
the necessary documentation. With regard to the latter category, according to Article 70 Law
4375/2016, beneficiaries of international protection and persons granted a residence permit on
humanitarian grounds, as well as their family members, on condition that they hold a valid residence
permit, can be enrolled in employment-related educational programs for adults and in vocational
training, under the same terms and conditions as nationals. If they cannot provide the required
supporting documents because they are objectively unable to do so, they submit a relevant solemn
statement according to law 1599/1986 (O.G A’ 75).
A law regulates the issues of intercultural education in Greece, pursued inter alia by the enrolment of
immigrant children in schools with Greek children, by addressing discrimination due to cultural
difference, xenophobia and racism and by promoting educational and social integration of immigrant
children with respect to their cultural identity103.
Also, “special” intercultural schools have been established and operated in the country since the
1980s, and basically do not concern all pupils but only the pupils “with educational, social and cultural
particularities”. In these schools the curriculum of state schools is applied and it can be adjusted to the
needs of pupils. There was a reference for the possibility of teaching the language, history and culture
of foreign immigrant students, but this has never been implemented.
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By article 22 of law 4415/2016, intercultural schools are renamed as experimental intercultural
schools. 13 primary and 13 secondary education schools are operating as intercultural in Greece,
although in the majority of public schools around the country (which are not officially called
intercultural) the number of foreign students is high and sometimes higher than this of students of
Greek nationality.
Law 4415/2016 (Government Gazette A159) "Settings for Greek language education, intercultural
education and other provisions" regulates, amongst others, issues concerning the institutional
framework for education of refugees specifying that the issues concerning the establishment of
reception infrastructures, organization, operation, coordination, training program, the recruitment
process and funding are regulated by decisions of the Ministry of Education, Research and Religious
Affairs (Article 38).104
According to Article 1 of Ref. Νο. 131024/D1/08.08.2016 Ministerial Decision, all Regional Primary and
Secondary Education Departments, including Primary Education sections are Educational Priority Areas
(ΕPAs) and may serve as Reception Class EPAs. 105
In Ref. No. 152029/D1/19.09.2016 Circular of the Ministry of Education, Research and Religious Affairs
entitled "Instructions and guidelines for the establishment and operation of Reception Class EPAs for
the school year 2016-2017 in primary schools throughout the country", primary schools in the country
are given the possibility to operate Reception Class EPAs, Reinforcement Support Course EPAs and
Host Structures for Refugee Education EPAs.106 The EPA Reception Class program includes two courses
in the school curriculum: a) the first course (EPA Reception Class I) includes students with little or no
knowledge of the Greek language. An intensive program of Greek Language learning is provided in
these classes. Attendance on the first course will last one academic year with the possibility of
extension and b) the second course (EPA Reception Class II) includes students with a moderate level
of Greek that could give rise to regular attendance difficulties. Attendance on this course will last up
to three years with no possibility of extension.
There is no provision about the attendance of refugee children in higher education.
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There are no obligatory language courses in Greece for asylum seekers nor were there any in the past.
Language courses have no impact on legal situation/status. Sufficient knowledge of the Greek language
however is one of the requirements for obtaining long-term residence status (Art. 89, 90 of the Law
No 4251 Immigration and Social Integration Code and other provisions) as well as for the naturalisation
process.
A certificate of proficiency in Greek is issued by the Ministry of Education for successful candidates at
the following levels: A1, A2, B1, B2, C1, C2. The examination covers all four language skills, i.e.
candidates are examined in Listening, Reading, Writing and Speaking. Exam questions address a
general public, their content is of general interest and they are communication-oriented. The
communicative approach in the assessment emphasizes not only grammatical accuracy and
correctness, but also the candidate's ability to use the language efficiently in a specific place and within
a specific linguistic context, whether formal or informal. Exams are held two times every year and there
are specific requirements for participating in the examination.

3. Key actors
3.1.

Government institutions involved, policies implemented

Civic education is provided in pre-school and compulsory education through the courses of
"Environmental Studies" (kindergarten and first four classes of primary school) and "Social and Civic
Education" (in the last classes of primary school and gymnasium). These courses, help students in a
coherent and systematic way to understand their roles, rights and obligations as citizens. At the same
time, along with other school life lessons and activities such as Physical Education, Home Economics,
School Vocational Guidance, Health Education, Consumer Education, Traffic Education and
Environmental Education, they help them to manage and cope with difficult social and ethical
problems that often occur in their lives.107
The purpose of Social and Civic Education in preschool and compulsory education is to enhance mental
development, by promoting the knowledge and understanding of the deeper meaning and purpose of
life and the universal and timeless values of human society, with the ultimate aim of applying them to
daily life, as well as moral development, by encouraging students to critically assess issues of freedom,
equality, justice, human rights, and their rights and obligations in the community. In addition, it
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supports students to acquire the knowledge, understanding and skills necessary for their free,
responsible and active participation in social, economic, political and cultural developments and
reinforce their national and cultural identity by becoming aware of the nature and role of the different
groups to which they belong and to embrace diversity and pluralism. Indicatively, the course topics
help students to become familiar with the concepts of citizen's rights and obligations within the EU
and to recognize the importance of the European dimension of their rights as citizens. In addition,
students can explore the organization of individuals in communities and recognize its importance as
well as identify the main characteristics of the community or municipality in which they live and
understand the basic democratic principles of the organization and functioning of their community or
municipality.
The Greek Ministry of Education and Religion has established the Second Chance School 108 which
constitutes an innovative public adult education school of two academic years’ duration. The Second
Chance Schools target people above 18 years old, who have not completed the compulsory secondary
education. A certificate equivalent to secondary school diploma is provided after successful
attendance. The institution of Second Chance Schools is a european programme within the framework
of the fight against social exclusion. These Schools aim to offer adults opportunities to enter again the
education and training system, form a positive attitude towards learning, acquire basic knowledge and
skills, enhance their personality and finally, facilitate the access to labour market. Civic and social
education is included among the basic courses that are taught providing students a holistic approach
of what being a citizen mean. The school’s curriculum differs from that of the normal education since
it is more flexible and it follows an adapted teaching methodology and assessment of the trainees.
Other basic courses which are taught include the following: Greek language, mathematics, English
language, information technology, social environmental education, physical science and culturalaesthetic education. Particular emphasis is placed upon the acquisition and development of basic skills,
competences and general knowledge, the use of new technologies, learning a foreign language,
counselling and vocational guidance, in order to significantly improve the access to the labour
market.109
An educational pogramm aiming at Education of Immigrants in the Greek Language, the Greek History
and the Greek Culture was implemented by the Greek Ministry of Education and Religion. The
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programm “ODYSSEUS” aimed at providing language skills, as well as social and intercultural
competences required for the social inclusion of the participants and their families. The programme
was targeted at EU citizens and third-country nationals irrespective of origin, aged 16 and above, who
were legally resident in Greece. The learners developed their linguistic skills but also useful social skills,
in order to deal with communication situations of everyday life and familiarise with the social
environment, history and culture of the country. After successful completion of each level of the
programm, the trainees could participate in the respective Greek language exams (which are
conducted twice a year under the General Secretariat for Lifelong Learning, of the Ministry of
Education, Research and Religious Affairs).110

3.2.

Main private organizations working in the field

More than 40 NGOs, volunteer organisations, social organisations and Universities provide mainly
language lessons either free of charge or for a fee. However, the majority of these programmes are
fragmented depending on their funding sources, are small scale and are not connected to language
acquisition entitlements or civic education specifically.111 The main aim of these programs is to
enhance oral communication for beginners in a short period of time in order to facilitate access to the
labor market and improve everyday communication.112
The most remarkable initiative which is being implemented by IOM Greece and its Partners with the
support of the Greek Government and is funded by the Directorate-General of the European
Commission for Migration and Home Affairs, is the HELIOS project. Helios is a pilot integration project
that aims to support beneficiaries of international protection (refugees and beneficiaries of subsidiary
protection) to integrate in the Greek society. The project offers services promoting independent living,
including rental subsidies, integration courses, employability support and integration monitoring. The
objective of the project is two-folds: i) increasing beneficiaries’ prospects towards self-reliance and
supporting them in becoming active members of the Greek society, and; ii) establishing an integration
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mechanism for beneficiaries of international protection, resulting to a rotation mechanism for the
current Greek temporary accommodation system. Specifically, the integration courses consist of the
following Modules:

• Greek Language Module: For a total of 280 hours, beneficiaries are exposed to the basics
of the Greek language by experienced educators without the presence of interpreters. The
classes are established taking into consideration the literacy rate of the beneficiaries.
• Soft Skills Module: For a total of 80 hours, beneficiaries attend courses related to Cultural
Orientation, Life Skills and Job Readiness by experienced teachers alongside cultural
mediators. Outdoor activities are also carried out (e.g. visits to museums) as part of the
courses, so as for beneficiaries to have the opportunity to practice their newly acquired
skills. In particular, this Module consists of the following components:
− Cultural Orientation: Notions concerning Greek culture, history, tradition and
contemporary customs;
− Life Skills: Classes dedicated to improving the communication and collaboration with
others; personal and social responsibility; practical matters necessary for the
beneficiaries’ everyday life in Greece (e.g. how to use public transport, how to open a
bank account, which public service to refer to for any needed matter);
− Job Readiness: Information on job search from different sources, such as the Manpower
and Employment Agency (OAED), the Internet, through networking or in the newspaper;
practical matters on preparing for a job application (e.g. drafting a resume, attending a
job interview); soft skills on oral communication, problemsolving, teamwork and
interpersonal skills.113
NGO Caritas is also implementing seminars to third country nationals and beneficiaries of international
protection which are focused on citizenship and rights. The educational seminars are provided by
educators who are mainly social workers, lawyers or economists. Among the topics which are
discussed are: citizenship, housing, social economy, residence permit and labour rights. The classes
use a tailored presentation as a material.
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3.3.

Authors/publishers of didactic materials in the country

Εκδοτικός Οίκος – Ινστιτούτο Τεχνολογίας Υπολογιστών & Εκδόσεων

•

Social and Civic Education, fifth grade of elementary school, “Diofantos” Publishing
Institute, Authors: Dimitra Florou, Nikolaos Stefanopoulos, Eustathia Christopoulou

•

Social and Civic Education, Sixth Grade of elementary school, Authors: Souzanna-Maria
Nikolaou, Asimina Vatsitsi, Ntaizi-Margarita Daniilidou, Vasiliki Pasxaliori, Editions
Ellinika Grammata.

•

Social and Civic Education, Third Grade of gymnasium, “Diofantos” Publishing Institute,
Authors: Stella Sotiriou, Stiliani Kordonouri, Aikaterini Zafranidou

•

“Elements of Greek history and Greek culture”, Authors: Katerina Tzamali, Ioulia
Skounaki. Book for EU citizens and third-country nationals irrespective of origin, aged
16 and above, who were legally resident in Greece.

4. Teaching methodology for Civic Education (CE) training used in
the country
There is no specific teaching methodology for Civic Education in Greece. Lessons that include some
approaches of civic education are taught in school classes in the some way other ordinary lessons are
taught. The main methodological approaches that can be used in the courses are: a) Student-centered
and personalized teaching with the aim of activating and engaging the learner, b) The interdisciplinary
/ approach aiming at a comprehensive understanding of the subject and reality, c) Role-playing and
dramatizing, that is, the experiential approach to a better understanding of reality.
NGOs which provide lessons to third country nationals and beneficiaries of international protection
offer mainly lesson in person and rarely through on-line platforms. They use tailored made
presentations and educational material which is comprehensive and simple.

5. Existing national tools for Civic Education (CE) training
5.1.

Books/manuals

The books that are used for the compulsory lesson “Social and Civic Education" which is taught in
elementary and gymnasium are the only ones published for public use. The book is target to every
student who attend the classes of the Greek school and is not only targeted to migrants or third country
140

nationals. The book is also available on line in the website of the Greek Ministry of Education and
Religion. 114

5.2.

Online resources

In the framework of the educational pogramm “ODYSSEUS” which was mentioned above, a
book was developed for the trainees which served as the main education material. The book
“Elements of Greek history and Greek culture” is also available in Greek on line in the following
link
http://www.gsae.edu.gr/attachments/article/805/%CE%92%CE%99%CE%92%CE%9B%CE%99
%CE%9F%20%CE%99%CE%A3%CE%A4%CE%9F%CE%A1%CE%99%CE%91%CE%A3.pdf

5.3.

Games

An online interactive game which stands as additional educational material for the curriculum
Social and Civic Education" which is taught in the last classes of elementary school can be
found in the link https://blogs.sch.gr/9dimlarislar/archives/4691. The material is in Geek but
no further information could be identified on its content.

6. Identified needs for Civic Education (CE) training of the target
group in the country
According to the findings of the focus groups conducted both with the target group as well as
stakeholders providers of educational activities, it can be concluded that not much information is
available on civic education. Stakeholders admitted that although plenty language lessons are provided
by NGOs, there is no provision for lessons aiming at the civic education of migrants and beneficiaries
of international protection. Throughout the years, some initiatives could be identified but these are
fragmentary and do not fully apply to the meaning of civic education. Some of the main needs that
were discussed were the necessity of adjusting the material to the cultural uniqueness of each national
group and take into consideration the cultural diversities existing among the target group so that the
114
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information provided could be easily perceived by the beneficiaries, the educational material must be
simple and user-friendly so that it will be appealing to the beneficiaries while the curriculum should
include experiential learning based on real cases so that it could facilitate the interaction of
beneficiaries. Furthermore, the use of technology will definitely assist the beneficiaries and will make
the material more attractive so the use of platforms or even applications was stated as helpful and
convenient.
Concerning training activities on civic education the majority of the participants pointed out that these
should include the following themes: Culture, institutions, political and civil rights and obligations,
judicial system, active participation, citizenship as well as parental responsibility issues.

7. Other challenges and obstacles the target group faces during their
social inclusion process in the country
The main obstacles concerning the socialization and integration of the target group are related to lack
of accommodation facilities as well as issues related to access to health and access to labour market. 115
People at risk are mostly concerned to ensure a place to stay and thus will not focus on education and
will neither be motivated to attend any form of education unless their basic needs will be satisfied.
Other challenges that can be mentioned concern the constant changes that occur both in the Greek
legal framework as well as the flow of the target group per se which is constantly moving and changes
dramatically at regular intervals. Furthermore, lack of integration policy plans are also a great actor in
the inclusion procedure which is for sure affected when no strategic interventions are enforced. More
time will be also needed for the acceptance of the impact of migration flows in the local communities
which will allow the facilitation of the integration procedure and the smoother inclusion of people at
risk. Finally, among the most important challenges and obstacles that could be identified as retarders
of the social inclusion process are language barriers and lack of access to information. Being able to
communicate is a fundamental key for integration and assists individuals to be more engaged in the
local communities and socialize with the locals.
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8. Other comments/remarks
Social inclusion depends on the governmental initiatives and strategic plans as well as national
legislative framework but it also depends on the willingness of the people themselves to be part of the
local communities. It can be noted that, those who are willing to stay in Greece and do not wish to
continue their journey in another European country, will make an effort to adjust, connect with the
locals, socialize and be involved in the various activities including educational ones. Specifically in the
case of Greece, migrants and refugees feel that they cannot benefit from the social benefits of the
country taking into consideration the prolonged duration of their asylum applications, they are aware
that it will be hard for them to find a job or a place to live, provided the financial situation of the
country and the great numbers of migrants arriving in it, and thus they wish to leave the country and
reach other European countries. This situation demotivates them and does not allow them to be willing
to attend any kind of language classes or any other activities designed for them. Thus, the majority of
them do not know the language and as a consequence they cannot participate in any kind of social or
cultural activities. They experience Greece as a transit county which will host them for a specific period
of time and thus they are not motivated to seek for social inclusion. As a conclusion, migrants and
refugees must be motivated to participate and be part of the local communities and be well informed
about the benefits of the interaction with locals which will facilitate their stay and their acceptance.
The social inclusion process is a time consuming procedure which requires determination and devotion
from those who try to be accepted but it also requires flexibility and understanding from the local
communities.
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DESK RESEARCH PROTOCOL
Country: Bulgaria
Partner conducting the research: European Information Centre
Author/s of the research: Teodora Kaleynska, PhD; Daniela Tasevska, PhD

FINDINGS:
Historical outlines:
There is a clear policy on civic education in Bulgaria, since the very beginning of
the democratic transition. With the support of the Council of Europe number of activities
were implemented together with the Ministry of Education as an integral part of the
whole process of democratization and Europeanization. The civic education was foreseen
as education for democratic participation, for conflict resolution and history teaching
(specially the Balkan history) and education for citizenship (civil, political, electoral
rights). Thus within the period of Bulgarian accession to the Council of Europe (1992) to
the accession to EU (2007) , the grounds for civic education had been laid and the main
actors and institutions were developed and institutionalized.

Legal framework of Civic Education teaching and training in the country:
Civic education in schools in Bulgaria is based on the mandatory requisites and
requirements, defined by the Law on Pre-school and School Education (in force since
August 1, 2016, promulgated in the State Gazette No. 79 of October 13, 2015).
The law defines clear goals for pre-school and school education, directly related
to and derived from the effective civic education at country's educational institutions. The
goals are related to the acquisition of knowledge about the structure and functioning of
the democratic society, principles of sustainable development, as well as the development
of competences to apply the acquired knowledge and skills for effective participation in
civic life. The law also provides for the opportunities for students to organize themselves
in forms of student self-government, as well as the right to get assistance from school and
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local authorities when expressing opinions on issues that directly affect them or
participating in the students’ community life.
The study of civic education in Bulgaria is based on the state educational
standards set out in the above mentioned law, referred to in Chapter 3, Art. 22, para. 2,
item 8 and adopted in Ordinance No. 13 of September 21, 2016 on Civic, Health,
Environmental and Intercultural education.
Due to all the challenges facing the education system in Bulgaria and civic
education in particular, at the end of 2016 a completely new Ordinance on the state
educational standard for civic education in the country was adopted.
Ordinance No. 13 of September 21, 2016 on Civic, Health, Environmental and
Intercultural Education was promulgated in the State Gazette, issue 80 of June 11, 2016
and has been into force since October 11, 2016. The Ordinance defines all basic elements
for the implementation of the education, including its goals, ways and forms of
implementation, results to be achieved and guidelines for institutional policies to support
civic, health, environmental and intercultural education.
The Ordinance stipulates that civic education is carried out in all educational
institutions on the territory of the country. It is part of an interdisciplinary group of
subjects that include health, environmental and intercultural education, which should
provide students with social, civic and intercultural competences, as well as such related
to health and environmental sustainability. “Civic education is aimed at the creation of
civic awareness and civic virtues and it is related to the knowledge of the structure of a
democratic society, rights and obligations of the citizen and skills and readiness for
responsible citizenship.” (Article 3 of Regulation No. 13 of September 09, 2016 on Civic,
Health, Environmental and Intercultural Education).
The Ordinance addresses the goals of an educational group of subjects that
includes civic education, in two main areas, namely goals related to the developing of an
autonomous and active person and those related to the functioning of the educational
institutions. An autonomous and active person is defined in the Ordinance as one
possessing a set of diverse knowledge, skills and values.
In 2018, the Ministry of Education and Science continued its efforts to keep the
civic, health, environmental and intercultural education curriculum up-to-date and
revised the existing Ordinance. Between August 15 and September 14, 2018, a public
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consultation was held on the content of the draft Ordinance No. 13 of September 21, 2016
on Civil, Health, Environmental and Intercultural education. According to the Ministry of
Education and Science, these changes were based on the need to ensure that students are
educated on current national and global public topics, including the introduction of the
eGovernment conceptual framework, as well as raising media literacy and corruption,
discrimination and inequality awareness; and improving the quality of learners’
knowledge and skills related to road safety.
Another important element of the civic education, namely the qualification and
professional development of the pedagogical staff responsible for it, is regulated by
Ordinance No. 12 of September 01, 2016 on the Status and Professional Development of
Teachers, Principals and Other Pedagogical Staff, promulgated in the State Gazette, issue.
75 of September 27, 2016. It defines the specific areas in which civic education teachers
are required to have a higher education diploma and teacher’s certificate in order to be
able to occupy the post and to teach the subject (called Civic education from the academic
year 2020/2021; and World and person untill the academic year 2021/2022 inclusive).

Key actors:, teaching materials, authors
•

Government institutions involved, policies implemented:

The main governmental institution that is responsible for the education of all levels in
Bulgaria is the Ministry of Education and Science, that is responsible for the school
curricula on civic education in all levels of education. Civic education is integrated at all
stages of education in Bulgaria – pre-school, primary, secondary and high level education
in other subjects including social sciences, ethics/religious education, health education,
physical education. A separate subject on “Civic education” is taught for three school year
in middle school and for one year in high universities. It includes citizenship, morality and
philosophy, logics, communal development and behavior. Citizenship education is a
central point in the ministry education strategy.
On regional levels, the educational policies are implemented and monitors by the
Regional Inspectorate of Education. It’s a governmental body, active in each 28 territorial
districts in Bulgaria, responsible for the implementation and monitoring of the
curriculum, for the training and increase of knowledge of the teachers and educators and
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of the monitoring of the on-going qualifications, projects, school specific policies and
activities. All NGOs have to agree their school interventions in order to be allowed to work
with kids.
School’s masters are responsible for the implementation and monitoring of the
curriculum, of the class content, the activities implemented, the qualification of the
teachers for the school concerned. The school’s masters are appointed after passing a
competition exams at the Ministry of Education. The school’s masters may take decisions
on project applications and involvement of the classes and students, on out-of-school
activities, on the whole school life. The school masters are monitoring the process of
socialization of children at school (including migrant children), collection and analysis of
data on the needs of pupils with migrant background , intercultural approach through the
new curricula and related school and out of school activities.
There are number of active NGOs in the field of civic education of migrants and
asylum seekers in Bulgaria. They are based in Sofia, receive governmental and
international support for the implementation of their activities:
•

UNHCR – Bulgaria (https://www.unhcr.org/bg/) –

implement the UNHCR policy to Bulgaria. Support and implement number of projects,
monitor the process of socialization, training and teaching of refugees and migrants and
develop teaching materials to assist the learning process. There are very good educational
materials developed by UNHCR and available on the website of the organization.
https://www.unhcr.org/bg/%d1%83%d1%87%d0%b5%d0%b1%d0%bd%d0%b8%d0%bc%d0%b0%d1%82%d0%b5%d1%80%d0%b8%d0%b0%d0%bb%d0%b8
•

Bulgarian Council of Refugees and Migrants – Sofia (https://bcrm-bg.org)-

The Bulgarian Council on Refugees and Migrants (BSBM) is an association of civil
society working in the field of asylum and migration in Bulgaria. It is a platform for
advocacy, lobbying and fundraising for the protection, reception and integration of
refugees and migrants in Bulgaria. The organization works to strengthen cooperation
between state institutions and non-governmental organizations on national refugee and
migration policy and practice. The organization accepts as its task the further
development of relations between non-governmental organizations on the basis of
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common principles and values, allocation of functions and responsibilities. The main
objective of the BCRM is to strengthen the role of civil society in shaping an equal and fair
national and European asylum, migration and integration policy and practice.
•

Association

of

Refugees

and

Migrants

–

Sofia

(https://www.annalindhfoundation.org/members/association-refugees-andmigrants)
The Association on Refugees and Migrants–Bulgaria (ARM-BG), is a registered Charity,
partnering over the years many organizations, and was established in the year of 2000 as
a social innovation and inter-cultural forum, research institute and legal instrument for
exploring, communicating and protecting the rights and life space of Bulgarian and EU old
(ethnic minorities)and new minorities (refugees & migrants).
•

Caritas

Bulgaria

(https://www.caritas.org/where-caritas-

work/europe/bulgaria/) Caritas Bulgaria is a Bulgarian non-profit organisation which does social work to support
vulnerable people in society. Established in 1993 by decision of the Bishops’ Conference of the
Catholic Church in Bulgaria, Caritas Bulgaria follows its mission to create a more humane and just
society in which all people, especially the very poor and the oppressed, may lead a fulfilled life. In
pursuit of this goal, Caritas Bulgaria supports its member organisations which carry out social
activities via their local structures in various regions in Bulgaria. The main areas in which Caritas
Bulgaria concentrates its activities are: providing social, health and educational care and services;
response to emergency situations; advocacy activities aimed at the Bulgarian government to
develop and implement long-term, effective social policies that lead to sustainable improvement
of the quality of life of the poor and the vulnerable. For refugees, migrants and asylum

seekers the Caritas Centre for Integration of Refugees and Migrants operates in Sofia, providing
psychological assistance, educational services, social consultations, humanitarian assistance, and
practical assistance for housing and work. Caritas staff and volunteers also provide educational
activities for the refugee in centres at the State Agency for Refugees.

Teaching methodology for Civic Education used in the country:
The Ordinance stipulates that civic, health, environmental and intercultural
education classes within the educational institutions shall be held during the Class hour,
including during student self-government activities that are practiced. This type of
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education should also be part of all other learning activities, including extracurricular
activities and personal development activities. Civic education in grades 11th and 12th is
based on the curricula and plans provided. According to the Ordinance, all subjects
providing training in the fields of civic, health, environmental and intercultural education
shall be entered in the school documentation with the corresponding cited titles or with
another, which demonstrates the thematic scope of the specific subject, as well as its
relations with the others from this group of subjects.
The Ordinance delegates the planning and prioritization to the educational
institutions. They should analyze the needs of the school community, define their
priorities related to civic, health, environmental and intercultural education, and
integrate and align them with the institution's strategy. In accordance with their strategic
priorities, educational institutions define institutional policies that support and
implement

the

subjects

from

the

educational

group.

It is important to note that the Ordinance (Article 17) stipulates that the practices of the
educational institutions for the support of civic, health, environmental and intercultural
education should also stimulate the initiative and active involvement of adolescents
through diverse practices in accordance with their age-specific requirements. The
Ordinance also stipulates that institutional policies should include activities for the
development

and

maintenance

of

multicultural

environment

by

preventing

marginalization and self-grouping or ethnic grouping.
Civic, health, environmental and intercultural education in the classroom is also
implemented through activities to ensure the group development and dynamics of the
class as a social unit and stimulate participation at all levels of student self-government.
The Ordinance also stipulates that activities in separate thematic areas within the
educational institutions may be carried out not only by teachers but also by guest
lecturers from relevant institutions, NGOs or public figures, but only in the presence of
the class teacher.
With the current change of the Ordinance, new topics were introduced principles and goals of e-government and its application for personal and public purposes,
as well as principles of separation of powers and the rule of law. Raising awareness of
human rights is a framework that can serve to combat injustice, corruption,
discrimination and inequality.
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Also in August 2018, the Ministry of Education and Science announced that the
Civic Education program for students in grades 11 and 12 (academic year 2020/2021)
was ready. The goal of the subject "Civic Education", according to the announcement, is to
form political culture and practical orientation of students about the modern democratic
state, the separation of powers and structures. Civic education is implemented by
incorporating into the curriculum the topics of politics and democracy, rights and
responsibilities, identity and differences in society, power and state, economy and global
issues, and providing a participatory environment within the educational institutions to
prepare them for future active participation in civil society at subnational, national and
transnational levels.
The published curricula for 11th grade (effective for the academic year
2020/2021) and for 12th grade (effective for the academic year 2021/2022) define that
the civic education curriculum places emphasis on:
- citizens, politics and democracy;
- citizens, rights and responsibilities;
- identities and differences in society.
The recommended teaching methods are interactive, such as learning through
research, learning by doing, learning by experiencing, case studies, project work. The
programs of the Ministry of Education and Science also set out recommended guidelines
and activities for the acquisition of key competences in the subject and for the
implementation of cross-curricular links.
As for the educational environment, it is recommended, on one hand, to use
computer equipment and Internet rooms as a prerequisite for searching and processing
information by students and acquiring the skills to study, process and compare
information, skills for synthesis and analysis and supporting one's position.
On the other hand, it is recommended to include out-of-school activities, such as
project work ("working on socially significant individual and group projects having as a
goal a qualitative change of the social environment on the topics of the curriculum"),
studies, visits to institutions and research.
Other recommended extracurricular initiatives and activities are participation in
local, regional and national community initiatives, cooperation with local authorities,
media and NGOs, participation in the Civic Education Olympiad and in regional, national
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and international competitions on topics of civic education: Democratic Citizenship,
Human Rights, Health Education, Ecology, Intercultural Education and Global Problems of
Humanity.
The programs explicitly emphasize the interdisciplinary nature of training to
achieve the educational goals and indicators, stating that, in addition to the specific
subject matter, all subjects, especially those in the field of social sciences and humanities,
have a role to play in the delivery of civic education and applying its basic principles in
the learning process.
The proposed programs are fully in line with the EU Youth Strategy 2019-2027
presented by the European Commission in May 2018. Some of the priorities for this period
are: to provide "young people with the opportunity to build their own lives, increase their
resilience and equip themselves with life skills to cope with a changing world"; to
encourage them to be actively involved in public life, to prevent the social exclusion of
young people and ensure that they are involved in policy-making in different sectors.
More specifically, the changes are related to the recommendations to Member
States to stimulate young people's engagement by providing participation skills through
youth work, youth parliaments or simulations, actions in the field of civic education and
media literacy through synergies with formal education and public authorities, as well as
linking them through the use of technology and pedagogical practices to increase access
to technology and develop digital skills of all young people.
The strategy identifies three areas of action, namely engagement (promoting
young people's participation in a democratic life), connection (bringing young people
together across the EU and beyond to promote voluntary engagement, learning mobility,
solidarity and intercultural understanding) and empowerment (support for empowering
young people through quality, innovation and recognition of youth work).
Identified needs for Civic Education (CE) training of the target group in the country:
Every civil society has its own dimensions of life. Civic institutions are responsible
for meeting individual needs. They function in a way that is consistent with established
public relations. It is the duty of every nation not only to protect its citizens, but also to
“create" them. This means, through education, to organize activities to update the ideas
of civic consciousness and culture, in accordance with the national idea.
P. Balkanski and Z. Zahariev discuss that civic education is called upon to build "the
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status, role and value of the individual as a member of the state, with certain rights and
responsibilities" (Balkanski and Zahariev, 1998).
In Bulgaria, the needs for adult civic education, including migrants and asylum
seekers, have been identified in terms of acquiring skills, knowledge and competences,
ensuring their active participation in society and enhancing their competitiveness in the
labor market and possibility for active involvement.
Along with this need, educational deficits of adult people at risk, migrants and
asylum seekers in terms of violence and harassment are recognized recently in Bulgaria.
This fact becomes a priority for the work of both non-governmental organizations and
the state educational system, through the development of programs and measures for
equal access to quality education for marginalized communities, specially migrants and
Roma representatives.
National policy in the field of adult civic education, migrants and asylum seekers
focuses on the following:
-

Development of professional skills relevant to the modern labor market and
validation of already acquired qualifications;

-

Providing a system of training for the adults, migrants and asylum seekers
through the restructuring of vocational schools;

-

Creating career guidance and good training opportunities through
participation in internship programs.

-

Recognizing indicators of violence, harassment and inequality as a form of
discrimination;

-

The autonomy of the teaching teams is ensured to develop new programs for
advanced and additional training of adult people at risk, migrants and asylum
seekers by analyzing their needs and interests and acquiring competencies
such as entrepreneurship, health education, intercultural and development
education;

-

Conditions for maintaining and improving the qualification of teachers and
teachers have been created by improving the links with the business;

-

A strategy for nominating innovative schools, centers for support for personal
development and for special educational support has been established;

Conducting adult civic education, migrants and asylum-seekers is changing the
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profile of civil society in Bulgaria in the context of overcoming uncritical thinking in
people and awareness of the connection between the individual and the public, between
the state and communities, between the global and national, between intercultural and
ethno-cultural. In the process of non-formal education, representatives of risk
communities build up knowledge that is adequate to the contemporary social situation,
skills that they can properly implement into socially relevant initiatives, so that the ideas
of society can become social reality (Branson, 1999). The creation of active educational
resources presupposes the formation of a civic consciousness based on knowledge,
attitudes and their respective virtues. (Report Of The Task Force On Civic Education,
2005).
There are two types of programs for civic education for adults, migrants and
asylum seekers in Bulgaria: content-based civic education and content-based or issuecentered civic education. (Vontz, T, W. Nixon, 2009).
Content-centric civic education involves discussing, in a protected environment,
issues about the functioning of the individual in the social environment and the
formation of life skills for social integration and professional realization. For problems
in centered civic education, trainees look at real life problems, either in a separate
discipline or interdisciplinary, so that they can build multifaceted models for assessing
the social situation and alternatives for coping. Both educational paradigms provide the
conditions for the effective study of social science knowledge, giving it a real context
because they are not previously limited in content and can be applied to the individual
needs of the trainees and the local specificity of public resources.
Other challenges and obstacles the target group faces during their social inclusion
process in the country:
Knowledge of civic education can be applied in the public context if it meets the
needs of all citizens, regardless of their religious, ethnic, sexual, political, etc. indicators of
difference from the majority. Therefore, the social inclusion of adults at risk, migrants and
asylum seekers is directly dependent on the development of civic skills and habits that
enable them to develop their personal potential and to be competent and responsive to
their individual civil rights and abilities.
In addition to the above-mentioned substantive highlights of Bulgaria's programs
for civic education with adults at risk, migrants and asylum seekers, their main purpose
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is both to increase the civic participation of representatives of marginalized communities
and to make it responsible and competent. Therefore, current civic education programs
are based on the Convention on Civil Rights and the reflective learning approach.
During their education, the adults, migrants and asylum seekers join small working
groups to discuss information and plan joint activities to resolve civil conflicts. They are
trained in critical thinking and decision-making skills through compromise, agreement or
mediation (mediation). They also form teams and research public issues on the Internet
(electronic databases) or through participation in public forums and meetings. They
learning process also include solving of specific practical tasks for action in extreme
situations and in stress conditions, which they “play” with the help of mentors (tutors).
Thus the trainees are experimenting with patterns of behavior in intercultural
relationships by operationalizing their ideas for civic initiatives aimed at solving social
problems. (Branson, M. 1998).
Such training activities serve the adults, migrants and asylum-seekers to build civic
skills, through which they exert civil pressure on politicians and gain the right to influence
the principle of social dialogue on the decisions of governing authorities and develop the
capacity to counter barriers to social inclusion by using different sources of information
and models to gain access to social resources in a particular risk situation.
One of the major challenges for adult learners, migrants and asylum seekers in
contemporary society in Bulgaria is the formation of participatory skills (civic
participation habits). In particular, these are skills for:
-

Interaction;

-

Checking;

-

Impact.

Interacting skills give the adults at risk and migrants the opportunity to work
together with a social support network. It is based on communicative competence,
including responsiveness, questioning and answering skills, negotiating, compromising,
agreeing, conflict resolution outside of hate speech. Monitoring skills provide
opportunities for adult learners and migrants to analyze the way the political process is
developing and thus develop adequate models for responding to critical situations.
Influencing skills enable adult learners at risk and migrants to use formal and informal
techniques for social inclusion and active citizenship, such as voting, formulating petitions
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and petitions, persuasive speaking, giving statements and explanations, and entering into
coalitions. (Quigley, 1998)
Effective civic education programs to increase the capacity of adult learners at risk
and migrants, in the context of their social inclusion skills, are characterized by:
- Conformity of the educational content with the current value orientations for the
society;
- Providing trainees with conditions to form a moral reasoning skill on issues of equality,
authority, individual rights and interests and the common good;
-Active dialogue with civic institutions and up to date on real issues whose overcoming
requires a leadership position.
CHALLENGES

FOR

IMPROVING

CIVIL

ADULT

EDUCATION:

1. Strengthen formal programs, in the form of courses or as part of the curriculum of other
subjects.
2. To conduct continuous assessment of the achievement of the trainees - the knowledge
and habits necessary for their active participation in life.
3. Strengthen existing "informal programs" and develop new ones.
4. To improve the training of trainers working with adults, migrants and asylum seekers.
Other comments/remarks:
Main findings of the focus group reports will be related to :
MIGRANTS

-

Language as main deficit of a successful inclusion process;

-

Need for knowledge on the differences of communal specifics within the country
that might cause problems in easy settlement

-

Need for competences that might help migrants to become independent and easily
to find a job;

-

Structured extra seminars or training on political and civil rights;

-

Social assistance and support issues;

-

Social housing information and administrative procedures;

-

Gathering of divided families.
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STAKEHOLDERS/EDUCATORS
-

Language as main deficit of a successful inclusion process;

-

Availability of good interactive language teaching tools, both for kids and for
adults;

-

Lack of teaching tools on “Bulgarian civilization” – compendium of basic traditions,
customs, cuisine, history…

-

Need for knowledge on the differences of communal specifics within the country
that might cause problems in easy settlement

-

Need for competences that might help migrants to become independent and easily
to find a job;

-

Structured extra seminars or training on political and civil rights;

-

Social assistance and support issues;

-

Social housing information and administrative procedures;

-

Gathering of divided families.
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Author/s of the research: Pernille Nygård Jørgensen (supervision by Anette Grunnet)

Historical outlines:
Democratic education became an integral part of primary school in 1975. The schools
should give the students democratic skills and provide them with confidence to learn
and independence. Up to today, it has been a central part of the primary school to
educate in self-reflection, participation, co-responsibility, rights and duties in a
community with freedom and democracy. In the primary schools, they encourage
students to relate critically to society. They learn to take responsibility for their own
rights and duties in society. Thereby, the schools practice democracy in the process of
teaching (Thejsen, 2009; The Ministry of Children and Education, 2020).
Since 1980, the influx of immigrants from non-western countries has increased
significantly. Because of that, a lot has happened in terms of the integration-law. In 2007
the government decided that you need to pass a test about the Danish history and
society, if you want a Danish citizenship (Christensen & Brunbech, 2012).
Over time, political discourses have changed in relation to which requirements the
government sets for the immigrants. Today the focus is, on getting the refugee ready for
the labour marked as fast as possible – and be able to provide for themselves. At the
beginning of the 20th century, there was a greater focus on civic education for the
immigrants (The Ministry of Immigration and Integration, u.d.).
In 2011 the Ministry of Immigration and Integration and Danish School of Education
published teaching material about civic education. In that context they defined
citizenship and civic education. The definition gives an idea of, what civic education
means in Denmark:
Citizenship:
163

-

In Denmark we got two words for the English word citizenship. We can
distinguish between citizenship as the legal membership (‘statsborgerskab’)
and citizenship as the identity affinity (‘medborgerskab’). In English, the
concept of citizenship includes both of these aspects.

The aim with civic education is according to the Ministry and DPU :
-

Engaging critically and constructively to the political institutions at local,
regional, national and global level.

-

Being able to act politically in dealing with other people in situations where
a political way of acting is appropriate.

-

Experiencing an affiliation with the political community that you are part of
the country you live in and the society in which you live in (Hansbøl, 2011,
pp. 11-12).

Legal framework of Civic Education teaching and training in the country:
There are different legislations/regulations on refugees and asylum seekers in Denmark:
Asylum seekers:
Asylum seekers in Denmark are hosted in centres. Upon arrival asylum seekers are
given an introductory course in basic Danish language and Danish culture and society. It
will also give information about labour market, education and housing. While their case
is being processed, they can also get some courses aimed at giving skills to aid
integration, if they get permission to stay (or is sent back to their country of origin). This
education is approximate 10 hours per week (Udlændingestyrelsen, 2019).

Refugees:
When they have received their status, they are placed in municipalities, who start them
in their ‘integration programme’. The integration programme is an individual
programme aimed at getting the refugee to become self-supported within 1 year (if this
doesn’t happen, the programme can be extended (up to 5 years max)). The integration
programme consists of Danish education (max. 15 hours a week) and work related
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activities (min. 15 hours a week) (internships, skills development, etc.). The refugee
receives an integration benefit during this period, but is required to take part in the
activities.
The Danish Education is structured in three levels, depending on the previous
educational level of the refugee - ‘Danish Education 1, 2 and 3’ (max. 15 hours/week).
Each level has 6 modules. They are required to take part in this activity. Within a month
upon their arrival, they will receive a referral to the relevant Danish Education offer. The
municipalities is obliged to offer the course, but can decide which organization is
responsible for the task (e.g. a private organization of the language school).
The content of the Danish Education is learning the Danish language, but also to gain
knowledge of culture and society in Denmark, including a basic introduction to the
Danish labour market, educational offers and democracy. Both public and private
institutions offer this course. The integration programme also consist of work related
activities (internships, skills development, etc.). Public discourse is currently aimed at
getting refugees into the labour market as quickly as possible (The Ministry of
Immigration and Integration, 2019a).
Alongside this discourse, the amount of hours in class have been reduces over the years,
meaning that there is less time to tackle other topics, than the ones that are deemed
necessary to function in work and education.
As well as attending Danish Education, the refugee has to participate in job-oriented
activities which they are referred to by the Jobcenter. This may be internships or job
trainings and may include components of education/teaching. However this is highly
aimed at integration into the job market.
To become a Danish citizen, you have to fulfil several requirements - for example pass an
immigration exam. This exam is a test about several subjects about Denmark and the
society, for example democracy, citizenship and culture. The refugee should also
document, that he/she has shown active citizenship (1-year membership in an
organisation or committee). Furthermore it is needed to have lived non-stop in Denmark
for 9 years and to have permission to stay.
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Key actors:

Government institutions involved, policies implemented:
Name
The Ministry of
Immigration and
Integration
Jobcentre +
municipalities

Website

Email

https://uim.dk/

uim@uim.dk

The Danish
Language Centers

https://dedanskesprogcen
tre.dk/
https://csv.vejle.dk/

CSV - Center for
Special Education for
young people and
adults

Telephone
+45 61 98 40 00

Each municipality has its
own website.
formand@dedanskesp
rogcentre.dk
csv@vejle.dk

+45 76 81 55 55

Main private organizations working in the field:
Danish Red Cross

https://www.rodekors.dk info@rodekors.dk
/vores-arbejde/rode-korsasyl/det-gorvi/voksenundervisningog-praktik

+45 35 25 92 00

Danish Refugee
Consul

https://flygtning.dk/

+ 45 3373 5000

Lærdansk (Learning
Danish)*

https://laerdansk.dk/

gerhard.korbo@drc.d
k

+ 45 60 29 94 52

CLAVIS*

https://www.clavis.org/

kontakt@clavis.org

+ 45 4173 8100

A2B*

https://www.a2b.dk/

INFOA2B@A2B.DK

+45 70 26 61 00

VIA University
College

https://www.via.dk/udda
nnelser/forberedelseskurs
er/uddannelser-tilflygtninge-og-indvandrere

via@via.dk

+45 87 55 00 00

AOF

https://aof.dk/aktiviteter/ aofdk@aof.dk
danskuddannelse

Danske HF&VUC

https://vuc.dk/

vuc@vuc.dk

+ 45 33 32 32 00
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Authors/publishers of didactic materials in the country:
-

The mentioned organizations are also developing their own didactic material.

Note: * Providers of the Danish Education 1, 2 and 3.

Teaching methodology for Civic Education (CE) training used in the country:
Formal education:
The priority for the government is getting the refugees into the labour marked, so the
formal and official educational offers are focused on the social- and cultural practice at
work.
-

Language classes/Danish Education:
o Classroom trainings:
The classroom trainings generally takes place on either day-,
evening - or weekend classes. It includes group- and individual
work, blackboard teaching and verbal- and written work. The
teacher can use online media, movies, etc., to make the training
relevant (Danish courses for anybody, u.d.).
Center for Special Education for young people and adults (CSV)
offers a class-based teaching, but occasionally the class takes on
tour in the city, ex to visit a gym etc. They try to organize the
course to each class. The teachings is thereby dynamic and
seeks to create insight, ideas and self-development for every
individual (CSV Vejle, n.d.).
o Online courses:
It’s possible to take the classes as an online individual course.
The participant can take the course independently of time and
place.
The teaching material is theme-oriented through news, music,
video, texts and pictures. The teachers are also online and ready
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to give feedback on the assignments and they host web
conferences to train the oral skills and pronunciation (Netdansk
- Learn Danish Online, u.d.).

o Blended
It is possible to take a course, which mixes the class- and online
trainings. The class training is focused on the verbal part of
language education and the online teaching is focused on
written/grammatical language (Blended, u.d.).
-

Job-related activities:
o At the Integration Basic Education (IGU) they combine internship
and teaching. The refugee alternates between being in class training
and learning in practice. The main focus is to enroll the refugees to
the labour marked (The Ministry of Children and Education, u.d.).
o The Jobcentre offers clarifications of competences and guides the
immigrant to a relevant business/industry. The center presents the
different businesses/industries in a pamphlet. This gives the
immigrant an idea of the Danish labor marked and what it takes to
be a part of a workplace (Labor Market and Recruitment Board, n.d.).
o Internships are used as a method to teach the immigrants about the
culture on Danish workplaces.

Informal/nonformat education:
-

Counselling/advisory offers
o The integration counsellors is an initiative from Vejle/Denmark.
Every refugee family arriving to Vejle with children under 18, will
be given a counsellor, which can help with an introduction to being
a family/having children in Denmark. The counsellors work as
mediators between the families and the life they meet in Denmark.
There is a focus on developing competences in parenthood and give
the children a good start, e.g.: Helping to get a structure for their
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everyday life, introducing the Danish school- and healthcare
system, talk to the family about culture, integration and raising
children.
The principle is help to self-help and the counsellor meets the
families though an acknowledging approach with respect and
equality. It is always an individual effort based on the family
(Jobcenter Vejle, 2019).
-

Volunteer offers:
o Mentoring - Many NGOs offers mentoring, where a Dane becomes a
friend for the refugee and/or the family of the refugee (ex. Danish
Refugee Consul or Danish Red Cross).
o Other volunteer activities – Many offers of more social /cultural
character exist in the volunteer sector where knowledge of civic
education topics are mediated. However this is more by case to
case depending on the needs of the individual and is not structured.

Existing national tools for Civic Education (CE) training:
•

Books/manuals
-

Learning material for the citizenship-test – A book/manual about democracy
and everyday life in Denmark (The Ministry og Foreign Affairs, Integration
and Housing, 2016).

-

Democracy and active citizenship in language schools, didactic considerations
and suggestions for the teaching progress - Material for language teachers,
about citizenship and democracy. It encourages didactic considerations on
the teaching and suggests topics for the teaching (Hansbøl, 2011).

-

Teaching in culture and society (Citizenchip) and Teaching in culture and
society (everydaylife) - Catalog of educational material (Ministry of Refugees,
Immigrants and Integration, 2007a; Ministry of Refugees, Immigrants and
Integration, 2007b).

•

Online resources
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Preparation material for the immigration exam – A series of videos about

-

Denmark and the society, among others culture, democracy, rights and the
education system (The Ministry of Immigration and Integration, 2019b).
Sundhedsdansk.dk – An online platform, that teaches about the health

-

system, the norms in that setting and about your own health (Region
Sjælland , n.d.).
There is many online resources, which main focus is to teach the Danish

-

language, these includes topics as Danish culture, but this is secondary.
•

Games
o Not many games for this matter exist. A few online game environments have
been developed mostly related to either language learning or work
integration:
▪

Hunt for Harald/Hunt for Europe: First was a Danish platform
developed for language learning using speech recognition. Hunt for
Europe is a further development of this, broadening the platform to
a European context (https://www.huntforeurope.eu/). Apart from
language learning content, the game also includes cultural
knowledge and behavior, introducing the user to the context and
interactions.

▪

Work VR: An online e-training platform for imparting work-related
language and culture skills, coupled with an immersive Virtual
Reality (https://www.work-vr.eu/).

Identified needs for Civic Education (CE) training of the target group in the
country:
Citizenship:
-

The International Civic and Citizenship Education Study (ICCS) shows that
Danish students from primary school, do well in tests about democratic
education – the ethnic Danish students, as well as the students with an
immigrant background. This means, that the Danish students have
knowledge and skills in relation to various aspects of democracy, politics
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and society and being a citizen in local, national and international contexts
(Bruun, Lieberkind, & Schunck, 2016, p. 19). However, the study indicates,
that there is a big gap between Danish children and children of immigrants.
The study conclude, that the gap indicates, that there are structural
differences in student groups that the school cannot abolish (Bruun,
Lieberkind, & Schunck, 2016, p. 60).

Associations:
-

Statistics shows, that about 79% of ethnic Danes are members of an
association - for immigrants it’s about 52%. There are about twice as many
ethnic Danes who are members of political associations compared to
immigrants – and it’s the same for sports associations (The Ministry of
Immigration and Integration, 2019c, pp. 8-10).

-

A study suggests, that the immigrants wants to participate in sports
associations, but the parents doesn’t know how to sign up or about the
norms in a sports club (Dahl & Jakobsen, 2005).

-

Immigrants in Denmark, doesn’t participate in association work as much as
ethnic Danes – This indicates, that there can be obstacles for immigrants to
become an active citizen of the society (Citizenship).

Democratic participation:
-

Most immigrants supports the democratic governance (The Ministry of
Foreign Affairs, Integration and Housing, 2016, p. 25). However in 2013,
numbers shows, that 54,6% of the immigrants with Danish citizenship voted
to the local election – the number for ethnic Danes were 75,8% (Bhatti,
Dahlgaard, Hansen, & Hansen, 2013, p. 26).
This shows that it can be a challenge to get immigrants to actively participate
in the Danish democracy.

Other challenges and obstacles the target group faces during their social inclusion
process in the country:
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FOCUS GROUP REPORTS - ITALY
Country: ITALY
Venue: CPIA B. Cellini, Via Masaccio 8, Florence (Italy)
Date: January 8th, 2020 – from 16.00 to 18.00
Partner conducting the protocol: GLOCAL FACTORY .Facilitator : Cristina
Demartis, assistant Paola Mancini, teacher at the CPIA

FOCUS GROUP REPORT
ASYLUM SEEKERS AND BENEFICIARIES OF INTERNATIONAL PROTECTION
Target Group identification: 10 participants, 8 men and 2 women, selected from two classes of the
CPIA Cellini in Firenze where asylum seekers and refugees attend courses to obtain the “terza
media” diplome. The age is from 18 to 30, the students come from Gambia, Nigeria, Burkina
Faso, Pakistan, Brazil, Albania.
Length: from h.16 to h.18, including the presentation of the project, the premise on privacy and
consent, clarifications on the terms used and the final buffet. Registration 1 hour.
The general climate of the Focus Group was interesting and interactive, despite the fact that the
students were more numerous than expected (18) they all wanted to attend and participate in
the discussion.
The 10 "selected" students were based on their age and their status as asylum seekers.
The initial general question was: “what can help you live better in Florence and what obstacles do
you find to integrate into the city?”
First phase: presentation of the project; reading the consent for the use of the discussion recording;
presentation of the keywords used such as: civic education, services, citizenship, integration;
behavioral rules to follow during the FG; distribution of the questionnaires (see Annex1) to the
students together with the consent to be signed
Second phase: reading the 11 questions, each question could express their opinions or write them on
the sheet. During the discussions, the people who tended to speak were the most literate, adult
and French or Portuguese native speakers. The younger ones, of Asian origin and recently in
Italy, tended not to participate in the discussion, but took notes in their language. The
moderator and the assistant tried to involve everyone with practical examples and personal
experiences. The more shy women, however, at the end of the discussion reported their
opinions on various subjects
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Third phase. The topics dealt with concerned: the services known in the area, what it means to know
and what it wants to use the services; what it means to be autonomous; how services and
branches of the municipality, prefecture, police headquarters, first aid, employment center
work; the importance of learning the local language but also knowing and dating local people
with their habits and traditions; visit the places of local culture, museums, theaters, events,
libraries, sports and recreational clubs; how to use the internet; who to contact for their rights
(migrants’ Associations, Institutions, Voluntary Organizations)
Fourth phase: general conclusions. Final discussion and collection of the questionnaires distributed
where some has wrote notes and proposals, from which emerged Needs, Obstacles, Contents
and Tools
NEEDS:
need to have updated, grouped and easily accessible information on the topics covered (online news
or magazine); experiment with civic education courses by visiting the places of participation;
deepen the study and practice of the Italian language in an intensive manner in presence, even with
ICT and distance courses, with native speakers;
information aimed at finding a job, obtaining residence permits, the functioning of the health and
social care system, passive and active employment policies;
basic knowledge of economics and finance to be independent in money management;
knowledge of road safety education;
knowing the cultural, sporting but also trade union and patronal associations to participate in the
various community activities. Civil service and volunteering could facilitate learning and
inclusion: Volunteering as a form of integration path.
OBSTACLES
Structural: with Salvini's security decree, the reception centers for migrants have decreased and have
been merged into a few structures116, often far from CPIA schools, creating difficulties to reach
the school; the operators of the reception centers are fewer and fewer and are unable to follow
the children individually in school and career guidance courses; contributions for asylum
seekers who have to pay a travel pass have also decreased. For these reasons, some students
no longer attend school; school hours (3 hours in the afternoon) are not always compatible with
the workers students.
At school: lack of computer labs, IWB and wifi; a few hours of Italian study per week, lack of practical
information on services to citizens and migrants, lack of specific IT courses on law, road
education, economics, environment topics.
Out of school: fragmented information, loneliness in the study, unfamiliarity with the local language;
low competences in the use of the internet; operators at rude and hasty counters; few
relationships with the locals and few opportunities to meet them.
Students learn more with word of mouth than with official channels, which are too many, complicated
and dispersive.

116

Rapporto di Action Aid Centritalia 2020 https://www.actionaid.it/informati/pubblicazioni/la-sicurezzadellesclusione
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CONTENTS
need to have: more information on services and regulations concerning migrants and locals;
ICT knowledge and courses, Italian culture and history, economics and finance, English, knowledge of
the labor market and services offered locally. Broaden the contents to the current legislation
and training of job orientation.
TOOLS
need for new teaching methods such as computer labs with computers, videos, podcasts, mobile,
watching films, theatrical activities, educational visits to learn language and culture; responsible
use of mobile phones and targeted knowledge of social networks; class witnesses representing
associations and organizations; Stimulate non-formal and informal education with multimedia,
game education, cinema and theater, greater relationships with locals.
The school should compensate the information and knowledge by aggregating it in a targeted way to
migrants, making it easily accessible and online usable, as a podcasts or OERs Open Educational
Resources

FOCUS GROUP REPORT
STAKEHOLDERS
Country: ITALY
Venue: meeting room of Social Co-operative “L’Albero”, via Pirandello 35,
Verona (Italy)
Date: January 10th, 2020 – from 09:15 to 11:00
Partner conducting the protocol: GLOCAL FACTORY (facilitator: A. Orecchio,
assistant: V. Quartaroli)
Participants:
Social – Health Authority “Aulss 9”: Gabriella Franzon, responsible of the office for migration
issues of the District 4, comprising a population of about 200,000 inhabitants.
Centro sociale “Para Todos” (CSO) and D-Hub (meeting point for migrant women): Candela
Corchero – activist, cultural mediator and trainer for handicraft.
Social Co-operative “Spazio Aperto”: Eleonora Rizzi, responsible of a residential center for
young African women (victims of trafficking).
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Cestim – Study & Research Centre for Migration, specialized in language learning and
linguistic – cultural mediation: Tommaso Rinaldi, researcher, teacher and trainer.
Virtus Vecomp Verona – organization engaged in asylum seekers welcoming and inclusion:
Massimiliana Della Camera and Margherita Aldrighetti, hubs coordinators.
This report is enriched with the interview of Stefano Schena, president of ASFE Verona and
Trento – vocational training institution, who could not attend the focus group but answered
to our questions the day before.
Introduction
Attilio Orecchio welcomes the participants and briefly introduced Valeria, himself and the
shape of the Prom-Par project. Then explains the scope of this focus – group. Each participant
introduces him/herself.
Guiding questions
1. What are the main issues around the socialization and integration of these groups at
risk in the country?
•
•
•
•
•
•
•

•
•

•

Precarious / weak legal status of a large part of migrant population.
“Bureaucratic barrier” in legal procedures.
Racism (and fear of “difference”) quite spread among the local population, that reached
dangerous dimensions because of the role of media and the electoral advantage that
this feelings bring to some political parties.
Lack of a national policy that clearly define competences, resources, rules and quality
standards for migrants’ education.
Difficulties in learning Italian.
Lack of education/training/support addressed to migrants, concerning requirements
and procedures to participation and integration. Very often, a migrant or an asylum
seeker is totally disoriented.
Lack of a strong network that gathers the different, little communities of migrants and
joins them to the local social tissue (for instance, in Verona there is an Association
gathering a lot of people coming from Gambia and Senegal, but it works alone and is
quite isolated from other groups). Mutual help among migrants and migrants’
associations/clubs can be a winning first step, because a “newly arrived” can trust more
in them than in local people, and can start to develop friendship and social relations.
At the moment, there are many actors but there isn’t any “movie director”. CSOs
engaged in the field need new forms of coordination, organization and work, to share
values and competences, to create synergies, to overcome a self-reference attitude.
Other CSOs and enterprises, not actually engaged but that could help integration
processes, are afraid of unpopularity (or in general are afraid of the challenge), so they
avoid to adopt policies and initiatives for migrants’ inclusion.
Lack of knowledge by CSOs and enterprises concerning migrant issues and their real
profiles; this produce various difficulties, e.g. for job inclusion.
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•

•

Many intervention schemes are not based to the active involvement of the migrant
him/herself. To listen and engage him/her is absolutely necessary to understand needs
and search solutions.
Migrants are not represented in the political and social life. They often are the “stone
guests” in the local social life.

2. What is your impression – is education well-structured for migrants and Asylum
seekers in terms of time, classes, information included, etc.?
3. Did you feel comfortable with using the materials available on civic education with
migrants and Asylum seekers? Do you think there is a need for extra training for the
professionals? (if yes, explore who would need training, how and where?)
Generally speaking, the group thinks that in Verona education opportunities exist and
are wide, but with the following limits (many of which concern also the most disadvantaged
groups of Italians):
• Operators often neglect that the first need for a migrant adult is to work and have
incomes; education and training must be based, first of all, on this basic need.
• Timing often doesn’t meet migrants’ needs and possibilities.
• Audience is precarious (asylum seekers are not stable in the territory; migrants often
start attending courses after their natural beginning and leave them before their natural
end, etc.).
• Part of audience is illiterate, and we don’t yet belong effective methods to teach
language (and consequently other subjects) to them.
• Language learning is not crossed with job-oriented learning, so it appears abstract and
useless.
• Language learning is mainly based on formal methods, with a lack of offer of informal
learning (e.g., “groups of conversation” in pubs and social hubs).
• Formal education (offered by public school) foresees subjects and contents too difficult
for most of migrants; difficulties grow for the language barrier too; traditional methods
(lectures and so) are very distant to the normal way of learning of adults, especially if
coming from extra-EU countries.
• Access to courses is difficult for many segments of the target – group, e.g. for mothers
with little children, because of the lack of baby-sitting, or for people living in villages,
because of the lack of cars and buses…
• Who is offering education and training, often neglects the need to firstly motivate
migrants and to explain them everything (training objectives, methods, usefulness…) in a
very simple way.
• In general, available didactic materials are few, not specific and ineffective.
• There is a lack of specific training / support for educators and trainers that must work
with migrants.
Do you think that a specific teaching material is likely to improve the civic skills of
migrants? If not, why not?
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4. What are your thoughts on the format of such a teaching material? (explore different
options i.e. separate sheets, information on the backside, posters etc.)
5. What are your thoughts on the content that should be included? Is there anything
that needs to come off? Is there anything you feel should be on and is not in the
other teaching materials?
6. How would it be easier to use/implement according to your opinion?
•
•
•

The group thinks that migrants’ (civic) education must be based on an active and
experiential pedagogy.
Visual educational resources (like video-tutorials and other) can be very useful, more than
texts and books.
Educational resources should concern, first of all, “how to do” in daily tasks in the hosting
country.

7. What you believe should be the civic education for migrants in order to facilitate and
encourage their social inclusion?
•
•
•
•
•

Crossed with mentoring (involvement of local people and migrants already integrated, as
mentors for newly arrived migrants). Local associations and potential mentors (volunteers)
must be trained on how to facilitate effective integration processes.
Prepared by a careful work on motivation and linguistic-cultural mediation.
More based on life- skills, on the one hand, and more job – oriented on the other.
More occasions of informal language learning (like “groups of conversation” in pubs and
social hubs).
Internships in work-places could be a first step to address migrants to vocational courses,
where they could also improve life skills and social competences.
Concluding question
Of all the things we’ve discussed today, what would you say are the most important issues
you would like to express on the subject?
Networking (starting from migrants’ associations) and efforts to innovate methods and tools
for migrants’ civic education.
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FOCUS GROUP REPORTS - CYPRUS
Country: CYPRUS
Partner conducting the protocol: University of Nicosia

FOCUS GROUP
ASYLUM SEEKERS AND BENEFICIARIES OF INTERNATIONAL PROTECTION
The efficacy of social inclusion process in EU member states for Asylum Seekers and
beneficiaries of International Protection, is questioned because of the perceived decline in
civic engagement, and in their capacity to organize themselves and participate in the social
daily life (FRA, 2017). The European Commission Action Plan, when discussing the integration
of migrants (2016), identified education and training as one of the most powerful tools for
integration. It encourages member states to 'organise civic orientation programmes for all
migrants as a way to foster integration into the host society and promote the understanding
and respect of the EU values'. Moreover, promoting equity, social cohesion and active
citizenship is one of the four educational objectives set out in the European Union’s Education
and Training 2020 strategic framework.
The general objective of this report is to explore and assess the needs of current civic
education courses and subsequently make recommendations for the creation of improved
civic education for both newly arrived and/or settled Asylum Seekers and beneficiaries of
International Protection through a unified online platform. The overall scope is to offer multifaceted CE opportunities to the aforementioned target group by utilizing ICT technology to
empower and support their social inclusion process into the host societies.
Therefore, in order to achieve the above aim two focus groups, one with Third Country
Nationals and one with various stakeholders in the relevant field, were conducted in order to
gather important information. The main results of the first focus group were, lack of formal
civic education courses, lack of information as well as language barriers. Moreover, the results
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yield unawareness in relation to local customs and habits and to the local dialect. All of the
participants strongly indicated that proper information about organized Greek courses should
be available, because language is an essential aspect of integration. The lack of participation
in educational, recreational, and social activities, according to the findings, is also a result of
the inadequate provision of information. The aforementioned aspects will be analysed
thoroughly, in the following sections.
Clarifying the terms of migrant groups
Each country adopts administrative or legislative mechanisms for legalization of residence of
third-country nationals. Criteria with which are subject to a legal residence permit, differ and
respond to different categories of immigrants. According the High Commission for the
protection of Refugees and in connection with the 1951 Convention and the 1967 Protocol
Relating to the Status of Refugees, certain categories of immigrants have been defined to
serve the needs of third - country nationals wishing to enter a European country.
For better understanding, the definitions, Cyprus uses, for the different categories of
immigrants are displayed below:
Asylum seekers: are people who have entered either from the official transit points of the
Republic of Cyprus (airports, ports), or from non-demarcated points and claimed asylum
because of fear of persecution. However, the majority of them are used different ways to
enter into the country (boats or passages from areas are not controlled by the Republic of
Cyprus).
Subsidiary Protection: Under the Geneva Convention of 1951 and the 1967 Protocol Relating
to the Status of Refugees falls within the scope of the complementary forms of protection and
is granted to individuals, which are at risk of suffering or have suffered serious harm, such as
death punishment, torture in their country of origin or imminent threat against their lives as
a result of violence indiscriminately in situations international or internal armed conflict. The
number of people who are protected, currently they have been doubled compared to the past,
due to the Syrian war.
Recognized Refugees: In accordance with the UN Convention for the Refugees (Geneva
Convention 1951), refugee is considered the person who is outside of his or her country of
183

origin, is actually in danger of suffering violations of human rights because of his identity or
his beliefs and cannot or does not want to return, because the government cannot or does
not want to protect it.
Irregular immigrants: people who entered the country from undefined points without being
able to acquire the necessary travel documents (passports, VISA) or their residence permit has
expired and they are not eligible to renew it. In addition, this category includes those who
voluntarily extended their irregular staying in Cyprus, even though their request for granting
asylum was refused by the competent authorities of the State (Asylum Service).
Regular migrants: Refer to a person and / or family and /or group which does not originate
from an EU country but wishes to go to some of them, and / or come mainly for work reasons.
Individuals of this category enter the official crossing points of the Republic of Cyprus (airports,
ports) and remain in with the necessary legal documents. Their physical presence is recorded
by the competent authorities (Civil Registry and Migration Department) and are equipped
with the required residence permits. Most of people in this category are entering the country
for work reasons in a variety of areas, while there are also people who chose Cyprus as a
country of residence, following their retirement (small number of residents).
The above mentioned identification enables the reader to understand the following
methodological decisions about the number of participants into the two focus groups as well
as the need of representation of different migrants’ groups.
Methodology
A qualitative research method was employed to achieve the objectives of this inquiry. In
particular, the research strategy of focus group was adopted as it promotes the interactive
process among involved stakeholders and brings them together to thoroughly discuss the area
under research. The focus group was conducted in a local temporary shelter, located in
Nicosia. The migrants voluntarily participated in the process and provided valuable
information and insight so as to gain a better understanding about the current practices and
provision of civic education courses. The main objective was to identify key elements and
information relevant to the researched topic by sharing their experiences and expectations,
knowledge and at the same time identify possible obstacles in relation to civic education. To
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adhere to the principle of confidentiality a consent form was provided to the participants
explaining the terms of personal data protection and participation to the groups.
1.2.

Participants

The group was consisted of ten participants. Four of them were University graduates in areas
such as management, business administration, accounting, computer sciences. Among the
participants 8 of them were asylum seekers and two were Recognized Refugees. An additional
criterion took under consideration to achieve maximum representation from the participants;
that of nationality, otherwise country of origin. Four of them were from Sierra Leone, two
from Syria, five from Cameroon and three from Nigeria. All of them were fluent English
speakers and some of them could speak and understand Greek averagely.
1.3.

Meeting’s procedures

As previously mentioned, the discussion among the two focus groups, was held in English since
all of the participants do speak the language very well. Prior to the meeting a set of open type
questions have been designed from the facilitator and the co-facilitator to be used as the main
guide to the conversation. The subjects have been set up as follow:
1.Language Barriers (Education)
2.Integration with local community -Understanding the local culture
3.Access to Information – Legislation – Labour Market -Skills and Abilities, for prompting
participation in civic daily basis (festival, sports, events-Recreational activities), about how and
where to express complains and problematic situations
4. Suggestion of the creation of an online forum for new comers, where the users they can
exchange their experiences, information provide knowledge of how to overcome obstacles
and facilitate integration.
1.Language Barriers (Education)
Communication was identified as a major barrier in finding jobs. As some of them have
mentioned, even though it is not an obligation for them to be registered in Greek classes, they
consider Greek course as an important element so they can secure an employment. Moreover,
the existing classes were characterized as quite problematic due to their intensity and the role
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of the teacher. Although some of them disagree on how intense a class should be, entailing
their personal efforts as students eager to learn a language, they all agreed that the teacher
should teach students how to learn and give them motivation through the actual teaching to
develop further and exceed themselves.
Specifically, one participant stated that:
‘‘..The courses are quite unstructured and disorganized. The teacher is not very
consisted with the material..’’
Language is considered also a matter of concern since it is a barrier in their interaction with
the local society, consequently in their direct involvement to the community. As some of the
participants have mentioned, they do face many difficulties in communicating with the locals.
Sometimes locals do not want to speak English or they do not feel confident enough to speak
the language. Yet the lack of understanding has a direct effect on their interaction with the
public services as some of the officers that have to work with, cannot assist them in any other
language except Greek.
All of the participants strongly indicated that proper information about organized Greek
courses should be available, because language is an essential aspect of integration. Over half
(6/12) of the sample had not either had the opportunity to access such education, or had
chosen not to avail of such services is striking and can be seen as a cause for concern. It should
be noted, though, that the minority of the interviewers, pursue both language and vocational
training when there is availability.
2.Integratrion with local community- Understanding the local culture
Promoting good practices in relation to policies and measures that support the effective
integration of refugees into the social, economic and cultural fabric of Cypriot society,
including advocacy for naturalization, long-term residence permits and family reunification.
Due to the forced nature of their flight and their experiences, refugees - compared with
migrants - will often have specific needs that have to be met in order to support their
integration into the host society. They will often be one of the most vulnerable groups in
society, while also being the most resilient. It is therefore important that the special needs of
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refugees are recognised in national integration policies and practices, including those of
specific groups such as women and children.
The local community, was subject of discussion among the participants was the matter of
barriers they are all facing in terms of interaction with it. As they all agreed there is a lack of
information when it comes to local customs and habits. While they are eager to learn the
culture, the norms, the History, behaviours of the place they are now living, there are not
efficient ways to do that. They also expressed mix feelings about the local environment, even
though they feel safe and calm. There also expressed that there is a need for better
information in regard to where to asylum seekers can volunteer in order to increase their
interaction with the local population.
As one of the participants mentioned:
“..We could participate in their local festivals, if we were aware about
them..” (Asylum seeker)
Some of the participants of the focus group argued that have relationships / engagement and
do interact somehow with the local community. However, the majority of them feels that this
is not sufficiently enough thus to understand the local culture of the country:
“..the fear of the unknown compose an obstacle…” (participant)
Mostly they attend events that are related to them as migrants.
“When I know that a multi-cultural event will take place, I will attend to. It’s
also a good opportunity to meet other people from my country” (asylum
seeker)
Consequently, these barriers do create a feeling of marginalisation and social exclusion in the
society.
The above barriers, is the result of not having proper information and knowledge about the
indigenous population. This issue can be addressed through a civic education training that will
assist TCNs to acquire better understanding about their surrounding environment. All of the
participants indicated that a prospective civic education course should include information
and knowledge about the customs, norms and habits of the local population.
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“…They should provide us with knowledge about the attitude, culture and
key characteristics related to the temperament of the local population… “
(asylum seeker)
The participants said that the above will support and enable the creation of local informal
networks which will increase their self-autonomy in the long term. Their answers tend to
suggest that most of the interviewers have limited networks of friends (especially local people)
within their own area.
3.Access to Information – Legislation – Labour Market -Skills and Abilities, for prompting
participation in civic daily basis (festival, sports, Events-Recreational activities), about how
and where to express complains and problematic situations
The lack of participation in educational, recreational, and social activities, according to the
findings, is also a result of the inadequate provision of information. The participants
specifically mentioned that the lack of proper information imposes further obstacles during
their social inclusion process.
One of the participants stated that:
‘‘The information is not clear enough…. We are having difficulties understanding the
bureaucratic procedures that are required from various services….’’ (Asylum Seeker)
The above statement was reinforced by one additional participant by mentioning that:
‘‘The design of a potential civic education training should take in consideration the
provision of valid and useful information towards TCNs….’’ (Asylum Seeker)
It was also emphatically mentioned and agreed by all participants that a civic educational
training course should educate service users about their rights and obligations as well as about
the restrictions in relation to their legal status. A general frustration was unveiled about the
lack of information and a feeling of despair was expressed by the majority of the participants.
Moreover, the participants argued that limited assistance in terms of informational services is
provided by formal networks. They claim to have better access to information by Informal
networks such as NGOs and voluntary organizations.
Specifically, one participant mentioned:
188

‘‘I received most of the information regarding my legal status from NGOs and
voluntary organizations…I have not received proper and adequate information from
the governmental authorities.’’
The participants, additionally, mentioned that they would like to have access to information
about education and recreational activities (such as religious and trade union formations,
sports associations, festivals, events and so forth), in order to increase their participation in
the community life and promote the interaction with the local population. It was indicated
that all the participants have very limited social networks with the local population.
4. Online Platform: Suggestion of the creation of an online forum for new comers, where
the users they can exchange their experiences, information provide knowledge of how to
overcome obstacles and facilitate integration.
The last part of the discussion with the focus group was mainly oriented on the idea of creating
a platform of information that could actually be used as a tool to assist prospective users in
comprehending the procedures and regulations on at a local level.
Particularly, one participant said:
‘‘it would be nice to have an online platform to engage and interact with other users
and share experiences, knowledge, and information about various topics related to
social inclusion…This initiative will assist new-comers to gain better insight about the
local environment and overcome numerous obstacles…’’
This platform can also be used to cover and explain other fields as well, such as access to other
public services and what documents are needed for each one of them. Thus this platform will
somehow resolve the barrier of language and people will share their experiences, their
thoughts, their concerns and support lifelong learning, collaboration and reinforce selfautonomy. Furthermore, they mentioned that this platform could serve as a tool of
exchanging knowledge and information about important procedures such as expressing and
filing complains about problematic situations.
Conclusion
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To sum up, it appears that is a general agreement on the gap on information regarding the
access to the markets and how feasible a project on setting up a business could be, among
migrants.
When they arrive in a host country, they need basic information about ‘do’s and don’ts’ and
services available. Language training is essential in order to be able to go about everyday life
and function independently. Although Cyprus is harmonized with the relevant EU directives
for asylum and reception conditions, the target group is experiencing limitations in their living
conditions because several obstacles have not been effectively tackled.

The lack of

information, is a contributing factor and needs to be addressed in civic training course.
Furthermore, the results yield the need of better understanding the host country’s cultural
aspects, traits, habits, customs, laws and patterns of behavior since in the long-term will assist
them to overcome various obstacles. It was mentioned by the participants that by creating an
online forum for new-comers, it will assist and promote the exchange of experiences,
information as well as knowledge of how to overcome obstacles and facilitate integration.
Migrants and asylum seekers, are keen to be taught, learn and work as they want a prosperous
future in their new country of residence. Therefore, it is of great concern to provide civic
education tools and mediums to succeed, to be able to integrate in the local labour market
and become active members of the society in full sense.
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FOCUS GROUP REPORTS - GREECE
Country: GREECE
Partner conducting the protocol: Centre for European Constitutional
Law
Author of the research: Beatrice Giannoglou

FOCUS GROUP STAKEHOLDERS
1. Focus Group with stakeholders
The focus group was conducted in the premises of the Centre for European Constitutional Law in
Athens on the 13th of January 2020. Formal invitations were sent out to competent authorities and
stakeholders asking them to participate. The total number of participants in the focus group with the
stakeholders were 10. 8 were females and 2 were males. The participants were representatives of
NGOs, international organisations and public authorities all experts in the fields of education or
coordinators of educational programmes.
The majority of the participants highlighted that the main obstacles concerning the socialization and
integration of the target group are related to lack of accommodation facilities as well as issues related
to access to health and access to labour market. They pointed out that we cannot talk about education
when most of the people in need do not have secured a place to live, which is the first and foremost
priority for inclusion.
“Obviously we all agree that education is a means of integration but if you haven't solved
issues concerning housing, then all other issues come second” (GCR)

“You cannot talk to them (refugees) about education when they have nowhere to live”
(Human Rights360)
Furthermore, other issues which were mentioned and which affect the socialization and integration of
the target group in Greece, are related to the constant changes that occur both concerning the Greek
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legal framework as well as the flow of the target group per se which is constantly moving and changes
dramatically at regular intervals. The local community needs more time in order to be properly
prepared to accept and get along with refugees and people at risk and be more aware of the impact
that these new arrivals will have in the local community and society. It was also stated, that no
integration plan was ever adopted in Greece and as a result no actions were ever taken to facilitate
the integration of people at risk. Greece, in the past years, has always been a transit country, which
had nothing vital to offer to them, where migrants would have only stayed a small amount of time
until they could reach their final destination. This situation has changed the last few years and Greece
has turned to a hosting country which means that we need to take actions and decide on how we
should treat these people and if we are going to accept them as equal citizens.
Regarding the quality of education provided, the participants agreed that although a lot of work has
been done and especially in terms of non formal education provided by NGOS and other stakeholders,
there is a lot that could be still done. According to the majority of the participants, no lessons or
education is ever enough and what is important to bear in mind is that educational activities should
try to provide beneficiaries with as much knowledge as possible in a very short time so that they could
be able to evolve.
“We could do much more if we had the means. We (NGOS) feel that we are doing the job of
the state, since this is what we actually do, and on one hand you are accused of doing it
wrong since you are an NGO while on the other you are trying to do the best you can”
(Caritas)
The majority of the participants pointed out though, that even the Greek educational system has a lot
of pathogens and so it would not be fair to blame the educational activities designed specifically for
the target group. As they said, what it is more important is to cultivate to the beneficiaries the need of
self-learning and that they should be constantly informed which a process that should not terminate
when the actual lessons end. Finally, what was also noted for the case of Greece when the migration
crisis occurred concerned the fact that most of the stakeholders in the field dealt mainly with
emergency cases (such as housing, provision of health services etc.) and left aside the provision of
education so a lot of valuable time was wasted and as a result there are still a lot of refugees who
cannot even speak Greek despite the fact that they live a few years in the country.
Regarding the material provided in educational activities and specifically in lessons on civic education,
what was pointed out was the need to design such material bearing in mind the different cultures and
communities that exist among the target group. What is important according to the participants, is to
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map the different communities and their cultural diversities and try to provide tailored made
curriculum which will include information easily perceived by the beneficiaries. A needs assessment is
also vital when designing lessons and material. Education providers should be also keen on the culture
and norms of various communities and should be trained in intercultural mediation in order to be able
to build a trustworthy relationship with the beneficiaries.
“We need to work on our knowledge of other peoples and cultures. That is, I often see young
teachers who know nothing about the countries where these people come from. You can't
know nothing” (IOM)

“We are wondering if others are willing to learn about our culture… How ready are we to
learn about theirs?” (ELIX)
Concerning training activities on civic education the majority of the participants pointed out that these
should include the following themes: Culture, institutions, political and civil rights and obligations,
judicial system, active participation, citizenship as well as parental responsibility issues. They
highlighted that the concept of civic education should be penetrated in all curriculums and lessons
designed and taught. The activities should be experiential and case studies should be used which will
facilitate the interaction of beneficiaries but will also allow a comprehensive understanding of the
issues discussed. The use of technology will definitely assist the beneficiaries and will make the
material more attractive so the use of platforms or even applications was stated as helpful and
convenient. Finally, the participants argued on the existence of a common curriculum on civic
education since as they noted, the needs between each community vary. Instead, they proposed the
design of an open educational programme and of an educational framework where all needs could be
satisfied and covered.
As a conclusion participants highlighted that what is important when we design educational activities
is not to focus on a specific group since in that way we cannot fully understand the needs of the refugee
populations. It is thus crucial to thoroughly map the needs of the people at risk so that we can
somehow involve them in all processes.

FOCUS GROUP
ASYLUM SEEKERS AND BENEFICIARIES OF INTERNATIONAL PROTECTION
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The focus group was conducted in the premises of the Centre for European Constitutional Law in
Athens on the 20th of January 2020. Participants were identified through personal contacts. The total
number of participants were 6, 2 females and 4 males while two were recognized refugees, 3 were
asylum seekers awaiting for the final decision and one held a residence permit.
All participants stated that they feel that they do not have full access to information and it is very hard
for them to be able to deal by themselves with the bureaucracy in Greece. Most of them stated that
due to language barriers it is very difficult to interact with public authorities or services and they
experience racism and xenophobia. Even those who speak Greek stated that they are not treated
equally and that they feel discriminated when they visit a public authority. They noted that they are
always treated as “foreigners” and this is something that it is not necessarily linked with the ability of
communication.
“Another employee came and they started to offend me me as if I was not a human being
but as if I was something strange” (30 years old male, Pakistan)
Most of the participants once they arrived in Greece, were assisted by their co-nationals or other
migrants in order to be able to settle and find their way around in the country. They said that they do
not feel isolated since they have each other and they can somehow find out a way to work things out
but what is most frustrating for them is that they do not get the necessary assistance by competent
authorities so they feel left out.
“It is not that we feel isolated, but that we are not offered the assistance we would need (41
years old male, Syria)”
Most of the participants in the focus group and specifically the asylum seekers, were not attending any
language lessons since they do not intend to stay in Greece once the final decision of their application
will be out. Those participants, did not have any information of the language lessons as well as where
or by whom are provided. The rest of the participants had attended some Greek language lessons
when they first arrived in Greece which they characterized as sufficient but pointed out that what
helped them in finally learning the language was the everyday practice with co-workers, friends or
nationals. They said that what is more important is to be able to speak with someone so that you could
be able to practice and learn more. They also stated that what will be helpful is to be engaged in
common activities with the local communities so that someone could familiarize with the host country
and with the life-style of its people. What was also shared as important is access to information with
regards to public services and authorities.
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“You have to get in touch with the nationals and be engaged in activities with them in order
to be able to learn about the country (30 years old male, Pakistan)”
Most of the participants are aware of their rights and obligations in Greece since they were informed
by NGOs or had learned more information even through some personal research on the internet. It
was pointed out though, that not all beneficiaries of international protection and especially new
comers are aware of the legislative framework and specifically this stands for those who had never
attended school back in their country and had a very low level of knowledge. On the other hand,
participants were familiar with Greek costumes, traditions and local habits. All of them seemed to have
been able to perceive the way of living in Greece and they were all keen on the life-style and culture
and they also try to participate or attend various festivities when this is possible.
Regarding friends from the local community, it is noted that for those who know the language and
have worked in Greece this process was much smoother and easier while those who do not speak the
language or have never worked in Greece are mainly connected with co-nationals. All stated that
making Greek friends was not an easy procedure since at the beginning a lot of them were hesitant
but this also depends on the character of each individual. Also, those who are more engaged in
everyday life are aware of people who are involved in civic and communal activities and stated that
knowing the language and feeling confident about yourself are some of the main assets that will assist
you to be more involved and socialize with the local community. In fact, those participants who could
not communicate with the locals stated that they do hang out more with co-nationals and try to
participate in some activities which are specially organized for them.
“It's not easy to make friends if you don't even know the language. There are also many
people who do not approach a foreigner as they do not want to have foreign friends (29
years old female)”
As a conclusion, it can be noted that the main barriers for being more active and involved are the
language and access to information. Individuals who have been more engaged in the local community
and have made effort to connect with locals and socialize are able to participate more, are aware of
how the community is functioning and as a result they feel more comfortable with making friends and
being more active. On the other hands, those who do not wish to be integrated in the host country do
not attend any language lessons, they depend more on the assistance provided by their co-nationals
or NGOs and they get engaged in the local community only in order to experience the way of living or
out of curiosity. It should be also noted, that the level of knowledge each individual has gained back in
their country is also an indication of what he/she could achieve in the host country. As a result,
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programs or curriculum provided should be tailored to each individual needs but above all they must
be designed in the most simple and user-friendly way.
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ANNEX I- List of Participants of the focus group with stakeholders
A/A
1

STAKEHOLDERS
Metadrasi NGO

2

ELIX NGO

3

IOM

4

Hellenic Ministry of Education and
Religion-General Secretariat for
Lifelong Learning
Hellenic Ministry of Education and
Religion- General Secretariat for
Lifelong Learning
Hellenic Ministry of Education and
Religion- General Secretariat for
Lifelong Learning

5

6

7

Human rights360 NGO

8

Generation 2.0 NGO

9

Caritas

NAME/
G.V.
Programme Manager
I.P.
Coordinator of educational programmes
Ν.T.
Project coordinator-Education
N.S.
Department of Greek Language Learning
G.S
Department of Greek Language Learning
A.D.
Department of Greek Language Learning
Th. Ch.
Legal Expert/Lawyer
M.P.
Advocacy Officer
A.M.
Educator

10

Greek Council for Refugees

A.M.
Coordinator of the Intercultural Centre for
the Promotion of Refugee Integration “PYXIS”
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ANNEX II- List of Participants of the focus group with asylum seekers and beneficiaries of
international protection
A/A
1
2
3
4
5
6

PARTICIPANT
30 years old male
29 years old female
37 years old female
41 years old male
21 years old male
37 years old male

NATIONALITY
Pakistan
Albania
Syria
Syria
Syria
Pakistan

STATUS
Refugee
Residence permit
Asylum seeker
Asylum seeker
Asylum seeker
Refugee

FOCUS GROUP REPORTS - BULGARIA
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Country: BULGARIA
Venue: Hotel CITY HOTEL – 11 Stara Planina
Date: December 16, 2019
Partner conducting the protocol: EIC
Facilitator : Zhana Zagorova, project volunteer

FOCUS GROUP
ASYLUM SEEKERS AND BENEFICIARIES OF INTERNATIONAL PROTECTION
The target group of migrants and asylum seekers, was held in the conference room of
hotel City, situated in the centre of Sofia, included ten participants, migrants and asylum
seekers. Interviewed – four women, six men. As country of origin – 5 from Syria, 2 – from
Bangladesh, 2 – from Pakistan, 1 from Sudan. The interview took place in a in a friendly,
relaxed and open atmosphere. Coffee and refreshments were provided during the interview
and light catering at the end.
The respondents firstly were contacted by EIC through the training centres where they
study Bulgarian. The connection to Caritas, Bulgarian Red Cross, Centre Nadya and UNHCR
was done by a letter, explaining the aim of the planned activity and the general activities of
the project, its goals and planned steps. The respondents agreed with their organizations that
they would be participating in the focus group and then – the day and time was agreed. Zhana
Zagorova made the initial contact with the organizations as she use to work with some of the
colleagues, teaching Bulgarian to refugees and nationals third countries.
At the very beginning of the focus group, the respondents were asked to get to know
and sign the consent form, agreed by all partners’ organizations. The project resume, project
basic goals and activities steps were presented to the participants in order all respondents to
have a clear and transparent knowledge of the project goals with the hope to contribute as
much as possible. The group was open and productive, willing to express ideas and share their
readiness to participate in the project further activities and testing of the project outputs.
The facilitator read the questions, grouped into four main prioritized groups – the
needs of the target group and existence of specifics within the migrants groups for easy and
successful inclusion of the society and local communities, the curriculum and available
materials and how easy is to be used, the social environment that might encourage social
inclusion and the social participation and social inclusion.
The migrants shared their experience about the existing conditions and problems in
Bulgaria. The first issue they have difficulties and need support in is finding accommodation.
It is essential because having a permanent address is mandatory to apply for an ID and thus
have access to different services. The transition from Asylum centres to their own
accommodation faces a lot of administrative, financial and language barriers. Practically a lot
of migrants want to be in Sofia or other big cities where they can find a job much easier.
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Smaller towns are unattractive as the unemployment rate there is very high. Sometimes rent
for migrants is high or landlords are afraid to sign a contract. It would be good if big
municipalities have their own blocks of flats or housing complexes where they could
accommodate migrants for a short time initially. The lack of social housing is deeply felt and
understood once the migrants decide to try to start independent life.
Another problem for migrants is medical care and insurance. Those who have been
granted refugee status can have free medical care as long as they are enrolled on a special
government program which is of great help. The problems they face are connected with lack
of enough information about the National Health system and what their rights and duties are,
choosing a family doctor because of limited or no language knowledge. Attending specially
organized lectures or giving out information leaflets could help migrants cope with that.
What’s more, a lot of them have small kids who need to be vaccinated against serious diseases
and be monitored. In addition, there are older people or disabled who definitely need much
greater care. Migrants who have medical education and have already started practicing in
Bulgaria could be involved in the activity because they know the language and could be
trusted.
The third issue stakeholders commented on was education and learning Bulgarian as
first and most important step in integration. Not knowing the language hinders
communication, finding a job, access to medical care and social services. Although the
National Program of refugee integration includes language courses, some more flexible and
alternative options are necessary. They are especially necessary for mothers with little
children or single mothers, disabled or people over 65 who have limited opportunities to
attend the courses. Weekend or evening courses could be organized so that more immigrants
can enroll and start learning. Migrants appreciate the opportunity that their children can go
to a kindergarten or school where they are taken good care of while the parents are free to
work or look for a job. What could facilitate integration more is having additional language
courses or activities which will develop kids’ talents to sing, dance, paint or play sports. Also,
parents need more information about different kinds of schools or universities their children
can apply to, what the requirements or exams are how children can prepare. Teachers,
mediators and social workers can organize seminars and provide the necessary information
so that more gifted and inquisitive children develop and advance. In addition, more students
could be involved in various after school clubs and activities where they can learn about
culture, history, geography, music, arts, places of interest. This can make communication
easier and teach kids to respect each other, while keeping their own customs and traditions.
What’s more some female immigrants who have proper education and higher level of
language could help at day care centres, looking after kids of mother who work.
The next problem that was discussed was social assistance and access to social
services. In the National Program of Integration a lot of measures have been taken as migrants
are given the same rights as citizens of the country when they have their refugees status
guaranteed. However, it is difficult for those who live far away from big cities and cannot
become part of this program. Migrants are first helped in the second month and this deprives
a lot of families of finances for basic needs like food, paying the rent or money for issuing
documents. The process could be shortened and an initial sum for families should be
guaranteed. Although it happens rarely some discrimination towards migrants still exists.
Various social and non-govermental organisations must be involved in the process and
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experiences mediators could work with both migrants and local people to overcome
differences and start cooperating.
This closely connected to labor market and the opportunities that it gives to migrants
to start work. There are educated refugees who can successfully join companies and
institutions if they are given a chance. Some of the migrants have already found a job in
restaurants and cafes, IT sector, sewing and tourist industry. Others still need additional
qualification but they don’t know how to find assistance or suitable courses. So they need
more information about that as well as on labor laws and what rights these laws give them.
The Ministry of Labour and Ministry of Education could help with recognition of education and
qualifications earned in migrants’ home countries and direct people to suitable companies or
sectors where they can start work. This could be mutually beneficial especially in sectors
where workforce is insufficient.
Main findings during the meeting will be related to :
-

Language as main deficit of a successful inclusion process;
Need for knowledge on the differences of communal specifics within the country that
might cause problems in easy settlement
Need for competences that might help migrants to become independent and easily to
find a job;
Structured extra seminars or training on political and civil rights;
Social assistance and support issues;
Social housing information and administrative procedures;
Gathering of divided families.

FOCUS GROUP REPORT 1 BULGARIA - STAKEHOLDERS
Country: BULGARIA
Venue: Hotel CITY HOTEL – 11 Stara Planina
Date: December 16, 2019
Partner conducting the protocol: EIC
Facilitator : Zhana Zagorova, project volunteer

The target group of stakeholders, was held in the small conference room of hotel City,
situated in the centre of Sofia, included six participants, professional educators. All of them
teach different subjects and take part in formal and informal activities in governmental and
NGO sector (teaching staff of Caritas, Bulgarian Red Cross, High Commissioner office of
refugees to Bulgaria, Centre Nadya). Interviewed – five women, one man. The interview took
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place in a in a friendly, relaxed and open atmosphere. Coffee and refreshments were provided
during the interview and light catering at the end.
The respondents firstly were contacted by EIC through their organizations with a letter,
explaining the aim of the planned activity and the general activities of the project, its goals
and planned steps. The respondents agreed with their organizations that they would be
participating in the focus group and then – the day and time was agreed. Zhana Zagorova
made the initial contact with the organizations as she use to work with some of the colleagues,
teaching Bulgarian to refugees and nationals third countries.
At the very beginning of the focus group, the respondents were asked to get to know and sign
the consent form, agreed by all partners’ organizations. The project resume, project basic
goals and activities steps were presented to the participants in order all respondents to have
a clear and transparent knowledge of the project goals with the hope to contribute as much
as possible. The group was open and productive, willing to express ideas and share their
readiness to participate in the project further activities and testing of the project outputs.
The facilitator read the questions, grouped into four main prioritized groups – the needs of
the target group and existence of specifics within the migrants groups, the existing materials
and the teachers’ feed-back on their effectiveness, the content, type and style of the existing
teaching materials, the social environment that might encourage social inclusion.
The stakeholders declared and commented that it is essential all organizations work in
collaboration with the Bulgarian Council for Refugees and Immigrants, a NGO which has
developed their policy on the basis of international principals for respect and guarantee of
human rights. Being engaged with education directly, the stakeholders emphasized its
importance for immigrants’ integration. The first step is learning Bulgarian. Attending special
courses of at least 6 months should be compulsory and they can be organized at different
levels. Most courses are organized in the capital or in the big cities which deprives some
immigrants from the opportunity to take part in them. Also, there are groups of people who
cannot attend such courses due to different reasons – disabled, pregnant women, single
parents with little kids, people older than 65. So, it is a good idea if there are weekend or
evening courses on the site, at various language school or community centres, so that more
immigrants can be given the chance to learn. Another good idea is organizing of special
courses after which immigrants can acquire specific qualification. There could be courses in
fashion design, cosmetics, computers, shop assistants. Professions that usually don’t require
so professional knowledge of the language. This will enable people find a job easier, provide
for their families and be independent. These activities should be organized and monitored by
the Ministry of Education and the Ministry of Labor and closely connected and held in
accordance with Bulgarian law. Lack of special textbooks is one of the obstacles that teachers
face as there the Ministry of Education has not approved any. However, Caritas has done that
and using their books is a good solution. At the end of each language or vocation course all
attendees should receive a certificate which will give them the right to move to the next step
or join the labor market. Another alternative in education could engage little kids and help
both them and their mothers. Early Years and Art Teachers could organize groups for singing,
dancing, painting or applied arts where kids can enjoy, learn skills and language and play at
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the same time. At a later stage volunteers from NGO can be involved as well. They can organize
children’s camps and trips to different places of interest or historical landmarks. Some
Bulgarian children can take part too as mutual communication is the best teaching method.
This can improve communication, develop language skills, help immigrants learn about
culture, history, geography. Organizing quizzes, games, events and celebrations can get to
know Bulgarian customs and traditions in a funny and amusing way as well as build moral
values and respect towards others. The interviewed didn’t get the impression that any serious
activities for inclusion are organized for the migrants, at least for those who want to integrate.
Because they are migrants who mostly don’t want to. Bulgaria is just a stop for them before
having the opportunity to go to western countries. Teachers can be of great use and help
immigrants understand the education system in Bulgaria and children can join the state school
system, finish and continue at the university. University teachers can give information about
various universities, departments and majors that students can choose, as well as special
programs they can apply to. Even there are few cases of migrants that signed for PhD. One
such case at Sofia university was reported, a girl from Syria. Teachers can be mediators and
facilitate the communication between immigrants and school authorities, organize additional
language courses or help when children have difficulties with some school subjects. In this
aspect there should be lectures, seminars and workshops on what political and civil rights
immigrants have, how to apply for citizenship and other important documents.
However, integration of immigrants does not include only education. It also includes finding
accommodation, medical care, social assistance, finding a job. Teachers can be part in each of
them in collaboration with the authorities in charge.
The stakeholders’ group discussion might be resumed with the following proposal:
-

Language as main deficit of a successful inclusion process;
Availability of good interactive language teaching tools, both for kids and for adults;
Lack of teaching tools on “Bulgarian civilization” – compendium of basic traditions,
customs, cuisine, history…
Need for knowledge on the differences of communal specifics within the country that
might cause problems in easy settlement
Need for competences that might help migrants to become independent and easily to
find a job;
Structured extra seminars or training on political and civil rights;
Social assistance and support issues;
Social housing information and administrative procedures;
Gathering of divided families.
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FOCUS GROUP REPORT 2 – BULGARIA-STAKEHOLDERS
Country: BULGARIA
Venue: Hall 501, Faculty of Philosophy, Veliko Tarnovo University, Campus 5,
sq. Centre – 2, 5000-Veliko Tarnovo, Bulgaria
Date: January13th, 2020 – from 13.00 to 15.00
Partner conducting the protocol: EIC
Facilitator : Dr Teodora Kaleynska, Assoc. Professor in Political Science
(political sociology and election surveys)
Assistant Dr Maria Ilcheva, assistant professor at VTU

FOCUS GROUP STAKEHOLDERS
The target group of stakeholders, held at Veliko Tarnovo University included five
participants, professional educators. All of them teach different topics of civic education in
their job and in informal activities in NGO sector (one – trainer at Caritas office Rousse, one –
trainer at NGO Misul, two – trainers at Samaryani Stara Zagora). Five of the interviewed –
women. The interview took place in a classroom in the University building in a friendly and
open environment.
The respondents firstly were contacted by EIC through their organizations with a letter,
explaining the aim of the planned activity and the general activities of the project, its goals
and planned steps. The respondents agreed with their organizations that they would be
participating in the focus group and then – the day and time was agreed.
At the very beginning of the focus group, the respondents were asked to get to know
and sign the consent form, agreed by all partners’ organizations. The project resume, project
basic goals and activities steps were presented to the participants in order all respondents to
have a clear and transparent knowledge of the project goals with the hope they to contribute
as much as possible. The group was open and productive, willing to contribute and shared
their readiness to participate in the project further activities and testing of the project outputs.
The facilitator read the questions, grouped into four main prioritized groups – the
needs of the target group and existence of specifics within the migrants groups, the existing
materials and the teachers’ feed-back on their effectiveness, the content, type and style of
the existing teaching materials, the social environment that might encourage social inclusion.
The stakeholders commented that the existing curriculum for civic education in
Bulgaria may be divided into two basic types – content-based civic education and issue-orproblem centered civic education. The content-based civic education include discussion in
protected environment of questions about the functioning of the personality in the social
environment and developing soft skills for social integration and professional realization. The
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issue-or-problem centered civic education the learners study real existing everyday situations
in a single course or multidisciplinary course and thus they form multi-models for evaluation
of the social situation and the possible existing alternatives. Both educational paradigms give
the learners possibility for effective learning, allow local specifics of the local communities to
be presented and taught as well as may answer the individual needs of each learner.
The existing materials don’t meet the needs – neither of the learners nor of the
educators. They are too theoretical and descriptive. There is a lack of any direct relation with
the real life and everyday life. As learners are living in the local communities, they express and
share with the educators their need to getting to know the local communal life, traditions and
festivals, why and how different celebrations happen (even in comparison with their
motherland traditions). A need for visiting and knowledge on the work and style of
communication with the institutions is taking place. Contemporary well equipped and
modern educational centers will be much better met by the learners, with possibilities for IT
and language laboratories, usage of free Internet, YouTube and social media, internet
resources in Bulgarian (in order to reach both language and subject knowledge). Also there is
a need for Child-care center where those families involved in classes may leave their kids in
care.
The stakeholders united their views around the ideas that:
a) The migrants would need relevant professional education and behavior on
the country labor market, that is relevant to their acquired qualification;
b) Introducing programs of good professional training through participation
in internship programs. Knowledge on entrepreneurship, legal and practical steps, how the
administration and financial institutions work and specifics;
c) Introducing knowledge for developing participatory culture, information
on the communal specifics and development in Bulgaria, the knowledge on the communal
cultural, traces of Bulgarian civilization and communal specifics (both language, culture and
traditions);
d) Policy steps for creating atmosphere of free and creative teaching
environment and lightening of the bureaucracy in the educational institutions.

FOCUS GROUP REPORTS - DENMARK
Country: Denmark
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Partner conducting the protocol: VIFIN

FOCUS GROUP STAKEHOLDERS

Participants: 2 language teachers with many years of experience in the field, now working
with special initiatives for refugee women with either trauma or other special needs. 1
working in the municipality with a project, where they advise on and grant access to
sports activities in the municipality for socially at risk families. 1 participant working with
an NGO who gives financial assistant to kids who want to join sports activities, if they
cannot afford it themselves.
Furthermore data have been enriched (also for refugee interview) with interview data
from a previous project on intercultural competences, where interviews were conducted
in early 2019. This data in many cases supports the claims of the conclusions of the new
interviews, and in some cases additional points from the previous research have been
included

(marked

with

a

star

*),

Link

to

the

report

of

the

project:

https://www.artemproject.org/study-focus-groups
Main issues experienced:
•

Lack of responsibility/initiative: Sees a ‘victim mentality’ among many refugees –
often because of the way the system treats them. They sometimes develop a
mentality, where they expect things to be given to them by the system (e.g. support
for children’s sports activities). It is important to get them to take ownership and
feel that they can be part of the society, can contribute with something and that the
volunteer sector is important to take part in – they of do not see the value of
volunteer work, it is perceived as ‘free labour’. It is critical to teach them, that there
is a difference between ‘can get’ and ‘must have’. Just because you can get benefits
from the state, does not mean that you have to –and that there are many values
behind the system.

•

Challenges for especially women: because they are not used to being as visible in
society, work and in activities, it takes very long time and effort to get them to
change that mentality. Experiences that as professionals they need to work long
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and hard on preparing the women to be strong and meet the demands from the
society. A good tool for that is using concrete examples from their own lives (e.g.
tell how their own days are scheduled with getting up and getting kids ready,
getting to work, teaching, preparing for next lessons, home, cooking, etc.,) in order
to make them understand, how the life of a working woman in Denmark is
structured.
•

Challenges in understanding the society: the feeling from the teachers is, that many
of the refuges in a way travel in time, culture and history, when they come to the
new country. They use a lot the historical development of Vejle and Denmark, to
illustrate the development we have gone through, and give perspective to the
background the refugees come from. It creates an understanding of why we are as
we are, and why it came to be like this (e.g. equality, labour market).

Educational offers in civic education
•

Own materials: the teachers often make their own teaching material, often with the
use of media, tv, etc. Makes it possible to relate things to the society and to
something the refugees know.

•

Using society: often takes refugees out on tours in the local community or do things.
This can be a trip to a second hand shop, museums, the pharmacist, municipality,
job center. This makes the basis for some good conversations. Also teaches every
day event – like going swimming, to make the refugees comfortable with it.

•

Using success stories: showing and finding refugees who have integrated before –
to show them the good stories and that it is possible

•

Online materials: some online tools with materials for the target group, e.g.
sundhedsdansk.dk (health Danish), and online translation tools.

•

* Lack of time in educational offers: The reality of the language centres, where the
normal educational offer in language for all refugees/migrants are done, means
that less time and opportunity to work with culture, history, etc., because of budget
cuts and cuts in amount of hours. They still try to involve topics that can give
insight into the Danish society, talk about urbanisation and the consequences it
had and about the working class historically.
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Missing information/materials
•

Information about what it takes to be active in the volunteer sector. Something that
can outline the expectations for you as a volunteer, or even as a parent. Also
information about how the volunteer sector is organised in Denmark – like that the
football teacher is not paid, but a volunteer. That you can participate by baking a
cake, or washing the uniforms.

•

Rights – for the ones who needs it: A general understanding of the system (social
security and help offers for being with fewer means), and an understanding of,
when you are actually ‘in need’ of help. Many apply for (financial) help, even if they
do no really need it. A more general introduction to the mentality, that because
things are available, you do not have to use it. (Example of buffet manners: if there
is a buffet meal, you only take what you can eat, in order to make sure there is
enough for everyone – mentions examples where people have taken huge amounts
of food and left most).

•

*Critical thinking/engagement: An important value that is essential to engage in
the Danish society, and what is often expected from you as a citizen, is a democratic
attitude and critical thinking ability. This can be different from what refugees are
used to, if they come from a country where they haven’t had democratic elections
or where system critique is not allowed.

•

*Digitalisation: It can be a challenge for many refugees that much of the
communication with the public sector happens online. All communication/letters
they get, they get in their personal digital inbox, and when they need to apply or
register for things, it happens through online self-service platforms.

•

Work place culture: How to behave in the work place – the culture, how to act in
situations at work. Conflict resolution – how to handle conflicts. What do you say
to each other instead of just being the loudest?

•

Economy: generally information about the tax system, how it is organised. Also
about savings, banking, budgets, etc.

•

Information about entrepreneurship: needs step-by-step information that can
guide them.

•

Sexual conduct: information about intimate spheres/zones.
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•

Sexuality: LGBT+ environment

•

Divorce/being single: for many, especially women, this is new situations – what to
do, how to act, what is life as a single woman in Denmark.

Methodology of material/requirements:
•

Must cover a differentiated group: refugees come with various background, from
little to long education. Must start from beginner level.

•

Self explanatory: there is a need for materials the refugees can sit and work with
themselves. Can also be used in a class situation, where some might need to sit with
his/her own tasks.

•

Mixed format: videos, exercises, etc.

•

Easy: shouldn’t require advanced IT skills. Ipad/mobile friendly.

•

Must be participative and interactive: must involve the user.

•

Broad: should cover a wide specter of topics.

FOCUS GROUP ASYLUM SEEKERS AND BENEFICIARIES OF INTERNATIONAL
PROTECTION
Participants: Woman, Israeli background – married to a half Dane/half Israeli man. Woman,
Lebanese, married to Dane with Lebanese origin. Man, Nigeria, came as migrant.
Current information finding:
•

Internet: typically used to find information and offers in the city. Requires quite
good level of language. Facebook groups exist (often among nationalities), where
information is shared.

•

Network and friends: a lot of information is given by people in their own network.
Often information about the system and rules are also transmitted through them
this way. Example of having paid too much for kindergarten, where no one told
them they paid too much. “Everything works in the system, but only if you know your
rights”. The feeling is that they learn as they go along – you have to experience
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things to learn your rights, and you have to ask a lot of questions, because it doesn’t
come automatically.117
•

Family: for those who have Danish husband or families, they get information from
here. Can help with explaining society in a way where it is put in relation to their
own (Arabic) traditions.

•

*Volunteer offers: Some have experience with volunteer organisations who have
helped them integrate, by giving information and explaining the society – also
ended up with becoming a social relation/friendship.

Important in order to integrate:
•

Friends: very important as someone you can ask questions about dansih culture
and society. Makes you feel more integrated, also more than work does.

•

Work: important in order to be a part of society.

•

Volunteer work: Important to be part of society – gives an insight to society.

•

Language

Connections to society:
•

Difficult to find friends: you need to be proactive and search. One met some people
through a church; one met her neighbor through the children. You need to start the
conversation, but if you do, you make friends with Danes quite easily.

•

Important to mingle: you need to go out to events and get in touch with Danish
people. That’s also how you learn how to behave. When you have a conversation
with Danes, and you share cultures (so the Danes also learn about your culture), it
makes it easier to understand each other.

Need for knowledge:
•

System/municipality

•

Political system

117

Note, that we often hear from professionals, that knowledge travels through the networks and friends – but
often misinformation also travels this way!
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•

Danes behavior: Information about how the Danes are as people – they might seem
closed, but they just interact in a different way. So you need to learn the social
codes.

•

Places to meet people

•

Culture, music, literature: as it is now, it is difficult to find information on, and it
would be good in order to understand society.

•

School system/way of raising children in schools: can be difficult to understand
when coming from outside (e.g. why they do not get homework).

•

Law: changes all the time.

•

*Secularity: That religion plays a much smaller role in Denmark. Has no role in
politics.

Barriers to participate:
•

Outsider: might always feel a little bit like an outsider with 2 cultures. Difficult
to know what to keep from your own culture and what to adopt from the
Danish.
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1. ITALY - Scuolemigranti
Project title

Scuolemigranti

Lead organisationcountry

CESV Centro Servizi Volontariato Lazio Region - Italy

Website

www.scuolemigranti.org

Language(s)

Italian + other 14 languages

Abstract, 200 words

Network of 88 civil and religious associations + adult public schools CPIA
active on adult education Italian language courses and migrants inclusion.
The main objectives are to develop a free language schools system for
literate and illiterate people and to enhance the link between public and
third sector

Objectives

Adult Education School aiming to welcome and train migrants trough civic
education and sociality

Target group(s)

Adult, young, women migrants

Professionals involved

Teacher, volunteers, social workers, tutors

Civic skills developed https://retescuolemigranti.files.wordpress.com/2014/03/ingleselogo.pdf
Language, Digital, Civic, Social, Problem solving, Cultural competences
through the course
Main activities

Resources and

-Italian Language courses + civic education
- Workshops on local institutions and services
-Study visits to Institutions, centers of employments, municipality
migrants services with previous didactical preparation and test on civic
education
Guideline on Civic Education in 15 different languages on Italian history

materials

and constitution, central and territorial Institutions, citizens' rights and
duties, education, health, housing and other practical information aimed
at migrants’ inclusion

http://www.scuolemigranti.org/schede-di-

educazione-civica/
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2. ITALY - Petrarca
Project title

Petrarca FAMI Regione Piemonte e scuole . formazione civico e linguistica
cittadini paesi terzi

Lead organisationcountry

Regione Piemonte

Website

https://www.petrarca.eu/

Language(s)

Italian, english

Abstract, 200 words

Network of 18 didactical points in Piemonte region for language and
active citizenship learning. The regional administration together with
schools and the research institute Ires, developed frontal training for
different language levels and educational resources, as audio, video,
tests, slides on Italian language, civic education and daily life. The network
is open to other schools and associations who want to participate in the
Italian civic and language teaching with these educational resources

Objectives

Regional Plan for civic and linguistic training of third country nationals.
Italian courses and Active Citizen materials, personalized didactic for
migrants people and different language levels

Target group(s)

Teacher trainers, Migrants

Professionals involved

Teachers trainers, Teachers, educators

Civic skills developed Language, digital, active citizenship, law and local regulations
through the course
Main activities

Italian Language courses at different levels +baby-sitting ; civic education
courses, tests in presence. Open Educational resources at distance , selftests

Resources and

AMIF Project

materials

Video, reports, audio, slides and tests on work, public services, schools,
health information. www.petrarca.eu/cassetta-attrezzi
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3. ITALY - Grande Portale della lingua italiana
Project title

Grande Portale della lingua italiana
The great portal of Italian language

Lead organisationcountry

Ministry of Interior, Rai radiotelevisione italiana

Website

http://italiano.rai.it/categorie/linee-guida-formazionecivica/1016/1/default.aspx

Language(s)

Italiano

Abstract, 200 words

Fictions, films, video, tests focused on Italian and civic education learning
for migrants

Objectives

Teaching and learning Italian language, values and habits through videos,
films and tests

Target group(s)

Teachers, trainers, migrants

Professionals involved

Teachers, trainers, migrants, educators

Civic skills developed Active citizenship, law and local regulations knowledge , use of services
through the course
Main activities

Multimedia self -Learning ; evaluation-tests

Resources and

Docufiction, video, tests on Italian Constitution, civic education, public

materials

and private services points
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4. CYPRUS - CARDET
Name / Project title

Cardet

Lead organisation

Center for the Advancement of Research & Development in Educational
Technology

Country / Countries

Cyprus

Website

info@cardet.org

Language(s)

Greek- English

Abstract

Is a free access platform

Objectives

Cardet aims to inspire next generation education, and to promote
research, innovation, and development through evidence-based
practices, cutting-edge research, and empowered people.
The TrainVol project aims to develop an alternative
mechanism promoting skills development and labour
market inclusion for young people (especially those
belonging to vulnerable groups) through volunteerism,
following a sustainable and replicable cascading model.
This key target will be accomplished by building the
capacities primarily of key civil society actors (youth
workers) to organize voluntary programs, effectively
engage, orientate, train and manage young people who
wish to participate in organized volunteering activities,
and facilitate their smooth integration; and secondarily,
of young people (mostly NEETs) to take up an active
role in volunteerism. The project is focused on utilizing
volunteerism as a key tool for promoting social
inclusion, mainly for vulnerable youth (NEETS, ESL, lowskilled, socially marginalized and/or disengaged), and a
way of combining civic engagement, active citizenship
and social inclusion with non-formal and informal
learning and capacity building.
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Target group(s)

Students, Youth, Adults

Professionals involved

Several of their projects were supported by the European Commission,
The Commonwealth of Learning, the United Nations Development
Program, USAID, EuropeAid, Microsoft, Google, and governments
around the world.

Main activities

Foster systemic, systematic, and sustainable development
Develop education and training solutions for diverse contexts and
clients.
Advance basic and applied research across disciplines
Promote equality and social justice for all
Develop partnerships and collaborations across the globe.
Strengthen the role of civil society and promote civic engagement.
Study media literacy, visual literacy, social media, and the impact of ICT
in education and society.

Resources and materials

European Commission, The Commonwealth of Learning, the United
Nations Development Program, USAID, EuropeAid, Microsoft, Google,
and governments around the world.

Evaluation

The CARDET team has successfully completed more than 200 projects in
more than 40 countries, reaching out to more than a million people.

Additional information

Website: https://trainvol.eu/
Target Groups: Students, Youth, Adults
Education level: Primary education, Secondary, K12, Higher education,
VET, Adult education
Countries: Cyprus, Greece, Bosnia and Herzegovina, FYROM
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5. CYPRUS – Ministry of Education and Culture
Name / Project title

Cyprus Ministry of Education and Culture

Lead organisation

Cyprus Ministry of Education and Culture

Country / Countries

Cyprus

Website

www.moec.gov.cy

Language(s)

Greek

Abstract

Is free to access

Objectives

MOEC aims to reach every primary, secondary and technical school in
Cyprus.
•

Participation of Primary and Secondary Schools in a joint earthquake
and evaluation exercise with the Civil Defence Headquarters

•

Personnel First Aid Lectures on using the automated external
defibrillator (AED) in case of a heart attack episode

•

Providing new school buildings with necessary materials so as to
apply to civil defence requirements in case of an emergency

•

Visits / Inspections in schools and services of the Young Professionals
Programs (YPP) for counselling on Civil Defence and Health and
Safety Issues such as:
o

Preparation of a Health and Safety Report

Performing evacuation drills so as to check if the school’s emergency plan
complies with the minimum requirements set by the legislation Providing
advice and additional information
o

Investigating accidents and complaints

o

Giving lectures to school’s personnel, students and parents

Target group(s)

Cyprus middle and high school students

Professionals

Middle School and High School teachers, MOEC is the largest Governmental

involved

Organization

Civic skills and topics

•

Foundations of Government

•

Civil Rights
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•

Citizenship and Participation

•

Politics and Public Policy

•

Greek and Cyprus History

6. CYPRUS - GUIDE WITH GENERAL INFORMATION ABOUT CYPRUS
Name / Project title
Lead organisation

Guide with general information about Cyprus
INNOVADE, CARDET

The action is co-funded by the Asylum, Migration and
Integration Fund (90%) and the Republic of Cyprus.
Country / Countries

Cyprus

Website

https://cyprus-guide.org/en/

Language(s)

English, Arabic, Filipino, Russian, Sinhala, Tamil

Abstract

The Guide is comprised by thematic units that include
information that cover all aspects of daily life in Cyprus. The
guides aims to support the integration of third-country
nationals (TCNs) and their participation in the economic,
social and cultural life of the island. The information is
available in different languages such as English, Arabic,
Filipino, Russian, Sinhala and Tamil.

Objectives

The Guide aims to help the TCNs integration process, as well
as to help them with accommodation and housing,
employment and social interactions, while benefiting the local
community and economy.

Target group(s)

Third-country nationals

Professionals involved

N/A

Civic skills and topics

Geography, History, Culture, Political System, Economy,
Employment & Labour, Education, Healthcare services, Access
to utilities, useful contacts

Main activities

Each unit includes information, pictures, graphs or statistics
about the respective topics.

Resources and materials

https://cyprusguide.org/guides/2017/CyprusGuide_English_2017.pdf
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Evaluation

There is no information available about the evaluation of this
product. However, as this product concerns a guide and not
an online course, this section might not be relevant.

Potential
development/multiplication

for The guide includes 10 units with information about Cyprus.
Each unit covers different topics.
Some of the topics covered could be updated with new
information. For example, more cultural sites could be added
in the Culture category. Some new sub-categories could be
added in each category.

Additional information

It is available for free on the website in a PDF format and as a
phone application on Google Play and App Store.

Name / Project title

Guide with general information about Cyprus

Lead organisation

INNOVADE, CARDET

The action is co-funded by the Asylum, Migration and
Integration Fund (90%) and the Republic of Cyprus.
Country / Countries

Cyprus

Website

https://cyprus-guide.org/en/

Language(s)

English, Arabic, Filipino, Russian, Sinhala, Tamil

Abstract

The Guide is comprised by thematic units that include
information that cover all aspects of daily life in Cyprus. The
guides aims to support the integration of third-country
nationals (TCNs) and their participation in the economic,
social and cultural life of the island. The information is
available in different languages such as English, Arabic,
Filipino, Russian, Sinhala and Tamil.

Objectives

The Guide aims to help the TCNs integration process, as well
as to help them with accommodation and housing,
employment and social interactions, while benefiting the local
community and economy.

Target group(s)

Third-country nationals

Professionals involved

N/A
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Civic skills and topics

Geography, History, Culture, Political System, Economy,
Employment & Labour, Education, Healthcare services, Access
to utilities, useful contacts

Main activities

Each unit includes information, pictures, graphs or statistics
about the respective topics.

Resources and materials

https://cyprusguide.org/guides/2017/CyprusGuide_English_2017.pdf

Evaluation

There is no information available about the evaluation of this
product. However, as this product concerns a guide and not
an online course, this section might not be relevant.

Potential
development/multiplication

for The guide includes 10 units with information about Cyprus.
Each unit covers different topics.
Some of the topics covered could be updated with new
information. For example, more cultural sites could be added
in the Culture category. Some new sub-categories could be
added in each category.

Additional information

It is available for free on the website in a PDF format and as a
phone application on Google Play and App Store.
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7. GREECE - Hellenic Integration Support for Beneficiaries of International Protection
(HELIOS)
Name / Project title
Lead organisation

Hellenic Integration Support for Beneficiaries of
International Protection (HELIOS)
IOM Greece

Country / Countries

Greece

Website

https://greece.iom.int/en/hellenic-integration-supportbeneficiaries-international-protection-helios

Language(s)

Greek

Abstract

Helios is a pilot integration project that aims to
support beneficiaries of international protection
(refugees and beneficiaries of subsidiary protection)
to integrate in the greek society. The project offers
services promoting independent living, including
rental subsidies, integration courses, employability
support and integration monitoring.
More specifically, the project offers the following
components:
Integration Courses: Conduction of Integration
Courses within Integration Learning Centres set-up
across Greece. Each course cycle lasts for 6 months
and consists of modules on Greek language learning,
cultural orientation, job readiness and life skills.
Accommodation support: Supporting beneficiaries
towards independent accommodation in apartments
rented on their name, including by providing
contributions to rental and move-in costs and
networking with apartment owners.
Employability support: Provision of individual
employability and job readiness support, including
through job counseling, access to job-related
certifications and networking with private employers.
Integration monitoring: Regular assessment of the
integration progress of the beneficiaries to ensure
that they will be in a position to confidently navigate
through Greek public service providers once they will
exit from the HELIOS project and start living
independently in Greece.
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Objectives

Target group(s)

Professionals involved
Civic skills

Main activities

Sensitization of the host community: Organization of
workshops, activities and events and production of a
nationwide media campaign to create exchange
occasions between the hosting and the hosted
communities, highlighting the value of the integration
of migrants into the Greek society.
HELIOS is implemented by the International
Organization for Migration (IOM) and its Partners with
the support of the Greek Government and is funded
by the Directorate-General of the European
Commission for Migration and Home Affairs.
The objective of the project is two-folds:
• Increasing beneficiaries’ prospects towards
self-reliance and supporting them in becoming
active members of the Greek society, and;
• Establishing an integration mechanism for
beneficiaries of international protection,
resulting to a rotation mechanism for the
current Greek temporary accommodation
system.
The target group of the HELIOS project consists of
beneficiaries of international protection recognized
after 01/01/2018.
Experienced educators and teachers alongside with
cultural mediators
Some of the courses that will be developed in the
framework of the project and will aim to enhance the
beneficiaries civic skills are:
• Greek customs and traditions
• Greek political system, constitution and
authorities
• Greek geography and history
• Human and social rights-introduction to
democracy obligations
• Employment rights in Greece
• Job market in Europe and Greece
In the framework of the HELIOS project, mandatory
integration courses are offered in Integration Learning
Centers (ILCs) operating across mainland Greece and
Crete island. Each course cycle consists of 360
teaching hours for a period of six (6) months, during
which beneficiaries attend three (3) hours of classes
per day, five (5) days a week. In order for each
household to organize their schedule and childcare
according to their needs, the Integration Learning
224

Resources and materials

Centers offer courses in up to three (3) shifts of classes
per day and have a Recreational Space for Children
(RSC) to host children aged 2 to 6/7 years old while the
parents attend the courses.
Specifically, the integration courses consist of the
following Modules:
• Greek Language Module: For a total of 280 hours,
beneficiaries are exposed to the basics of the Greek
language by experienced educators without the
presence of interpreters. The classes are
established taking into consideration the literacy
rate of the beneficiaries.
• Soft Skills Module: For a total of 80 hours,
beneficiaries attend courses related to Cultural
Orientation, Life Skills and Job Readiness by
experienced teachers alongside cultural mediators.
Outdoor activities are also carried out (e.g. visits to
museums) as part of the courses, so as for
beneficiaries to have the opportunity to practice
their newly acquired skills. In particular, this
Module consists of the following components:
− Cultural Orientation: Notions concerning Greek
culture, history, tradition and contemporary
customs;
− Life Skills: Classes dedicated to improving the
communication and collaboration with others;
personal and social responsibility; practical
matters necessary for the beneficiaries’
everyday life in Greece (e.g. how to use public
transport, how to open a bank account, which
public service to refer to for any needed
matter);
− Job Readiness: Information on job search from
different sources, such as the Manpower and
Employment Agency (OAED), the Internet,
through networking or in the newspaper;
practical matters on preparing for a job
application (e.g. drafting a resume, attending a
job interview); soft
skills
on
oral
communication, problemsolving, teamwork and
interpersonal skills.
The project has officially started in June 2019 and the
curriculum concerning civic education are being
currently developed so no further material is still
available.
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Evaluation

Potential for
development/multiplication

Additional information

Not available yet. The project is being officially
implemented since June 2019 while some of the
courses are still under design and have not been
provided yet.
The project has a lot of innovative aspects which
consider it a good practice and could be a good
example for further initiatives. It approaches inclusion
in a more holistic way, introducing not only typical
language lessons but also lessons which could
enhance civic skills. The lessons provided are
mandatory for those willing to benefit from the
projects and thus further commitment is required by
the participants. The curriculums that will be
developed will include material on civic education and
could be used as an example for further development.
The material that will be produced in the framework
of the project, will be used in classes and thus with the
appropriate adjustments it could be developed for elearning courses.
Not available
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8. BULGARIA – CIVIC EUROPE
Name / Project title
Lead organization

Civic Europe
The project is an initiative of MitOst e.V., a Berlin-based nongovernmental organization, and the Sofia Platform Foundation, with
the support of the Mercator Foundation.
Country / Countries
Bulgaria and Germany
Website
http://sofiaplatform.org/project/civic-europe/
Language(s)
Bulgarian
Abstract
Civic Europe is a free digital platform
Objectives of the ongoing • In Bulgaria - to identify between 20 and 40 active citizens with
project of the organization
an interest in civic education, based or working in small towns
and villages, and with them go through a capacity and
capability-building program. With the completion of this
development program each of these active citizens will receive
support (including financial support) for the implementation of
their own local civic education project.
• In Poland, Romania and Hungary - to develop the capacities of
local organizations working with civic education tools. Project
participants and three partner organizations in each country will
develop capacity development programs for about five local
organizations in each of these countries. These 15 organizations
in all 3 countries must carry democratic values and work with
civic education tools. In turn, the five organizations in each
country will receive financial support to develop a project
aimed at enhancing civic cohesion at the local level.
Target group(s)
• Between 20 and 40 active citizens in Bulgaria
• Local communities
Professionals involved
• Trainers
Civic skills and topics
• Community development
• Active citizenship
Main activities
• The program runs from 01.08.2019 to 31.12.2022.
• The second strand of the program seeks to support already
existing, successful 24 local projects, divided into two groups of
12, which strengthen civic cohesion at the local level. The
program mainly supports projects already implemented / tested
in small towns and addressing current problems without
necessarily excluding large cities. This strand of the ‘Civic
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Europe’ program will focus on applicants from Central, Eastern
and Southern Europe. Priority will be given to projects that are
building / have built sustainable partnerships at the local level.
To help participants, as well as all citizens involved in civic
education, the project participants will also create an online
platform for civic education resources in Bulgarian.
• Finally, they will develop a pilot index on civic health in Bulgaria.
Resources and materials – • Video lessons (in Bulgarian only) available at the platform
http://sofiaplatform.org/students/
Evaluation
• The focus of the lessons is on the past – about the communist past
of Bulgaria and the transition to a new democratic society
Potential for development / • All video lessons are in Bulgarian so they can’t be used for the
multiplication
purposes of our project.
Additional information
• 9 videos are published by Sofia Platform, together with Ucha.se.
They are based on their publication for students and teachers
“Lessons from the past: What happened before ’89?” written by
leading Bulgarian historians.
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9. BULGARIA – iCivics
Name / Project title
Lead organisation
Country / Countries
Website
Language(s)
Abstract
Objectives

Target group(s)
Professionals involved

Civic skills and topics

Main activities

iCivics
iCivics.org
USA
https://www.icivics.org/
English
iCivics is a free digital platform
iCivics aims to reach every middle and high school student in
America – 10 million students annually – by 2021. To that end,
iCivics is:
• Adapting its games and resources for the nation’s 4.6 million
English Language Learner [ELL] students
• Developing a more advanced curriculum for high school
• Launching new games and digital tools
• Expanding its professional learning opportunities for teachers,
and
• Striving to promote the value of high-quality civic learning
nationwide.
• iCivics is reimagining civic education for future generations.
US middle and high school students
Middle school and high school teachers
iCivics is the largest provider of civics curriculum in USA, reaching
nearly 200,000 teachers and more than 5 million students, in all 50
states.
• Foundations of Government
• Civil Rights
• Citizenship and Participation
• Politics and Public Policy
• Media and News Literacy
• US History
21 online games for students
Games on the transform abstract concepts into real-life problems.
Young people learn how government works by experiencing it. They
step into the role of a judge, a member of Congress, a community
activist, even the President of the United States - and do the job they
do. Students gain civic knowledge and skills through fun and
challenging learning experiences.
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Resources and materials

22 curriculum units for teachers –
Each curriculum unit consists of 4-5 lesson plans for middle school
and 4-5 lesson plans for high school. Each lesson has worksheets for
students and some also have PPP.
For each game there is also a lesson plan
Evaluation
• Games are interesting and interactive.
• Lesson plans are well designed – with learning objectives, time
and materials needed, step-by-step instructions, worksheets for
students and sometimes PPP.
Potential for development / The content is designed for US middle school and high school students
multiplication
and teachers but some of the topics could be easily adapted.
Additional information
The platform is free but it requires a registration – as a teacher or as
a student.
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10. BULGARIA – OPEN EDUCATION CENTRE

Name / Project title
Lead organization
Country / Countries
Website
Language(s)
Abstract

Open Education Center
Open Education Center Foundation
Bulgaria
http://openedubg.com/index.php/bg/2017-09-29-16-36-24/201709-29-16-36-28/9-2017-09-29-12-17-51
Bulgarian
Open Education Center Foundation is a leading NGO in the field of
Education for Democratic Citizenship and General Education developing
New Educational Technologies, Management of Educational Changes,
Programs for Civic Education, Teachers’ Professional Development,
Training and Development of School Boards and NGOs.

Objectives of the ongoing
project of the organization

•

Target group(s)
Professionals involved
Civic skills and topics

• Teachers and students
• Trainers and NGO workers
• Civic Education
• Education in Democracy
• Education for Tolerance
• Human Rights and Educational Changes
• Global Education.

Main activities

•

•
Resources and materials –
available at the platform
Evaluation
•
Potential for development / •
multiplication
Additional information
•

•
•

OEC supports the development of Civil Society in Education through a
Network of Community Educational Councils, through a system of
Youth Educational Centers and City Councils for students’ selfgovernment.

Since 1996 OEC started Regional Training Center for Civic Education,
Education in Democracy, Education for Tolerance, Human Rights and
Educational Changes, Global Education.
OEC has published more than 50 manuals in the field of Civic
Education and new educational methods and technologies

http://openedubg.com/index.php/en/en-5/en-9 - lessons
http://openedubg.com/index.php/bg/2017-09-29-16-3624/2017-09-29-16-36-28/9-2017-09-29-12-17-51 - books
All materials are in Bulgarian.
The materials are for Bulgarian primary and secondary schools.
The foundation has published a lot of materials on civic education
for teachers and students but they are ll in Bulgarian and are not
free.
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11. DENMARK - FIF - Preparatory courses for immigrants and refugees
Name / Project title

FIF - Preparatory courses for immigrants and refugees

Lead organisation

VIA University Collage

Country / Countries

Denmark

Website

https://www.via.dk/uddannelser/forberedelseskurser/uddannels
er-til-flygtninge-og-indvandrere

Language(s)

Danish

Abstract

Duration - 1 year
Age – over 18 years
Location – 4 different locations in Denmark
Content - teaching in Danish language and study skills, the Danish
labor market and workplace culture, Danish culture and social
conditions, communication, collaboration and creative forms of
expression. Information of educational institutions regarding
some different professions such as teacher, nurse, building
constructor, social worker etc. is included in the course as well as
professional-oriented study internship.

The courses prepare the student to their future life in Denmark
regarding educational desire and choices in the professional field.
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Students talks about the “good practise" on the educations
website:
https://www.via.dk/uddannelser/forberedelseskurser/uddannel
ser-til-flygtninge-og-indvandrere/holstebro
Objectives

“The aim of the course is that the student obtains general study
skills, clarification regarding educational desire and sufficient
linguistic, cultural and scientific background to be able to apply for
admission to one of VIA's professional programs.”

Target group(s)

Immigrants and refugees over 18 years, who speaks Danish
equivalent to level 2.

Professionals involved

Education and internship teachers, administrative workers

Civic skills and topics

Civic education is:
- Integrated in the course
-

Citizenship relevant training

-

Provide knowledge about workplace culture, Danish
culture and social conditions

-

Provide knowledge about haw to learn in a Danish
system, be independent in the study and be able to
collaborate with others

-

Provide knowledge about educational institutions
regarding some different professions as a teacher,
nurse, building constructor etc. communication,
collaboration and creative forms of expression

-

Provide

knowledge

about

work-conditions

regarding different professions
-

Provide knowledge about haw to communicate,
collaborate with others and how to use creative
forms of expression

-

Can help with clarifying study choices
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-

Can lead to self-efficacy and self-confidence in
studying in Denmark

-

Can lead to autonomy regarding future live in
Denmark

Main activities

lectures, team teaching, project work, study group work, selfstudy, professional-oriented study internship

Resources and materials VIA Bibliotek – a library system on:
https://www.bibliotekerne.via.dk/
VIA Center for Undervisningsmidler (VIA Center for Educational
Resources) on:
https://cfu.via.dk/
(Studentervæksthus student growth-house) on:
https://www.via.dk/samarbejde/via-studentervaeksthuse
Evaluation
Potential

Not found
for Good – the format is fairly replicable

development/multiplica
tion
Additional information

-
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12. DENMARK - How to act out democracy in theory and practice
Name / Project title

How to act out democracy in theory and practice

Lead organisation

Formulated by Language Center Skive

Country / Countries

Denmark

Website

https://uim.dk/publikationer/demokrati-og-aktivtmedborgerskab-pa-sprogskoler

Language(s)

Danish

Abstract

The students are given a fictional amount of money to host an
event to create understanding about the democratic fundament
of the Danish society. As a group they must come to agreement
on and work out a plan for the event and the content of it.

The knowledge they get is about:
-

how the democracy is build (including the
constitution, governance (municipalities, state,
regions, etc.,)associations (how they work, are built,
their function))

-

The ‘playbook’ of democracy

-

Democratic upbringing (in the family, in the
institutions, in the media).
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Objectives

The course/exercise is meant to give the students an insight into
democratic actions. They should reflect upon what is the
foundation of the Danish democracy.

Target group(s)

Students at language centers – newcomers to denmark

Professionals involved

Teachers

Civic skills and topics

Democracy, democratic rights and competences, collaborative
skills.

Main activities

Introduction to concepts, discussions, reading, roleplays
Working on the theme:
Brainstorm on the topic
Groupwork where they plan the event and argue for why.

Could participate in a city council meeting to bring the theme
into practice.
Resources and materials Different videos:
https://www.ft.dk/da/undervisning/undervisningsfilm

Reading

materials:

https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=we
b&cd=1&ved=2ahUKEwiilNOurL_nAhVDy6QKHa9EDpQQFjAAegQ
IAhAB&url=https%3A%2F%2Ffaecher.lernnetz.de%2Ffaecherport
al%2Findex.php%3FDownloadID%3D902&usg=AOvVaw0z3DPzu4
3Xuh7fP5-j7WVe (available in other languages)
Evaluation
Potential

N/A
for The method (and the other methods in the publication) are easily

development/multiplica adopted and used.
tion
Additional information
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